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EIZATQriKo zHMEIQMA - EDITORIAL

To TéTOpTo TEUXOC TOU TePLOSLkoU International Journal of Educational Innovation tng
Emotnuovikig Evwoncg yia tnv MpowBnon tng Exkmaideutikng Kawotopiag (E.E.N.E.K.) evtog
Tou €touc 2021 eival otn &LdBeor ocag, YyeEyovog TOU QVTAVOKAG TPWTIOTWE TO UEYAAO
evbladépov NG ekmalSeuTIKAG Kowotntag. IStaitepn pveia xpnlel otoug cuvadéldoug mou
amapti{ouv TO WO KPLTWVY TOU TTEPLOSLKOU KOl OTO EEALPETIKO €PYO TOUG, TPOOHEPOVTAG T
HEYLOTO OTN OUVEXN TIPOOTIABELA Yl TNV KOTOEIWAON TOU TTEPLOSLKOU WG EVol €YKUPO PEGOV
Poodopag oTa eKMALSEUTIKA SpwHEVO OAwV TwV Babuidwv eknaidevong. H avtamokplon
OTNV MPOCKANON YLOL CULLETOXH OTLC SLEPYQOLEC TOU TIEPLOSIKOU, WG UEAN TNG EMLOTNUOVLKAG
KOLL OUVTOKTLKAG ETLTPOTNG | WG oLUYYPAdELG EPpELVNTIKWY Epyociwy, Atav Lolaitepa peyain
Kol £5waoe TNV euKaLpia 0TNV EKMALSEUTIKA KOWOTNTA YL (Lo AAANC popdA G EMOLKOSOUNTIKA
aAAnAemiSpaon, ekTd¢ Twv cuvedpiwy, TWV EMPOPPWTIKWV CEULVAPIWY KAl TWV UTTOAOUTWY
Spdoswv mou ulomotovvtal. Me Tov TpOMo auTo epXOUAOTE Vol PO OKOWN TILO KOVTA 0TNV
KEVTPLKN OTPATNYLWK Hag emhoyn: tTn Snuioupyia plag peyaing Kowodtntag Mabnong, n
orola Ba adopd og GAoUG TouC ekmatdeUTIKOUE, OAWV TwV Babuidwy ekmaidsuong.

J€ 0UTO TO TeUXOC MAPOUCLATETAL Kal auTh TN dopd molkidia Bepdtwy mou adopolv otnv
EKTIASEVON, KAL OTLG EKTIALOEUTIKEG TIPAKTIKEG. TKOTIOC KABEe ekmalSeuTikoU eival va BpeL Tov
BéATioTo SuvaTtod TPOTO yLla VL ETILTUXEL TOUG OTOXOUC TOU OTO QVTIKELUEVO TIou SLEAOKEL Kot
OTLC opadeg mou ameuBUveTal. MeTal auTWV TwV OTOXWV £lval, EKTOC Amo TN HeTadopd
YVWOEWV, KoL N evioxuon tng KAAAEPYELAG OTACEWV Kol aflwv OMwE N autonemnoidnon, n
OQUTOEKTIHNGN, N evouvaicBnon, n kaAAEpysla Seflotitwv Omwe n aMAnAenidpacn, n
gTKowvwvia n n duvatotnta va pabet kaveic mwe va padaivel. O KUPLOTEPOC OUWE GTOXOG TNC
ekmaibeuong Sev gival AAAOg amod TNV evioxuon Kol TNV EVOUVAUWON TwV uadntwv otnv
OVTLUETWILON TIPOKANoEwWV KaB' OAn tn Sidpkela tng {wng toug. EToL, O0To TEUXOG AUTO
TApoUGLA{OVTAL KALVOTOLEC TIPOTACELG, EPYAAELQ KaL TEXVIKEG TTOU adopolv atn SibaokoAia
Kol otn pabnon, aAAd kal yevikotepa {ntripata mou adopolv otnv ekmaideuon Kal otnv
EKTIALOEUTIKN KOLVOTOWIO, avadelkvUovTag UE ToV TPOTO autd TG00 TNV avaykn yla Epeuva
oTa EKMOLSEVUTIKA SPpWHEVO OCO KAl TNV avaykn €popuoyng Twv amoteAeoudtwy. MNa tnv
BEATIOTN emiteuén autwv Twv OTOXWV Kol erSlwEewWV YIvETAL avTIANMT N onuaocia tng
QVTOAAQYNG KAAWVY TIPOKTIKWY KAl N ommoudalotnta SLaxuong Tng yvwonge. ZKomog Lag ivat n
S1adoon kat n SLaXUoN TWV TPOTACEWV KAl TWV LOEWV TWV EKMALSEVTIKWY KABWE Kal TwV
EUPNUATWY TWV EPEUVWY TOUG.

EveAmiotolpe autd o TeUX0G VAYIVEL apwyog o€ OAOUG EKEIVOUC, EKTALSEUTIKOUG KOL N,
TIOU OVELPEUOVTAL KAl AVNOUXOUV yLla LA QTTOTEAECUATIKY oUyXPOVN eKMaiSguon mou e
OXNUa TNV Kawvotopia va mpoodEpel LOEeC yla éva KaAUTEPO PEAAOV YLa TOUG HaBNTEC OAWV
pog. H mpoondBela OAwv pag ocuveyiletal...

The 4™ issue of the International Journal of Educational Innovation (I.J.E.l.) of the Scientific
Union for the Promotion of Educational Innovation (EEPEK), within 2021 is available, thus,
reflecting primarily the great interest in it by the educational community. Particular reference
is made to the colleagues-members of the reviewing committee of this journal - for their
outstanding work and ongoing effort to establish this journal as a valid means of knowledge
contribution to the educational communities of all levels. Colleagues’ response to the journal's
invitation to participate in the journal processes, as members of the scientific and editorial
committee or as authors of research papers, was particularly great and provided the
educational community with another form of constructive interaction other than that of
conferences, training seminars and other actions implemented. In this way, we come one step
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closer to our central strategic wish: the creation of a large Learning Community, which will
include all teachers, at all levels of education.

Therefore, once more, this issue presents a variety of topics related to education, and
educational practices. The aimof every teacher is to find the best way to achieve the goals set
in any subject taught and/or target group/s addressed. These goals include conveying
knowledge, enhancing the cultivation of attitudes and values, such as self-confidence, self-
esteem, or empathy, and the cultivation of skills such as interaction, communication or the
ability to learn how to learn. However, the main objective of education is to help students
meet challenges throughout their lives. Thus, this issue presents innovative suggestions, tools
and techniques related to teaching and learning, as well as issues related to education and
educational innovation, thereby highlighting both the need for research in education and the
need for education to apply research results to practice. In order for teachers to achieve these
goals and objectives, the importance of sharing good practices and knowledge are principal.
Our goal then is to disseminate teachers' suggestions and ideas as well as their research
findings.

We hope that this third issue will help all those, educators and non-educators, who dream
of effective education through innovation to provide ideas for a better future for all students.
We will keep on with the same passion ...

Ap. Xapnc¢ Toyoupidng, Mav/uto Matpwv , APXLOUVTAKTHC

Dr. Charilaos Tsichouridis, Chief Editor, University of Patras

Ap. Anuntpng Kodokotpwvnc, Mpdebpoc EEMEK, AtsuSuvtrc Ekboonc
Dr. Dimitrios Kolokotronis, EEPEK President, Publishing Director
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OL avNOUXLEG KL 1) ETOLHOTNTA TWV EKTALSEUTIKWV TG MpwtofAadpiag
Eknaidsuong yla tn ouveknaidsuon Twv padntwv pe Kol Xweig
ELOLKEG AVAYKEG

Anuntpiovu EAévn
Exmawdeutikog ME70, AleuBuvon M.E. Kolavng
eldimpa@gmail.com

NepiAngn

JKOTOG TNG Ttapoloag €peuvag NTav va Kataypdel, oAAd Kal va eEETAOEL PE KPLTLKO
TPOMO: ) TIC AVNOUXLEG KAL TNV ETOLUOTNTO (AMOTEAEGUATIKOTNTO OTN OUUUETOXLKH TIPAKTLKN)
TWV eV evepyeila ekmaldeutikwy Tng Mpwtofabuiag Eknmaidevong otn Autikry Makedovia, va
avtanokplBolv oto POAo Toug oto MAAiolo TG cuvekmaibeuong HAONTWV HE Kal XwPig
Elbikég Ekmatdeutikég Avaykeg (EEA) kat B) Toug mapdyovteg ekeivoug mou cUUGwWVA E TIG
andPelg toug Ba propolicay va BEATLWOOUV TNV ATOTEAECUATIKOTNTA TG cuvekmaideuong.
To Seiypa tng pueAétng pag amotédecav 115 ev evepysia ekmatdeutikol g NpwtoBabutag
Exnaidevong tng MNepidepeloknig evotntog tng Koldavne. Ta amoteAéopata €ds€av uPnAo
BaBuo aAmMOTEAECUATIKOTNTAG TWV EKMALSEUTIKWY Vo avtamokplBolv oto poAo Toug OTo
TAQLOLO TNG CUVEKTALSEUONG, AUVENUEVEG AVNOUXIEC TWV EKMALSEUTIKWY KUPLWG WG TIPOC TLG
yvwoelg kot §g€10tnTeg tou Ba Empere va SLaB£Touv yla TNy ekmaideuon Twv padntwv pe EEA
Kol aveédeléav TNV avaykn TOUG ylol EMUMALOV €TUHOPPWON KAl CUVEPYACLO HE TO €LOIKO
EKTIALOEUTIKO TIPOCWTTLKO.

NEEELG KAELSLA: oUVEKTIAUBEUON, OMOTEAECUATIKOTNTO, EVTOELOKEC TIPAKTIKEG

Elcaywyn

H ouveknaibevon, «inclusion”, opiletat and tnv Unesco (2009) wg pia Stadikaoia
OVTOTTOKPLONC KOL OVTLETWITLONG TNG TOLKIAOMOP LA TWV avayKwv OAWV TwV TTALlSLWV HECW
™G avénong NG CUMKUETOXAG 0T Habnaon, tn Helwon kattnv e€GAsln Tou amokAeLopoU amnod
™V ekmaidevon KL amotelel Kuplapxn TAoN WC TTPOG TNV EKTIALSEVUTIKA QVILLETWIILON TWV
palntwv/tpuwy pe avamnnpia kat E.E.A., 0g supwraiko Kal Tomiko eminedo. Stnv eAAnvIkA
BBAoypadia o 0pog «inclusion” amobidetar ocuviBwg wg «ouvekmaideuon», ald
XPNOLUOTIOLOUVTAL LE TNV 6l onpacia Kal oL 6poL «oUYKALoN», «ekmaibeuon yla 6Aoug» f
«oupmnepAnmrikn exmaideuon» (Adkou- AuAibou, 2006). Zuxvad yivetal AOyoG Kol yla TN
«OUMUETOXIKA ekmaibeuon» n onoia oploBeteital oto mAaioto pag Eknaibevong yla OAoug
TOUG HaBNTEG (e KaL XWwPLG ELOLKEG avayKeg) oto TepLBAAAoV Toug yevikou oxoAeiou (Unesco,
2009).

H evtaflakn eknaibevon Baociletal otnv apxn OtL ta oxoleia Ba mpPEMeL va mapExouv
ekmaibeuon mou Ba AVTATOKPIVETAL ATIOTEAECUATIKA OTL HABNOLAKEG AVAYKEG OAWV TwV
ekmaldevopévwy avefdptnta amo omotadnmote avtAnmr) Siadopd, avamnpia i AaAAn
KOLVWVIKI, cuvaloBnuatiky, MOAToKN 1 YAwoolkr Stadopd (Savolainen et al., 2011). Tig
TeAeuTaieg SEKAETIES, OTO XWPO TNG EVTOELAKN G EKTIALOEUTIKAC TTOALTIKNG, N €vvola TG EvTaéng
avaPBabuiotnke evvololoyikd (2oUAng, 2008), LETACXNUOTIOTNKE KAl KUPLAPXNOE OTIC LEPEG
MG PE Tov 0po ouvekmaidevon (Anastasiou et al., 2015) kot to ekmaldeuTikO evlladEpov
otpadnke otn Peitiwon twv ouvOnkwv pabnong €tol wote OAoL oL pabntég/Tpleg va
enwdelolvTal Amo TN oUPUETOXN Toug otn padnolakn dladikacia, oto péyloto Babud twv
SUVATOTNTWV TOUG, O «€va OXOAEl0 yLoL OAOUGY.

JUHPWVA UE TIC MEAETEG, KAOOPLOTIKO TAPAYOVIA Yyla TNV ETUTUXH €dapuoyn Tng
OUVEKTIALOEVONG OTO oYoAeio amoteAouv oL ekmaldeuTikol Tou oxoAeiou. H otdon Ttoug, oL
avNOoUXLEC TOUG KOL N TIPOETOLLACLA TOUG yLa TV edappoyr Tng ocuvekmaibevong kabopilouv
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NV amoteAeopatikétnTa TG ebapUOYAS tTNG. ITdXOL TNG £peuvag mou akolouBel Atav n
QITOTIUNGCN €K LEPOUC TWV EKTIOLOEUTIKWY TNE ETOLUOTNTAC TOUC OTN £VTaln TwV HodNnTwy Pe
E.E.A. KoL n avAdelen Twv avNOUXLWV KAl TWV aVAYKWY TOUC YLa TN CUMUETOXLKN ekmaideuon
TwV TaldlwV Pe Kol xwpic EEA. Xto keipevo mou akolouBel ol Opol «ouvekmaideuon»,
«OUUUETOXLKA ekmaideuon», «oupnepiAnPn» kot «Evtafn», av Kat 8sv sivol Tautdonuol,
XPNOLUOTIOLOUVTAL EVAANOKTLKA YLO T CUVEKTTALSEVON TWV HaBNTWV OTo YeVIKO oxoAeio. O
0poC «HadnTEC pe EEA avadépetal otoug pHabntég mou opilel pe tnv meplypadn auth n
eMnvikr) vopoBeaoia (N.3699/2008-OEK 199/A°/2-10-2008).

Juveknaidsuon

O Beopog tNg ouvekmaideuong elval pLa TPAKTLK SI6aoKaALOC AWV LE avamnpleg o
VEVIKEG aiBouoec Si8aokaAiog Ye dtopa Xxwpig avamnpieg (Kappen, 2010). H otdon twv
EKTTALOEUTIKWY WC TIPOG TNV TIPOCAPROYN KABs padntr otnv yevikn tTaén aveéaptnta anod tnv
dLattepoTNTA TOU, £lval amd Toug KUPLOTEPOUG TAPAYOVTEG TIOU eMNpealouv tnv ékBaon tng
ouvekmnaidevong (Miesera & Gebhard, 2018). H otdon wg évvola e£apTATAL ATIO YVWOTIKA Kl
ouvaloOnuatika kpttipla (Cameron, 2017).

Ta egpeuvntikd dedopéva Seiyvouv MwWG OL OTACELG TWV EKTIOLOEUTIKWY QTIEVAVTL OTN
ouvekmaideuon moikilouv. Itnv MAsloPndila Twv MEPLMTWOEWY, OPWG, KOl O BEwPNTLKO
eninedo kataypadetal n BeTK 0TACN TOAAWV EKTIALOEUTLKWY OIMEVAVTL OTN CUVEKTTAiSeuon
(Zoniou-Sideri & Vlachou 2006- Avramidis & Kalyva 2007- Koutrouba et al., 2008, Buford &
Casey, 2012- Galaterou & Antoniou, 2017). ApvnTikr €ival n oTAoN TWV EKTTALSEUTIKWY OTLG
€peuveg twv Kalyva et al (2007) kat twv Rakap kat Kaczmarek (2010). Mapdyovteg mou
ennpedalouv TNV TEAKN OTACN TWV EKMALSEUTIKWVY Kal gpmodilouv tnv edoappoyn TNg
OUVEKTIALSELONG ElvalL: 0 TUTIOG TWV ELSIKWYV EKTIOLEEUTLKWV OVayKWYV, OTIWG N coapdotnta Kal
10 £l60¢ TG avannpiag tou mawdlol (Zoniou-Sideri & Vlahou, 2006 ° Avramidis & Kalyva,
2007 -Névva, 2008 Koutrouba et al.,, 2008), mapdyovteg mepBaAloOvVIIKOl, OMWG N
S100e01UOTNTA TWV UTINPECLWV UTTOOTHPLENG Kal Tou avBpwrivou duvapikol (Avramidis et al,
2000 Avramidis & Norwich 2002- Zoniou-Sideri & Vlahou, 2006- Avramidis & Kalyva, 2007 ), n
uTooTNPLEN amo tn dlolknan, Toug cupPBoUAoug Kal tnv olkoyévela (Florian& Linklater, 2010),
n kataAAnAoAnta twv umodopwv (MoAuxpovomoUAou, 2012) kol OL TPOTIOMOLACELS OTA
ekmalSeVTIKA Tipoypappata (2oUuAng, 2008).

OL OTAOELC TWV EKTMALSEUTIKWY OXETI{OVTAL UE TIC avNOUXLEG TOUG KL emnpealovtal amo
aUTEC. OL avnouXieg TwV EKMOLSEUTIKWY UIMopolV va EMNPEACOUV Kal va kaboploouv 1600
™V epappoyn TNG ouvekmaideuong Twv padntwv pe Kal xwpi¢ EEA otn yevikn taén 600 Kal
Vv anoteAeopatikotnta autrng (Changpinit et al, 2007 Symeonidou & Phtiaka, 2009 Forlin
& Chambers 2011). Ol KUPLOTEPEG AVNOUXIEG TWV EKMALSEUTIKWY WG TPOG TNV edapuoyn tTg
ouveknaidevong twv pabntwv pe EEA kal xwplig eivat: O popog tng Suoheltoupyiag tng TaENg
(Forlin, 2001), n un anoteAeopatikn doitnon oAwv twv matdiwy (Forlin et al., 2011), n eAAuTng
xpnuatodotnaon twv npoypappatwy (Young et al., 2017), n Un KOTAPTLON TOU TPOCWTILKOU O€
OTPATNYLKEG LABNONG KATAAANAEC yLa TOUG Habntég pe E.E.A (Forlin et al., 2011" KoutoeAivn,
2013), n avénon tou doptou epyaociog Twv ekmaldeutikwy (Forlin et al. , 2011), o peydlog
aplOUOC TwV pabntwv otnv Tagn avaloylkd e TI¢ cuvlrkeg Tou undapyouv (Avramidis &
Kalyva, 2007 -Rakap kou Kaczmarek 2010), n éAewdn Twv anoapaitnTwy LKAVOTATWY Kat
deflottwy toug va ekmodeloouv KOTAANAQ TOUG HABNTEC TOUG HE ELSLKEC QVAYKEC
(Agbenyega, 2007- Forlin et al.,, 2011), n £\Mewhn TWV AMOPAITNTWY UTIOOTNPLKTLKWY
UTINPECLWY YLOL TNV LKAVOTIOINGN TWV ATOULKWVY avayKwy Twv padntwv (Agbenyega, 2007) kot
n éMewn npoowritkou(Avramidis & Kalyva, 2007).

AUTO-AIOTEAECHATIKOTNTA TWV EKMALSEUTIKWY oTNV £PapLOYN TNG CUVEKNALSEUONG

MEAETWVTOG TNV OUTO-ATIOTEAECUOTIKOTNTA TWV EKMALSEUTIKWY otnv £dappoyn Tng
ouveknaidevong, SlepeuvolE TNV MPOOWTILKA TOUC¢ avtiAndn yla tnv epmiotoouvn, TN
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yvwaon, toug ¢opoug, tig apdLBoliec, memoldnoeLg kot cuuneplpopEC o€ oxEon e TNV Evtaln
KoL TI¢ SIKEG TouC Lkavotnteg (Gravet et al., 2011). H automnenoiBnon Twv eKMALSEUTIKWY OTN
SLdackaiia matdlwy e ELGLKEC AVAYKEG KOL N YVWON OXETIKA LE TG EYXWPLEC VOUOBDEDLEC Kall
TIOALTLIKEC CUOXETI{OVTAL BETIKA LE TIG OTACELG KOL APVNTIKA LLE TG AVNOUXLEG TWV HEANOVTIKWY
ekmotdevtikwy (Forlin kat Chambers, 2011).

MEeAETWVTOC TIC EPEVVEC YIVETOL ELDOVEG OTL N ETOLLOTNTA TWV EKTTALSEUTIKWY va SL8agouv
OE OUMLETOXLKEG TAEELC EMNPEATETAL ATIO TTAPAYOVTEC OTIWG: N €€L8ikEUON OTNV LSLK aywyn
(Avramidis kat Kalyva, 2007- Névva, 2008 Batsiou et al., 2008- Cameron, 2017), n St8akTikn
gUmEelpla KOl Ol YVWOELG TTOU €xouv oe Bépata eldikng aywyng (Koutrouba et al, 2008
MNatoidou, 2010), n MPaKTIK €€A0KNON, N EUTAOKA TOUG OE TPOYPAUHUATA CUVEKTTAISEUONG
Kol n epumelpio otn St6aokaAio 0 CUMUETOXIKEG TageLg, (Avramidis & Kalyva, 2007 Batsiou et
al., 2008), kaBwc¢ KoL N CUVEPYATIA TWV EKMALSEUTLKWV UE TOV EKTIALSEUTIKO ELSIKNG AYWYAS
KoL To €L81KO poowTiko (Minke et al, 1996).

Mo tnv epappoyr OMOTEAECUATIKWY TIPOYPOUUATWY cuvekmaibeuong oL ekmatdeuTikol
Bétouv w¢ MpoindBeon TNV EMLUOPPWOT) TOUG OXETIKA LUE TLG ELOLIKEG EKTIALOEUTIKEG OVAYKES
Twv pabntwv pe avamnnpia (Anderson et al, 2007 Avramidis & Kalyva, 2007 ), oe Bépata
€L6IKAG aywyng, otn Slaxeiplon tng mPoBANUATIKAG CUMTIEPLPOPAC, OTNV ETLKOWVWVIO TOUG LE
TOUG Yovelg, kaBwg KoL OTov TPOMO TPOCAPUOYAG TwV Tpoypaupdtwy SidackaAiag
(®AoUpou, 2007). EmBupoly, emiong, KAAUTEPN cuvepyaoia pe To SAoKOAO ELOIKAG aAywyng
Kal Tov amapaitnto xpovo mou mpoilmoBétel autr (Avramidis & Kalyva, 2007 © ®AoUpou,
2007), peiwon tou aplBpou twv pabntwv (Smith & Smith, 2000) kat kaAutepn avaloyia
pabntwv pe EEA kot xwpig (OAolpou, 2007), efaoddAion UAAG BonBelag (e§omAlopog
oxoAelou, KAtAAANAeG KTnplakég eykataotaoeslg) (Arbeiter kat Hartley, 2002 Avramidis &
Kalyva, 2007), eplocOTEPN EVNUEPWON TWV YOVEWV KOl HeYaAlTepn sualcbntomnoinon tng
KownG yvwung (Koumog, 1992).

H épeuva

ZTOXOL TNG £PELVOC NTAV N ATIOTIUNGON €K LEPOUG TWV EKTTALSEUTIKWY TN ETOLLOTNTAG TOUG
otn ouveknaidevon twv padntwv pe E.EA., n avadelen twv avnouxwwyv TOUG ylo TN
OCUMUETOXLKN eKTaideuon Twv maldlwv pe Kol xwpi¢ EEA, n kataypadn tou Babuou otov
omnolo mMAnpouvtal ol npoilnoBéoelg mou oxetilovtal pe tv edapuoyn tng Eviaéng oto
oxoAeio toug kal Twv aAlaywyv Tou Ba embBupoloav oL EKTTALSEUTIKOL val yivouv atnv Tagn
TOUG, TIPOKELUEVOU N vTan Twv HadnTtwy e avarnpieg f/Kat elOIKEG EKTIOLOEUTIKEG AVAYKEG
va VIVEL TEPLOCOTEPO QMOTEAEOUATIKY). TEAOG, HE TO TEAEUTOIO €PEUVATIKO E£pWTNUO
SlepeuvnBnke €dv ta SnuUoypadIlkA XOPAKTNPLOTIKA TWV EKMALSEVUTIKWY EMNPEAIOUV a) TIC
avnouxleg Toug Kat B) TNV ETOLUOTNTA TOUG OTN CUKMETOXLKNA TIPAKTLK.

H cuAoyn twv edouévwy TNG Mapoloacg EPELVAG EYLVE E TN XPNON EPWTNUATOAOYIOU
(KAELOTWV KAl AVOLYTWY EPWTNOEWV) TTOU TIPOEKUE UOTEPA ATIO LILOL OXETLKH OVOOKOTINGN TNG
BBAloypadiag, kaBwc Kal pia KLtk Bewpnon KL AAAwY EpwTnUAToAOYiwyY Tou tpolnnpxav
Kal glyav SnuoupynBel yla tn HETPNON TWV OVNOUXLWV KAL TNG OMOTEAECUATIKOTNTOG TWV
EKTTALOEVUTIKWY TTAVW OTN SLOOKTLKA TIPAKTIKI) O CUUMETOXIKO EpLBAAAOY, EMELTA ATO TNV
Aotk edapuoyn autol. To gpwTNUATOAOYLO €AEYXONKE yla TNV EYKUPOTNTO KAl TV
a&lomiotia Tou (ouvteAeotng aflomiotiog Cronbach Alpha peyalutepog tou 0.70).

H popdn detypatoAniag mou xpnotponowdnke eivat n detypoatoAnio xwpic mbavotnta
Kal n mpoogyylon tng PBoAkng deypatoAndiog. H emhoyr) Twv eKMALSEUTIKWY EYLVE HE
Kplttrplo tnv mpobupia kal tn SlaBecIUOTNTA TOUG VA CUUMETEXOUV. TO €PpWTNUATOAOYLO
oupmAnpwOnke (tov Ampilio tou 2015) amd 115 (94 yevikig kat 13 eldikng ekmaibevonc)
eKaLSeUTIKOUC TNG Y Kal &' ekmadeUTIKN G TtepLdEpeLag TnG MpwtoBabuLag Ekmaideuong tng
MNepiudepetakng Evotntag tng Koldavng, ol omoiol epyalovtol ota SNUOTIKA OXOAElQ YEVIKAG
aywyng, uppeteixav 44 avtpeg kot 71 yuvaikeg. To 59,7% TwvV EPWIWHEVWV EXEL
TapakoAouBnoeL KamoLa EMUOPPWON oTNV ELSIKN Oywyr], OE CEULVAPLO LKPHG SLAPKELAC, O
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HEooG Opog SLSAKTIKAG eumelplag Touc eival Ta 18 mepimou £tn KL 0 LECOG OPOC TNC NALKIAG
TouG eival Ta 45 mepinmou £1n.

AvAaAuon anoteAeoUaTwyY

H avaAuon twv Sedopévwy Tou mapelxe N €peuva TPWTOYEVWV OTOLXELWY EYLVE LE TN
XPron Tou MPOYPAUHUATOC OTATLOTIKAG avaAuong SPSS. H avaAuon Slakupavong (ANOVA), to
TEOT X2 KOl TO TAPAUETPLIKO TeOT Pearson correlation emAéxBnkav yla tnv eakpifwon Twv
OTOATLOTIKA ONUOVTIKWY CUCXETIOEWV.

H ene€epyacia Twv Sedopévwy tng £peuvag £6el€e Ta akolouba:

QG MPOG TNV ETOLUOTNTA OTLG EVTAELOKEG TIPOKTLKEG.
O Mivakag 1 moapouocldlel TNV TUTILKA QTOKALON KoL TOV OPKETA uPnAd péco Opo TwV
EPWTAOCEWV TIOU GXETI{OVTAL LIE TNV ATIOTIHNON TWV EKMALOEUTIKWY OXETLKA E TNV ETOLLOTNTA
TOUG yLa TNV €vtagn twv padntwyv pe EEA. Ou ekmaldeutikol SNAWVOUV ETOLUOL WG TIPOG TN
“Slaxeiplon tng oupneplpopds” tTwv padntwv (MO 4.87), wg mpog tn “Zuvepyaoia Le TOug
yoveic” twv pabntwv pe EEA (M.0. 4.81), wg mpog TV Lkavotntd Toug va Stdafouv pabntég
pe EEA (Sudaktikny kavotnta) (M.O. 4.79), meploodTEPO ETOLUOL WG TIPOG TN “OUVOALKNA
ouvepyaoio pe dAloug emayyeApatieq” (M.O. 4.92) kat AlyOTEPO ETOLUOL WG TPOG TN
“ouvepyaoia pe AANOUG EMAYYEALATIES YO TOV OXESLAOUO EKTTOLOEVUTIKWYV TPOYPAUUATWY YLd
HoONTEG pe avamnnpieg 1 kot eLOIKEG eKMALSEUTIKEG avaykeg” (M.0.4.08).

Nivakag 1. EToHoTtNTa 0TI EVIAELOKES TIPOKTLKEG

Méoog 6pog Turkn
amokALon
YuvoAikn Alaxeiplon cupmnepldopag 4.87 .53
JUVOALKA Zuvepyacia e Toug yoveig 4.81 .62
JUVOALKA ALSOKTIKN LKAVOTNTA 4.79 .52
JUVOALKA Zuvepyaoia pe AAAOUG EMOYYEAUOTIES 4.92 .76
Juvepyaoia pe aAloug emayyeApatieg yia to oxedlaouo 4.08 1.06

EKTIALOEUTIKWY  TIPOYPOUUATWY Yyl  HaBntég e
avarnnpieg n/kal el8IKEG EKTIALOEUTIKEG AVAYKEG

H avdluon Stacmopadg (ANOVA) £6eife mwg ol KAAOELG TG HeTaBAnT) « DUAO» Sladépouv
o€ ox€on Ue tnv Slaxeiplon tng ouumepldopag, LE TOUC AVIPEG Vo Ttapouctalouv uPpnAdotepn
Slaxeipion g ocupnepldopd¢ os olYKPLOn UE TIC Yuvaikeg. OmMwg TMPOKUMTEL oMo TO
TIOPOETPLIKO TEOT Pearson UTIAPXEL OTATIOTIKA ONUOVTIKA CUCXETION TG Slaxeiplong tng
ouuneptdpopag (sig=0.007) pe TNV NAKIA TWV EPWTWUEVWY Kal LAALOTA N oXEon auth ival
Betikn Kot xapunAn og Suvapkotnta (r= 0.252). Eniong, ot el6kol matdaywyot napouacidlouv
uPNAOTEPEG SLOOKTLKEG LKAVOTNTEG O CUYKPLON LLE TOUG YEVIKOUG atdaywyouc.

QG MpO¢ TIG AVNOUXIEG TWV EKTTALGEUTIKWY OXETLKA LE TNV EVTaln.

Ol epwtwpevol ekmalbeutikol Sgixvouv va avnouxolUv TEPLOCOTEPO £MELSN SeV €XOUV TIC
YVWOELC Kal Ti¢ 8e€lotnTeg Tou amattouvtol yia va Stdd€ouv pabntég pue avamnnpieg /Kot
€lOIKEG eKTALOEUTIKEG avaykeg (M.O. 2.86). E€lcou uldnAd Ayxog Toug¢ MPOKAAElL Kal N
napoucia Twv podntwy pe avamnpieg A/Kal el8IKEC EKTTALOEUTIKEG AVAYKEG TNV TAEN TOUG
(M.O. 2.86). AvnouyxouUv moAU yLa tnv alénon tou ¢poptou gpyaciag (M.O. 2.84) kal yla tTnv
LKOVOTNTA TouG va Tipoaefouv KatdAAnAa toug pabntég pe EEA (M.O. 2.83). I& UIKPOTEPO
BaBuod beixvouv va avnouxoUv yla TV pn amodoxn twv padntwv pe EEA amd toug
OUMMABNTEC TOug oty Taén (M.O. 2.65).
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Nivakaog 2: AvnouXieg EKMOLSEUTIKWY CXETLKA LLE TV EVTOEn
Mé£oog 6pog  TuTiKr artOKALON

Avnouxla OTL oL paBntég pe avamnpieg n/kat
£16LKEC ekmaLSEVUTIKEG avaykeg S Ba yivovtal 2.65 .79
armoSeKTol amnod Toug UTTOAOLTOUG LaBnTEG

Avnouxla o6tL Ba eivatl duokolo va 60Bel n

KAtdAANAn pocoyr og 6Aoug Toug pabntég o 2.83 .67
pia evtaélokn Taén

Avnouxla otL o ¢poptog epyaociag Ba auvénbel

€4V UTIAPYOUV HaBNTEC pe avamnpieg n/kal 2.84 .84
€L6LKEC EKTIOLOEUTLKEG QVAYKEC

Avnouxia yla TIEPLOCOTEPO  AYXOG €AV

umapxouv padntec  pe avamnpisc n/kot 2.86 .78
€L6LKEC EKTIOLOEUTLKEG QVAYKEC

Avnouxia ylo TI omopaitnTEC YVWOELC Kol

iy 2.86 82

Qg mpog TI¢ MpoUmoBEaoelg yla TV edappoyn Tng Eviagnc.

O Mivakag 3 MapouclAleL TNV TUTILKN ATIOKALON KAl TOV JLECO OPO TWV EPWTNCEWV TIOU
oxetilovtal pe TIC mpolmoBécelg ywo tnv edappoyn ™G Eviagnc. JUYKEKPLUEVA, Ol
epwTtwpevol SnAwaoav OTL oL TpoUmoBEaelg mou MANPOUVTAL TEPLOCOTEPO YLa TNV Edapuoyn
™¢ évtagng adopouv tn Slolkntikh urtootnelen (M.0. 3.24), Tn oxXE€on EpYaOLOC UE TOUC YOVELG
(M.O. 2.87), tnv e€aodpdalion mpooPBacipodtntag oto xwpo (M.O. 2.67), tnv unootrpEn amno
KEAAY (M.O. 2.61), tnv opydvwon tou xwpou (M.O. 2.50), tn Snuioupyia TpOMONoLNUEVWY
Spaotnplotntwy i Kot epyaciwy (M.0. 2.45),. AvtiBétwe, SAwoav otL mAnpolvtaL Alyotepo
ol mpoUmoBoelc Omwg eival n Snuoupyia EATOULKEUUEVOU OVOAUTIKOU TIPOYPALUOTOS
(M.O. 2.33), n umootnplen amo edikd Bondntikd mpoowrnikd (M.O. 2.35) kal £L6LKO
EKTIALSEVTIKO Tpoowrko (M.O. 2.20) kat n duvatotnta empopdwong os Bpata el6LKAC
aywyng (M.0. 2.09).

Nivakag 3: NpoiUnoBéaoelg yla tnv epappoyn T Evragng

Méoog Turkn

0pog amoKALON
E€aodalion mpooBaciuotntog oto Xwpeo 2.67 .98
Opydvwon Tou Xwpou 2.50 .89
ALOLKNTLKNA UTTOCTAPLEN 3.24 .75
YrnootnplEn and KEAAY 2.61 .82
Yoot plEn and BondnTtikod eKMALSEUTIKO IPOCWTTLKO 2.35 1.07
YrootpEn amo e8LkO eKTTALSEUTIKO TIPOCWITLKO 2.20 1.10
Ix€0Nn €pYAOLOG [LE TOUG YOVEILG 2.87 .76
Avvatotnta emuopdwong o BEpata e8IkAG aywyng  2.09 .89
Anutour’:)yia TPOTOTIONMEVWY  SpacTnPLlOTATWY H/Kot 5 45 79
EPYQOLWV
An utou{pyia £EQATOULKEUUEVOU ovaAuTtikoU 533 98
T(POYPOAPATOG

Q¢ POG TLG TIPOTELVOUEVEG AAAAYEG YLOL OTTOTEAECUATIKOTEPN €vTaln, n mMAsloPndia tou
Selypatog mpoteLve TNV mapdAAnAn otipLen Twv pabntwv (63%), ta ogpwvapla empudpdwong
kat ekmaideuong (56%),tnv UTtapén eMaPKOUG UTTOOTNPLKTIKOU UALKOU (54%), Tn BeAtiwaon tng
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ETUKOWVWVLAG LE TOUG YOVE(G (49%), TNV UMOOTAPLEN Ao L6LIKO TPOCWIIKO (46%), KABWG Kot
N Melwon Twv padntwv otnv Taén (36%).

ZulAtnon

JUUPWVA PE TO AMOTEAECHATA TNG £PELVOC, OL EKTTALSEUTIKOL YyVwpilouv Kal motelouv
TIWC KATEXOUV 0€ TIOAU peydlo Babuo Tic SELOTNTEC TTou XpeldlovTal yia TV eKmaldeuon Twy
pHaBnTwv Touc. Ol CUUUETEXOVTEG OTNV £peuva ekmaldeuTIKol (ow¢ viwBouv apKeTd Lkavol
AOYw NG PeYAANG SLOAKTIKAC eumelplag kot tng aAAnAenidpaong mou eiyav 6Aa autd ta
Xpovia He paBntég e EEA. Ta euprUaTa AUTA £pXOVTOL O avTiBEon PE QUTA AAAWVY EPELVWV
OTLG omoleg ol ekmaldeutikol SnAwvouv nwg ev EviwBav EUMLOTOoUVN OTLG YVWOELG KOL OTLG
8e€10TNTEG TOUG va TTPOCAPUOCoUY T SL6AoKAALD TOUG OTIG AMALTAOELG ULOG OUETOXLKNAC
taéng (Rakap kat Kaczmarek, 2010) kat emiBupouv va kaAugpBouv oL avaykeg Toug (Bornman
& Donohue, 2013).

OuL ekmatbevutikol viwBouv olyoupld yla TNV LKAVOTNTA TOUug vo €Aéyéouv Kal va
OTAMOTAOOUV ULt EVOXANTLKA CUTEPLOPA oTNV TAEN, aAAd dev epdavilovtal tdéoo oiyoupol
yla TNV LKavOTNTA Toug va TpoAdBouv pia evoxAntiky cuumnepipopd. To iSlo kavol otn
dlatrnpnon tng taéng viwbouv Kal ol £umelpol ekmaldeutikol otnv £psuva twv Wolters kat
Daygherty (2007). Z& avtiBeon, oL CUMUETEXOVTEG ekTtaLdEUTIKOL OTNV €peuva Twv Rakap kot
Kaczmarek (2010) awoBdvovtal avnouyio yla tn Sloxeiplon Twv ouvalobBnuatikwy Kot
OUUNEPLDOPLOTIKWY SUCAELTOUPYLWYV TWV HaBNTWV.

Eniong, ol exnaldeutikol viwBouv Mwg Umopouv va EMLKOLVWVHOOUV LE TOUG YOVELG Kal va
Toug otnpifouv oto va Bonbroouv to maldi oto omity, evw daivetal nwg & viwbouv TOc0O
olyoupol yla TNV KAVOTNTA TOUG va TOUG eUMAEEOUV OTIC OXOAKEG Spaotnplotntes. Ta
gUPNUOTA QUTA €pyovial oc ouudwvia pe ekelva Tou Mmpollou (2002) omou ol
ekmaldevtikol dnAwvav OtL xpeldlovtav emuopdwon oe BEpata mou adopouv TN
oUVEPYAOLO TOUG LE TOUC YOVEIC KOl AUTA TwV aUTA Twy MkAlaou- XplotodoUAou (2005), 6mou
OL OXEOELG YOVEWV EKTTOLSEVTIKWYV E(VOLL TUTILKEG KOl N ETILKOWWVI KaBopIleTOL ATIO TLG TUTILKEG
N ATumeg ouvavtnoelg, kat Towmdakn (2013) omou Samiotwvetal EANeWpn eumelpilag
OUVEPYOTIKWY OXECEWV YOVEWV — EKTIALOEUTIKWV.

OL ekmaildevtikol SnAwvouv OtL eival amoteAeopatikol otn ocuvepyaoia Toug pe GAAOUG
enayyehpotiec. To tedevtalo svpnua 6& cupdwvel pe ta evpnpata tng Meévva (2008), dmou
oL ekmatdeutikol SnAwvav nwg dev viwbouv kavol va ocuvepyaotolyv, SLOTL dev €xouv
empopdwOel oxetikd kot twv Darling- Hammond kat Richardson (2009) 6mou ekdpadletal ano
TOUG eKTIALOEUTLKOUC HOPOC ouvepyaoiag OTL n cuvelodopd Toug dev Ba eival onUOVTIKA Kal
oL dA\ot dev Ba avayvwpioouv TLG LKAVOTNTES TOUG.

O eknawdeutikol SnAwvouv wg KUpLa attia avnouxiag Toug TNV EANELPN YVWOEWVY Ko
de€lotnTwy yla tn ddaokalia twv padntwyv pe EEA. To epnua autd £pxetal o avtiBeon pe
TIC TPONYOUUEVEG SNAWOCELG TOUG OTL £XOUV TLG YVWOELG KaL TIG SEELOTNTEG TIC AMApAlTNTEG yLa
TN CUUUETOXLKNA TIPAKTLKN Kol Selyvel pia afefaldotnta Twv eKMALSEUTIKWY OL omoiol iow Kall
va pnv €xouv pia cadn €lkova TG CUMUPETOXLIKNE TPAKTIKNG (Coutsocostas & Alborz, 2010).
TI¢ avnouyieg Toug Mou amoppéouv amd TNV €AAeWn TWV ATIAITOUPEVWY YVWOEWV Kal
de€lotNtwy e€€dpaoav Kal oL eKTALSEUTIKOL OTLG €peuveg Twv Agbenyega (2007) kat Forlin,
(2001).

AA\OC ONUAVTIKOG AOYOC avnouxiog yla TOUC CUMUETEXOVTEC eKMOLSEUTIKOUG ATAV N
napoucia Twv padntwv pe EEA i Kal avannpieg otnv ta€n Kat o emmAéov poptog epyaaciag
miou Ba mpokUYPeL. Tov (6lo Adyo avnouxiag cuvavtape Kol otig €psuveg twv Forlin, (2001)
kol Rakap & Kaczmarek, (2010). Ot eknatdeutikol 8 pAvnKe va avnouxouv oLaitepa yla tnv
arnodoyn Twv pobntwv. Autd pnopel va odpeiletal otnv gunelpla Toug 1 Kat otn Sk Toug
Betikn otaon.

AfloonpelwTo ival To yeyovog Mwe opKeTA EYAAO TOCOOTO eKMOLSEUTIKWY SNAWVEL TTWG
6ev mAnpouvtal kKaBolou oL OXeTkEG pe tnv £dapuoyn tng évtatng mpolmobgoslc:
UTIOOTNPLEN Ao TO £LSIKO EKTIALOEUTIKO TIPOOWTTLKO, duvatotnta empopdwong os Bpata
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£161KAC OYWYNC KOl UTIOCTAPLEN aATtO TO €LEIKO EKMOLEEUTLKO TPOCWTILKO. Evw oL ekmatdeutikol
SNAWVOUV LKOVOL VO CUVEPYAOTOUV HE TO £L8LKO EKMALSEUTIKO MPOowWTkO &g daivetal va
UOPOoUV VAl TO KAVOUV KL aUTO propel va odeidetal otnv EANAewn f Kot Thv moAD ULKpn o€
SLdpkela mapoucia Tou el8IKOU TPOoWTILKOU OTA OXOAELQ TOUG.

ZUUMEPACHATA - TPOTACELS
H évtaén twv pobntwv pe avamnpia, péow tng ouvekmaibeuong, Sladépel amo tnv

napadoaoiakn popdn SidackaAiog kabwg xapaktnpiletal and akpifela otnv vAomoinon Kat
Kol katavonon (Guise et al., 2017). H ouveknaibsuon amattel pulikég aAlayég ota
EKTMALOEUTIKA OUOTAMOTO KoL OTIG 0fleC Twv avOpwWMwWV TOU TAQLOLWVOUV TO OXOALKO
neplBaAlov (Miles & Signal, 2008), amaitel puBUICEL;, KATAPTIOUEVO EKTTALSEUTIKO
TPOOWTILKO Kol KATAAANAEG madaywyikég mpaktikeg (Florian, 2014) kal cadn €vvola TG
ouveknaideuong amno ta epnAekopeva pépn (Meister, 2004).

H mAcoPnodia Twv ev evepyeia eKMALSEUTIKWY AV KoL yVWPL{OUV TLG OXETLKEG EVVOLEG EXOUV
pia paAAov StaotpePAwpEVN ElkOvVa yLa To €l60¢ TNG ekmaibeuong autnig (ZépPa, 2020). Eivat
{wtikAg onuaciog ot exkmoatdeutikol va SlabEtouv TG KATAMNAEG yvwoeLg, SeELOTNTEG Kall
OTAOELG YLa VA EKTTANPWOOUV TOUG VEOUG POAOUG Kal TG euBUvVeG Toug (Monsen et al., 2014).
O aptia KOTOPTIOUEVOG eKMALSEUTIKOC Ba €xeL tn Suvatotnta va avadlapopdwoesl ta
QVOAUTLIKA TIPOYPAUUATA OTO KLKPOCUOTNUA €XOVTAG TAvTa umoyn tou To pabntn tou
(KoutoeAivn, 2013). Eival avaykaio, yla tnv emtuxnuévn edapuoyn tng cuveknaideuong, oAa
Ta ouvepyalopeva PEAN TOU OXOAELOU KaL TNG EUPUTEPNG EKTALSEUTIKI G KOLVOTNTOG VA £XOUV
KOLVOUG O0TOXOUC Kal oxEdLa. Amatteltal, eniong, KAAALEPYWVTAC TIG UTTAPXOUOEG SELOTNTEG
£TIKoWwviag mou dtaBétouv va Slapopdwaoouv éva AALoLO EMOLKOSOUNTLKAC ouVEPYAGLag
KOl VOl avVaITTUEOUVY pia oTevr] KOl ELALKPLVAG ouvepyacio amo tnv omola Oa mpokUouv odEAN
yloL TOUG PaBNTEG, TOUG YOVELG, TOUG EKTTALSEUTIKOUG KOL TNV TIOLOTNTA TNG TOPEXOMEVNG
eknaidevong (Mmpoulog, 2008).

H Slowkntikn umootnplEn eival {wTkAG onuaociag yla tn dSnuloupyia evog meptBailovtog
emtuyols €vtaéng. O polog tou OSleuBuvtr elval KaBoplotikog kL otav Sev eival
UTIOOTNPLKTIKOG ammoTeAel eUmodio yla tn cupnepiAnn (XapaAdapmnoug, 2016). Odeilel va
TPOOPEPEL OTOUC EKTALSEVUTIKOUC EUKALPLEG YLOL CUVEPYOLTLA KOl ETIOYYEAUATIKY avarttuén, va
Toug ekmaldevel o €lOIKEG SEELOTNTEG KAL YVWOELG OXETIKA HE TN OUVEKTALSEUON TWV
poOntwv pe kol xwpig E.E.A.. OL avnoUXieg TWV EKTTALSEUTIKWV TIPETIEL VA TIEPLOPLOTOUV OTO
peyaAUTEPO Suvatd Babuo, S10TL AUTEG emnpedlouv apvnTika tn SLABeor Toug va EpyaoTouV
0€ TAEEIC OUPUETOXLKAG EKTMAldEUONG KoL UMMOPEL va Toug odnynoouv otnv edapuoyn
TIPAKTLKWV TIOU TIPOowBo UV ToV ammoKAELOUO KL OXL Th cupmepiAnyn otnv t@én touc (Sharma et
al., 2008).

Ta eupnpata tng HeAETNG, Adyou tng HeBodou cUAAOYNC TwV SESOUEVWY KAL TOU PLKPOU
aplBuol tou delypatog, 6ev UMOPOUV VA YEVIKEUTOUV OTO GUVOAO TWV EKTIALSEUTIKWY TNG
npwtofaduLag. Qotéco opwe Ba pumopouvoav va aflomolnbouv amod Toug SLoUopPWTES TG
EKTOLOEVTIKNG TOALTIKNG Yl TV UTooTnPLEn Twv eKMALSEUTIKWY (UE emipopdwOELlg Kal
VOUOBETIKEG puBuioslg mou Ba toug Sivouv Xpovo yla KaAUTepn TPoOEsTolacia) Kal thv
emtux edappoyn tNg ouveknaidevong. Xpnowwn Ba Atav kat n Slepeslvnon Twv
EMUOPPWTIKWY AVOYKWY TWV EKMOLSEVTIKWY OTIC eVTOELOKEG TIPAKTIKEG, N omola kal Ba
UMopoUoE Vo amoTeEAECEL OVTLKE(UEVO LEAAOVTLKNG €pELVALC.
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Edappolovrag mapeUPBACEL; EOTLAGHEVNG OTN AUON OXOALKAG
HEVTOPELOG VLA TNV QVTLLETWTILON TNG AKASNUAIKNG UTtOENiSooNG OF
eprifoug

Mrneloyiavvn BaolAkn
Y. Aldaktwp, Xapokomnelo MNavemniotruLo
vbeloyianni@hua.gr

NepiAnn

H akadnuaikn umoemnibdoon amotelel £va ouxvo MPOPANUA TOU QTIAVIA HETALY TwV
510pOpwWV EKMALSEUTIKWY CUOTNUATWY Kal adopd Kupiwg veapolg edprifoug Katd Tn
petaBaon amoé v mpwtoBabuia otn SeutepoPfdabula  ekmaideuon. Itnv  €AANVIKA
EKTIOLOEUTIK TIPAYUATIKOTNTA QVETTAPKANC LEAETN TOU dOLVOUEVOU Kal n amoucio uebodwv
EVIOTLOMOU pOONTWV HE UTOEMIO0O0N GCUVETMAYETAL TNV AMOUGCIA OTOXEUMEVWY KL
QIOTEAECUATIKWV HEBOSWVY yla TNV AVILHETWTLOA Tou. Me Bdon ta mapandvw, n napovoa
€peuva anéPAene oto oxeSlaopd KaL Tnv VAomoinon pag mapéppacng ecTlacpévng otn Alon
OXOALKNG HEVTOPELOG YlAL TNV QVIIUETWILCN TNG umoenidoong ot Seiypa 18 poabntwv
lupvaciou pe umoenidoon (13 ayopla, 6 kopitola) KoL tn cUYKPLOT) TOUC Le LoodUvaun opada
eléyyou. Ta amoteAéopata Katédelav OtL, av Kat OAoL oL pabntég teivouv va BeAtiwvouv
eAappwce TIG EMBOOELG TOUC CUV TW XPOVW, N opada napepfacng mopoucioce peyohltepn
BeAtiwon petd TNV edappoyrn TOUu Tpoypdpuatoc. Ta eupnuato va cuppaiouv oto
OXeSLAOUO OAOTIKWY TAPEUPACEWV ylo TNV UTOOTNPLEN HaBntwv pe umoemidoon Kal
avénuévo kivéuvo oxoALkng Stappongc.

Négelg KAeWdLA: sotlaopévn otn AUon CUUPBOUAEUTLKN, OXOALKN HEvTopela, akadnuaikn
uToenidoan, vonuoaouvn, oxoAwkn enidoon

Elcaywyn

Ta «£Eumva Tadld, mou Opwg Sev Selyvouv TIC LKAVOTNTEG TOUG OTIC MOONOLOKEG
OTALTAOELS TNG OXOALKAG TAENG» amoteholv (owg TNV Tilo Kowotomnn opdada petafld Twv
S10pOPETIKWY EKMALGEUTIKWY CUOTNUATWY avd Ttov KOoouo. H akadnuaikrn umoemidoon
amoteAel £va koo kal Lolaitepa cUvOeTo PalVOUEVO KATA TO OTOLO TO VONTLKO SUVAULKO
otopou Sev ekPpAleTal EMAPKWG OTO OXOAKO TAAiclo Kol Sev avtavokAdtal péoa amo
avtiotolya Kal avopevopeva pobnolakd emtevypata (Baum, Renzulli, & Hebert, 1995;
Dowdall & Colangelo, 1982; Emerick, 1992; Frick et al., 1991; Reis & McCoach, 2000). 3¢
OPLOLEVEG TIEPUTTWOELG &E O EVIOTILOUOG TWV HaBNTwY e uToemidoon amoteAel MpokAnon,
adol ol akadnuaikég emboOoel Toug dev elval onwaodnAmote XOUNAEG, aAAA CNUOVTLIKA
XOUNAOTEPEC AMO €KEIVEG TTOU TIPOPBAETIEL N YEVIK YVWOTLKNA KAl LoOnoLoKr Toug Lkavotnta
(MccCall, 1994).

MoAovOTL N mopamdvw Katdaotacn Prnopel va adopd pabntég amd 6Ao to €UPOG TwV
YVWOTIKWY KoL LaBNoLaKwY LKAVOTATWY, TANB0C EpEUVWY £XOUV ETILONMAVEL OTL N CUXVOTNTA
NG unoenidoong teivel va Sladopomoleital avaioya pe tn oxoAlkr Babuida kat to emninedo
TWV VONTIKWY LKOVOTATWY TOU OTOMOU, HE TOUC HaBNnTéc uPnAwv LKOVOTATWY KAl TOUG
veapouc edpnpoug va mapouolalouv PeyaAUTepn VOAWTOTNTA, LSLlaitepa KOTA TN LETABOON
TOUG aro TNV MpwtoBabuta otn deutepoPabuta eknaidevon (Galton, Gray, & Ruddock, 2003;
Phillipson, 2008; Phillipson & Tse, 2007; West, Sweeting, & Young, 2010).

Ta mBavad aitia, To XapakTtnpLoTIKA KAl N OVILETWITLON TNS akadnuaikng unoenidoong
€XOUV aMmacXOANCEL ML HaKkpOV TNV PuyomaldaywyLkn épguva Adyw Twv Bpaxunpobecuwv
ETWTTWOEWY OTN OXOALKI] EUTTAOKN KAL TNV QUTOELKOVA ToU atdpou (Grygiel, Modzelewski, &
Pisarek, 2017; Jackson, Thomas, Marsh, & Smethurst, 2001; Preckel & Brunner, 2015), aAA&
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KOL TG LAKPOTIPOOECUEG OUVETIELEG OTLG EUKOALPLEG ETTAYYEALATLKIG QUTOKATAOTOONG KAl TO
Blotiko eminedd tou (Mirowsky & Ross, 2003; van Batenburg-Eddes & Jolles, 2013). 2to
mAaiolo auto, mARBog epeuvwy Katadelkviouv MOAVETMESOUG CUVSUAOUOUC TTAPAYOVIWY
Tou ¢aivetat va cupBalouv otnv epdAavion TnG Uoemidoong Kal va dtadopomolouvTal Katd
pabntn (Brigandi, Siegle, Weiner, Gubbins, & Little, 2016; Heacox, 1991; Siegle, 2018).

JToV EAANVIKO XWPOo N matdaywyLkr yvwaon kat n Puxomnaltdaywylkn épeuva yupw amo tnv
uroemiboon Tapauévouv TEVIXPEC. Xe mpwto eminedo, Ta Sedopéva ylvpw amd tnv
gmdnuLloAoyia tTng umoemnidoong Kal To MPOGIA Twv HadNTWV AUTWVY TTapapévVouv GTWXA,
kaBwe Sev umapxel kamolo¢ emionuog ¢opéag n kamoita mapoadedopsvn peEBodog yla
Slayvwon tne kot tnv epapuoyr KataAAnAwv Puyomaldaywylkwyv mapeUBAcewy yla thv
avayaition tng (European Commission, 2017). MapdaAinAa, koBwg ot padntég autol
mapapévouy otnv adavela, Sev umtapxel Eva cadec BeopoBetnuévo cuotnua mopepBaong
yla TNV mapoxn OVTLOTAOWLOTIKAG ekmaideuong Kol TNV evioxuon Twv akadnUaikwy Toug
ETUTEVYHATWY, TIEPA OO TO TPOYPAULATO EVIOXUTIKAG SL6aoKaAlag mou ameubuvovtal oe
puadntég Nrupvaciouv pe xapunAég akadnuaikég emddoelg yevika (ap. 26, N.4368/2016).

H aduvapia evtomiopoUu tou Kavou pabnth pe umoemiboon, kabwg kal n amouacia
QTTOTEAECUATIKWY TIPOKTLKWY YL TNV EKTOLSEUTLK) TOU €vtagn, OUXVA OCUVETAYETOL TN
Slappon padntwv LPNAWV LKAVOTATWY ATtO TNV TUTILKH, 0AAG Kal TNV avwTtatn eknaibsuon
(van Batenburg-Eddes & Jolles, 2013). MoAU epLocOTEPO, OL LABNTEC auTol, mapad TG VP NAEG
TOUG LKAVOTNTEC, TELVOUV VA ELOEPXOVTIAL OTNV KOWWVIO Twv evnAikwv He XapnAotepo
HOPdWTIKO eminedo amod to Suvatd, auvénueévo kivbuvo emayyeAUATIKOU Kol KOWWVLKOU
OTOKAELOMOU KAl TIEPLOPLOPEVN GUMBOAN OTNV EMLOTNMOVLKH KOl KOWVWVLIKA tpoodo (Mandel
& Marcus, 1988; van Batenburg-Eddes & Jolles, 2013; Welch, 2014).

O pOAog TG e0TLOOUEVNG 0T AUON GXOALKAG LEVTOpPELQG

O oxeSL00U0G KL N TTAPOXN EVOC ATIOTEAECUOTLIKOU TIPOYPAMLOTOG UTTOCGTHPLENG YL TOUG
HaBNTEG UPNAWY KAl LECWV LKOVOTATWY LLE UTIOETIS00N QIMOTEAECE €vav ATO TOUC KUPLOUG
OoTOXOUG TNG Topouong €psuvag. H emloyn tng OXOAKAG Meviopelag w¢ HOVIEAOU
nap£pBaong Bewpnbnke wg KATAAANASTEPN TPOG TO OKOTO auTO, adoU TPONYOUUEVES
£peuveg €xouv Katadeifel OTL oL HOVOSLAOTATEG TTPOOEYYIOELG MapEUBaong mapouolalouv
TLEPLOPLOUEVN Kol Ttapodikn anotedeopatikotnta (Reis & McCoach, 2000; Shevitz et al., 2003;
Siegle, 2013; Steenbergen-Hu, Olszewski-Kubilius, & Calvert, 2020). Mpdayuatt, Ta OXETIKA
EUMELPLKA SeSOUEVA £XOUV SEIEEL OTLOL APLYWC CUUPBOUAEUTLKEG TApEUPATELG CUUBAAOUV HEV
otn Slapdpodwon BeTIKOTEPWY CXOALKWY avTIARPEWY Kol autoavTIAfPEwWY, Xwplg OpwE va
petadpalovral os uPnAoTtepes akadnUAikéG emboOoelg, KaBwg ol pabntég pe umoemniboaon
telvouv petafl GAAWVY va oTEPOUVTOL OMOTEAECUATIKWY OTPATNYIKWVY pdbnaong (Delisle, 2000;
Flint, 2002; Rimm, 2008). AvtioTtolya, T TPOYPAUMOTO EVICXUTIKNG St6aokaiiag éxouv Bpebetl
eniong va mapouctalouv ¢Twy amoteAeoUaTIKOTNTA, adol eotidlouv otnv KaAudn
HoBONoLOKWY KEVWV apayvwpi{ovtag Tnv mMoAUTTAOKOTNTA ToU $aLvouEVOU TNG untoemidoong
Kol Ywpi¢ va katadpEpvouv va KAUPOUV TO GNUAVTLKA AVTIKIVNTPA OXOALKAG EUTAOKAG TWV
pabntwv pe untoenidoon (Siegle, 2018). YNd auto to mpioua, n oXoALkr pevtopeia emAEXOnkKe
WG £€va ouyxpovo YPuxomaldaywyLlkd HOVTEAO TIoU YEPUPWVEL TNV TTAPOX CUHUPBOUAEUTLKNAG
kaBodnynong pe tnv ekmaibeuon tTwv HabnTwv o KOAEG TIPAKTIKEG KOL OTIOTEAECHOTLKES
oTpaTNYKEG HABnong (Gordon, lwamoto, Ward, Potts, & Boyd, 2009; Randolph & Johnson,
2008). E€aMhou, omwg £xeL Katadelfel n oxeTIKN HeTa-avaAuon Twy Snyder kot ouv. (2019), ot
OUVOUOOTIKEG KOl OALOTIKEC Tipoocsyyloelg ouvbéovtal pe aunuéva Kal pakpompoBeopa
odEAn yLa Toug pabntéc pe umoemnidoon. MoAL MEPLOCOTEPO, N OXOALKN LEVTOPELD TTapELXE TN
Suvatotnta Sapdpdwong pLlag OeTIKAG oxéong cuvnyoplag oto mAaiclo tng omolag o
HOONTAC aMOKTOUOE EMUMAEOV £Vl LOXUPO TIPOTUTIO HaBnaotakng cupnepldopds. TouTto SLoTL
N oXOALKA HEVTOopEia TPOowOEL OXL LOVO TNV MPOCWTILKH, AAAA KoL ThV akadnuaikn avantuén
HEOW TOOO TNG OUMPBOUAeUTIKAG KaBodriynong, 000 Kol TNG aVvIOAAQYAG YVWOEWV Kol
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Se€lotAtwy PeTaly Tou padntn KL evog Eumelpou elbnpova o Bépata pabnong (Coppen &
Worth, 2008; Cruddas & Cruddas, 2005).

Mapd To yeyovog OTL N e0TLOUEVN 0T AUGCN OXOALKN Leviopeia amoteAel pia mpoodatn
eKAEKTIKN LEBOBO UE TEPLOPLOPEVN LEXPL ONUepa ebapuoyn o€ edrfoug pe untoenidoon, n
emAoyn TG PaoloTnKe 0g EUMELPIKA TEKUNPLWHEVEC TEXVIKEG Kl BEwpnTIKA HOVTEAQ. Baotkn
adetnpia tng ueBdSou amotelel N mapadoxr OTL AMWTATOC OTOXOC KABE GUUPBOUAEUTLKNAG
napéupaong amotelel n eniteuén plog arayng (Murphy, 2015). AKOun KL 0tav ot LoBntég
TIPOCEPYOVTOL AUTOBOUAWG oTa Slddopa TPOYPAUUATA EKTIALOEUTIKAC UTIOOTAPLENG, N
anodaor Toug EKKWEL amd TNV eKTiunon OTL KATOLOG amd TOUG ONUAVTIKOUE «AAAOUCH
emBUUEL TNV aAlayr TNG OXOALKN G TOUC CUMIEPLPOPAC ) TWV aKASNUAIKWY TOUC EMEO0EWV
(Pedrotti, Edwards, & Lopez, 2008; Sklare, 2011). Toutou 808£vTog, oL GUMBOUAEUTIKES
npooeyyloelg €xouv davel vo cUUBANOUV ATIOTEAECUATIKA OTNV €MITEVEN TNC EMBUUNTAG
aAAayng yla évav onuavtikd aplBuo Anmtwv (Weisz, Ng, Rutt, Lau, & Masland, 2013). Apketol
elval, wotdco, oL mapayovieg TOU  gumAékovial otn  Sladopomoinon  ING
QTTOTEAECLATLIKOTNTOG TWV SLapOpwV SUUPBOUAEUTIKWY TtapeBAcEwWY. OwE EMLOAKAVAY OTN
OXETIK €peuva Toug oL Asay kot Lambert (2010), n oxéon petafd cupBolAou kalt
OUMPBOUAEUOEVOU UIOPEL va EENYNOEL £Val ONOVTLKO TTOGOOTO TNG EMLTUXLOG VOGS TETOLOU
poypAappatos. MaAwota, n nenoibnon tovu cUPBOUAEVOUEVOU OTL EUTTAEKETOL OE La OXECN
aAAnAooeBacpol, apolBaldtntag Kal cuppaxiag pe tov cUpPoulo amotelel lowg Ttov
ONUAVTLKOTEPO TPOPAENTIKO SeikTn TWV BETIKWY avTIAAPEWY yLa TNV TOLOTNTA TNG OXECNC
autng (Ardito & Rabellino, 2011; Asay & Lambert, 2010). Etol, n dnuloupyia plag BeTIKNAG
ox€ong cuppayiag petafh pévropa kat padntn Bewpnbnke wg kplowng onuoaoiag.

H évvola Tou KOWWVIKOU €MOLKOSOULOMOU KOTELXE KEVIPIKO pOAo otn dlhocodia Tng
£0TIAOUEVNG OTn AUon OXOALKNG Hevtopelag. Me Bdaon TG 0pXEC TOU KOLWVWVLKOU
£MOIKOSOULOMOU, ol avTAPEL Kal ol auToovTANPEL TOUu atopou 6ev TMPOKUMTOUV
QVOKOAUTITIKA WG OmOppoLa LBLOCUYKPAGCLOKWY TOpayovTtwy, oAAd Slapopdwvovtal Kot
petafdarlovral péca ano tn Stapkr aAAnAenidpacn pe To KoWwviKo meptBarlov (Shapiro &
Trunk-Sirca, 2007). Zuxvad 8&, 0 OPLOMOC HLAGC KATAOTAONG WG TPOPRANUATIKAG KOL HLOG
oupneplpopag we EMBUUNTAC ATOTEAOUV KATAOKEUEG SLOOPPWHUEVECG KATW OTTO KOLWVWVLKEC
emdpaoelg (Bannink, 2007). Q¢ ek toUTOU, EKTIUABNKE OTL MECW TOU SLOAOYOU Kol TNG
HOLEVTIKNG OTO TAQLOLO TNG OXOAKNG Hevtopeioag, oL pabntég Ba nrav oe Béon va
avayvwpioouv tnv mpoPAnuatiki ouvonkn, va B0€o0ouv PeAALOTIKOUG KOl KOLWWVLIKA
oupBatolg oTdXoUG Kal va emavanpoodlopioouy Tig mBavég Auoelg Aappdavovtag unmoyn to
neptBaiAov oto omnoio kaAouvtal va Spacouv (Murphy, 2015; Sklare, 2011).

H avayvwplon Tou oxoAlkoU mMAALoioU WG KOWWVLKOU ULKPOCUCTAATOC ANOTEAEL emiong
KEVTPLKO TIUAWVA TNG CUYKEKPLUEVNG OTPATNYLKNG MapEUPaong. Onwg emonpaivouy ot Burns,
Warmbold-Brann kat Zaslofsky (2015), to oxoAeio amoteAel €va HUIKPOTEPO KOLVWVIKO
ouotnua oto omoio aAAnAeniSpolv S1ddopol GUVTEAECTEG TNG EKMOLOEUTIKNG AELTOUPYLOG,
OTWG oL eKkmalSeuTIKOL, oL yoveig kal n kowotnta. Ol aviiANPELG TOU CUCTAUATOG yLa TV
akadnuaikn emttuyia, KABWE KaL N avTanokpLon TwWV APAAVW CUVIEAECTWYV otn SpAdon Tou
pabntn ouxvd kabBodnyouv Tig oXoAlKEG Tou cuumepldopég (Ziegler & Phillipson, 2012). H
eoTlacpévn otn Abon cupPouleutikn Sivel Slaltepn £udacn otnv avoyvwplon Kot thv
aflohdynon g OeTIKAC avTATOKPLONG TOU OXOAKOU KOWwvViKoU meplBAAAovtog otnv
npoomndBfela Tou padnt ywo oAdayp umd TNV memoiBnon OtL PEow TNG OoUuVeEXOUG
aAAnAemiSpaong Toug, oL aAAAYEC OTn oUMMEePLPOPA TOU HaABNTr CUVeEMAyovtal emiong
OAAQYEC OTLC OTAOELG TOU OXOALKOU TIEPLBAAAOVTOG TTOU eVIOXUOUV TO 0deAOG TNG Mapéppaong
(Sklare, 2011).

Me Bdon ta mapamndvw, n mapovoa £peuva efetalel tnv mBovr) CUUBOAN evog
TIPOYPAUUATOG ECTIACUEVNG 0TN AUGCN OXOALKAC HEVTopEiag otn BeAtiwon TG akadnUaikng
enidoong veapwv edpnPwv pe umosmidoon.
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M£6odog

ZUNUETEXOVTEG

TNV €peuva CUMHETE(XOV OUVOALKA 36 padntég lNuuvoaoiou pe umoemiboon kot péon
nAia ta 14,1 £tn, oL omolol avtAnBnkav amod £va apxLko gukalplokd delypa 519 pabntwv
amnd dnuoota Nupvdaota tou Afpou ABnvaiwv. e mpwto emninedo emAEXONKav eukalplakd 18
pHabntég (13 ayopla, 5 kopitola) péowv Kol UPNAWY LKAVOTATWY e uToemiboaon oL omoiot
anotéAecav Thv opada mapeuBaocnc. AkoAoUBwg, SnuloupynBnke pla LoaplOun opdada
eAéyxou Ue 18 UTIOKEIMEVA HE QVTIOTOLXN KATAVOUN ToUu GpUAOU amd TO apXLKO EUKALPLOKO
Selypa pabntwv pe untoenidoon, mou Sev éAafav kapia mapépBacn. H emhoyr Twv pabntwy
NG OUASAG EAEYXOU £YLVE LIE TUXALOTIOLNIEVO TPOTIO PECW TNG OXETLKAC QUTOUATOTOLNUEVNG
AELTOUPYLOC TOU OTATLOTIKOU AoyLoptkoU SPSS v.26. ONol oL padntég pottovoav otn B’ kat Tt
I’ taén Nupvaoiou kat eiyov HEon A VP NAN YEVLKA YVWOTIKN Kol pabnotakn tkovotnta pe M =
51 (SD = 3,61) oto RSPM kot M = 97 (SD = 9,04).

Epyaleia

Mo Tt RETPNON TNG VONTIKAG Lkavotntag tou Selypartog, xopnyndnkav ot MpoodeuTikeG
Mntpeg tou Raven (Standard Raven’s Progressive Matrices -RSPM). Mpokeltal ylo €va
OnuodEG epyaleio e pakpad xprion otnv Puxomaldaywyikr afloAoynaon, mou mepAapBavel
60 LN AEKTLIKEG SOKLUAGLEG KATA TIC OTOLEC O LABNTAG KOAELTAL VO CUUITANPWOEL EVA NULTEAEC
OTTLKO poTiBo emAéyovtag TNV KATAAANAN amo pla €€L mBavég amnavtnoeslg (Raven, 2003).
KaBe ocwotn amdavtnon Babuoloyeital pe pia povada. Mapd Tnv euxpnotia Tou, OUWE, TO
epyaldeio bev €xel otaBuLotel o eEAANVIKO TANBUGCWO yLa TN CUYKEKPLUEVN NALKLOKN opada KL
WG €K TOUTOU KpiBnKe amapaitntn n nepattépw enBeBaiwon TwV yVWOTIKWVY LKAVOTATWY TWV
pabntwv mou amaptifouv TNV opada eAéyxou Kal Thv opdda mapéupaonc. ZUpdPwva UE TLG
vopueg Sladopwv eUpWTAIKWY Xwpwv, o Seiktng dvw Tou 50 umodnAwvel GUOLOAOYLKES n
QVWTEPEC PUCLOAOYLKEG YVWOTIKEG LKavOTNTeC (Raven, Raven & Court, 2000).

Mo tnv emPefaiwon TwWV TUTIKWY YVWOTIKWY KoL LoBnolakwy LKOVOTHTWY TwV Hadntwv
Tou delypartoc aglomolOnke to Kpitripto Mabnotlakng Emapkelag tou Detroit (Detroit Test of
Learning Aptitude -DTLA 4), To onolo €ival otaBuLopévo o eAAnVIKO MAnBuopo (Tloupladou,
AvayvwotonoUAou, Toutouvly & Wwivou, 2008). To DTLA-4 amotelel pla cuotolyia
ToAUEM{NES WV HOBNCLAKWY €PYWV TTOU XOPNyoUVTaL O ATOMLIKEG cuveSpleg Slapkelag 70-90
AeMTWV o€ paBnTéC oxoALlknG nAkiag 8.00 £wg 15.11 eTwv. Ao TV a§LoAGYNon MPOKUTTEL Vol
VEVIKO TNAIKO HOONOLOKAG ETMAPKELAG, TOU Bewpeital w¢ LoodUvapo OelkTtn YEVIKAG
YVWOTIKAG emapkelag (Mmndapunag & Toutouvln, 2006; McNulty & Floyd, 2021). To mnAkd
HOONOLOKAG EMAPKELOG GVW TOU 85 Bewpeital wg EVOELEN TUTILKWY YEVIKWY YVWOTIKWY Kol
pobnolakwyv tkavotntwy (T{oupladou kat cuv., 2008).

MNa tnv afloAdynon tng akadnuaikng enidoong aflomolBnkav oL yevikol LECOL OPOL TNG
oXOALKAG BabpoAoyiag Twv HabnTwy KATA To 0XOALKO TETPALNVO TPLV KAl LETA TNV UAOTOinGN
™G mapEUPacng oxoALKNG LEVTOPELQG.

Nepypadn napépaong

To mpoypoappa OXOAIKAG WEvVIOpeiag mpayuatomnowibnke os 7 SL080XIKEC wplaieg
ouvebdpieg mou ekdutAwvovtav efdopadiaia kot kaAuav pia riepiodo 7 eSoudadwv. OAeg ot
OUVESPLEC TV ATOULKES KOL TIPAYOTOTIOLBNKOV EVTOC TOU OXOALKOU XWPOoU Kal wpapiou o
XWPO Tou SLapopdwOnke eLOLKA yLO TN CUYKEKPLUEVN £€PEUVa.

Anapaitntn npoinobeon yla tnv €vtagn Twv pabnTwy oTo MPOoypapue TapEépBaocng nTav
N TEKUNPLWUEVN TUTILKN YEVIKA YVWOTIKA KAl HoBnolakr Toug KavOoTnTa, N OTATLOTIKNA
TekUnplwon NG akadnuaikng toug umoemiboong Kal n eEaoddlion €yypadng yoveikng
ouykatdBeonc. Ta dLa KpLTipLa TNENBNKAV KL yLo TOUG LaBNTEG TOU ammoTéAECQY TNV OpAda
eAéyyou, pohovott Sev Edafav kapia mapeufaon.
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Mpokelpévou va e€oodallotel OtL oL padntég Sev Oa amouaoialav emavelAnUUEVWE oo TO
1610 GXOALKO pHABNUa yLa TG OVAYKECG TOU TIPOYPAUUATOC, KOs cuvedpla mpaypatonotitnke
oe SladopeTikn ook wpa, oAAA TV bla nuépa tng eBdouadag yia kabes pabntr. Téco ot
OUMUETEXOVTEC, OCO0 KL TO EKTTALSEUTIKO TIPOCWTILKO yVWPL{aV €K TWV TPOTEPWV TLG OKPLPElg
NUEPEG KOL WPEG UAOTIOLNGNG TWV OTOLLKWY cuvedplwv.

H eotiaopévn otn AUon oXoAKr Hevtopeia uAomolnBnke amod TtV €PEUVATPLA GE POAO
OXOALKN G LEVTOPQA, KATOTILV OXETLKNG EMLUOPPWONG KoL EKTTAldELVONC.

To mpoypappa mapepBaong ekSUMAWONKE 0€ TECOEPLG EUPELG KUKAOUG TTou adpopoucay a)
v amoocadnvion tng Katdotaong, B) tmv avalnyn Spdong yia thv oAlayn, y) thv
avadLamPayLATEUON TNG KOS NUATKAG TOUTOTNTOG TWV CUUUETEXOVTWY Kal §) TNV amotipunon
NG MPOOoTABEeLaG yia aAAayn. 2Tn SLAPKELO TOU TIPOYPAULOTOS TNPHBNKav atoptkd portfolio
TIOU EMETPEMOV OTOUG MaBONTEC va mapakoAouBoulv TNV mpoodo Toug, evw Snuoupyndnkav
dUAAGSLa ya TNV Kataypadn tng eBdopadlaiag otoxobeoiag, tnv autoafloAdoynon Twv
HaBNTWV, TO OXESLAOO VONTIKWY XOPTWV ME TIBaVA eUmodia Kal SLEUKOAUVTEG.

Awadikaoio TG €pguvag

Ze mpwto eninedo, n e€aopaliotnkav oL anapaitnteg adeleg Sleaywyng eKMOLEEUTLKAG
€peuvag o€ UadNTikd mMAnBuoud avnAikwv amo to Ymoupyeio Maideiag, Epeuvag kat
Opnokevpdtwy (96199/A2/12-6-2018) katdmiv OeTkAC yvwpodotnong amod to lvotitolto
Exmtadeutikig MoAtikng (mp. 20/2018), kabwg amd kat and tnv Emtpony HOWKAC kot
Agovtoloyiog tou Xapokoretlou Mavemotnuiov (att.77988/18-2-2019).

3TN CUVEXELA IPAYLATOTOLNONKE N TPOOEyyLon gukalplakou Selypatog os oxoAeia tou A.
ABnvaiwv, 0mou €ywve n €yypadn evnUEPWON TWV YOVEWV YLO TOUC OKOTIOUG, TLG SLaSLKAOIES
KaBW¢ Kal TOV avwVUPo Kal €0gAOVTIKO XOPOKTHPA TNG CUUUETOXAG OTNV €peuva Kol
OUM\EXBNKaV Ta EVTUTIO YOVEIKAC oUYKATABEONG.

AkoAoUBwg, mpaypatomnolBnke n xopiynon tou RSPM oe Seiypa 519 pabntwv g B’ kat
" taéng Nupvaciou yla plo mpwtn afloAdynon Twv yVWOTLKWY LKAVOTATWY Touc. EmutAéoy,
oUM\EXBNKav Sedopéva avadoplka e TNV akadnuaikn eni6oon TwWV CUUUETEXOVIWY ATO TLG
KOPTEAEG TNG OXOALKN G TouG Babpoloyiag yia To A’ oXOALKO TETPAUNVO. ATIO TNV OVAAUGCH TWV
Se80UEVWY PECW YPAUULKAG TTOALVEPOUNONG TIPOEKUPE O AVOUEVOUEVOC OXOALKOC BaBuog
TWV podnTwv Pe BAaon To voNTKO Toug SUVAULKO. TOGO N QVOUEVOUEVN KOL N TIPAYHLOTIKN
akadnpaikn enidoorn, 600 KAL TO VONTIKO SUVAULKO TwV LoBNTWY LETATPATINKAV OE TLUEG Z JE
péan Tt to 100 kat tuTtkn amokAon 15 (8nA. z score * 15 + 100) 0to MPAOTUTIO TWV KALLAKWY
TIOU Xpnotlpomnolouvtal ota Stddopa PUXOUETPLKA KpLThpla. TUXOV AmOKALCELG LEYOAUTEPEG
Twv 15 povadwv PeTafl TNC MPOYHOTIKAC KOL TNG QVOPEVOUEVNC akadnuaikng enidoong
BewpnBnkav wg TEKUNPLO UTIOETIS00NG, UTIO TNV MPoUMOBeon N AVOUEVOUEVN akoSNUOIKN
enidoon va UTEPEXEL TNG TIPAYUATIKAG. ETmAéov, oL pabntég Ue €npermne va mapouolalouv
ETIAPKI) YEVIKN YVWOTLKNA LKOVOTNTA KATA TO TPWTO 0TASL0 aloAdynong, e EMSO0ELG AVW TOU
50 oto RSPM. Mg Bdon ta mopamdvw, eviomniotnkav 78 pabntég pe umoemidoon ek Twv
oroiwv oL 18 §£xOBnkav vol CUUETEXOUV OTO TTPOYPAUUA TTapEUBacnc, eVvw akopun 18 pabntég
eMAEXONKav Tuyaia ywa ™ ocvotaon TG opadag eAEyyou. ITn OCUVEXEL, Xopnynobnke To
otaBuopévo epyareio DTLA-4 amokAELOTIKA OTOUG LOBNTEG TNG Opadag mapEpBacng KoL Tng
opadag ehéyyou yla Tnv emiBePaiwaon Tou eMUTESOU TNC YEVIKAC YVWOTIKAG KAl Hobnotakng
TOUG LKavOTNTAG. ATd TV afloAoynon TpoékuPe OTL OAOL OL CUUETEXOVTEG apouoialay
TtNALKO HaBnoLaKAG eMApKeLaG Avw Tou 85 ato DTLA-4 KL w¢ ek ToUTOU £depav GUGLOAOYIKEG
N QVWTEPEG LOONOLAKES KOL YVWOTIKEG LKOWVOTNTEC.

AkoAoUBnoe n edbapuoyn Tou MPoYPAUMATOG Tapéupaong yla pia tepiodo 7 eBSouddwv.
Me tnv OAOKANPWON TOU TPOYPAUHUATOC OL HaBNnTEG €Aafav EMOLVO CUMUETOXNG, EVW
OUMAEXBNKav ek vEéou Sedopéva yla TIG aKASNUAIKEG TOUG EMOOCELC KOTA TO B’ OXOALKO
TETPAUNVO, N OAOKARPWAON TOU omolou £movtayv tn¢ 0AOKANPWGONG TOU TTPOYPAUUATOC.
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AnoteAéopata

Mpokelpévou va efetootel av Tuxdv Sladopéc otTig akadnuaikég emISOCES TWV
OUMUETEXOVTWV UETA TNV TapEpPaocn odeihovtav parlov otnv edappoyn tng moapeupaong,
TMAPA OE MO YEVIKOTEPN TAON TWV HabnTwv va metuyaivouv uPnAotepeg eMSO0ELS OTLG
TEALKEC OXOALKEC TOUG afloAOyroELg, tpayuoTonow|Bnkayv cuykploelg LeTaty NG opadag
mapépBaong Kat pag opadag eAéyyou.

‘EToL, mpaypoTonoL|nke povomapayovTikr availuon Stakupavong (One-way ANOVA) yla
™ Slepeuvnon Tuxov dtadopwyv otn SLAKUUAVON TWV LECWVY OpWV HETAEL Twv SUo opdadwy,
TOOO OTNV APXLKN 000 Kal oTnV TEAKN akadnuaikn emidoon. Ta anoteAéopato KOTESeLEav OTL
oL U0 opadec dev SLEPEpOV GNUOVTIKA OTOUG LECOUG OPOUG TNG APXLKNG AKASNUAIKNC TOUC
enidoong pe F(1,34) = 3,70, p > 0,05, d = 0,63. QoTO600, OTATIOTIKA CNUAVTIKEC SladopEC
gvToniotnkayv otnv TeAKn akadnuaikny enidoon avapeoa otig Vo opadeg ue F(1,34) = 8,61,
p <0,01, d =0,98 (BA. Mivaka 1).

Nivakag 1. Méosg TLHEG, TUTLIKEG aMOKALOELG Kol SLadopEG oTNV APXIKN KOl TNV TEALKN
akadnuaikn enidoon PeTtagl TnG opAdag mapEuBaong Kot tnG opasda eAéyxou

Akadnuaikn Akadnpaikn
enidoon enidoon
Mpouétpnon Metauétpnon
N M(SD) M(SD)
Ouada mopepupaong 18 13,11(1,47) 13,842 (1,47)
Opada eAéyyxou 18 12,29(1,11) 12,61%(0,98)

Znueiwon: OL kowol Seikteg umodnAwvouv TNV Umapén onuavtikwv Sladopwv oth
SLaKUpavon TwV LECWY OpwWV.

MoAovoTt ot StadopEg oTnv apxik akadnuaikn enidoon twv SUo opddwy dev davnkav
Va €LVaL OTOTLOTIKA GNUAVTIKEG, N Opdda eAEyXou dAvnKe va TapouoLAlel xapnAotepn HeEon
akadnuaikn emidoon mpwv tv edappoyr Tng mapéuPaocnc. MNpokewwévou va eleyxBel n
mBavn enidpaon TNG apXIKNG aKadNUATKAG EMB00NC OTLG TEAIKEG AKASNUAIKEC ETILOOOELC TWV
600 opdadwv, MPaAyHATOMOLRONKE HovomapayovTikl avaAuon cuvSlakupavong (One-way
ANCOVA). Eldikotepa, wg e€aptnuévn petaAnth t€0nke n teAkn akadnuaikn enidoon, wg
ave€apTNTO MOpAyovTa 0ploTNKOV oL SU0 OUASEC KOl WG CUMUETABANTI N apXKr akoSnUaiKh
enidoon. Ol mpokatapktikol €Aeyyot Levene (F(1,34) = 0,49, p > 0,05) katédetéav OtL dev
napafralovtav ot Baoclkég mpolmoBéoelg yia tnv edappoyn tg ANCOVA pe Bdaon ta
OUYKEKpPLUEVA SeSopEva.

Ta anoteAéoparta eniPeBaiwoav OTL oL pabntég tng opadag mopeuBaong mapouvacialav
onuavtkd unAotepn teAkn akadnuaikn enidoon (M =13,84) and toug HabnTtég tng opadacg
ehéyyxou (M = 12,61), pe F(1,34) = 8,10, p < 0,05 akOun Kal LETA TNV TPOCAPLOYN TNG APXLKAC
akadnuaikic emidoong.

3TN ouvéxela epoppodotnkav avaAloelg yia tn Slepelivnon TG ONUOVTIKOTNTAG KoL TOU
pey€Boug tng BeAtiwoncg yla kabe opdda, kabBwe Kal tng enidpaong tng napéuBacng otnv
BeAtiwon oautr). MNpog To OKOMO QUTO TMpaypatornoltnke avaluon emavoAappavopevwy
petpnoswv (repeated measures ANOVA) pe tnv apxtkn Kal tTnv tTeAky akadnuaikn enidoon
WG TpAyovTa EVIOC TWV UTIOKELUEVWY (within-subjects factor) kat tig 6Uo oudadec (opada
napépBaong kol opada eAéyxou) wg mopayovta Hetafl Twv UTIOKELUEVWY (between-subjects
factor).

Ta amoteAéopata KoTESelay TNV UMapEn OTOTIOTIKA ONUOVTKAS PBeAtiwong tng
akadnuaikng emidoong petafl Twv dU0 HETPHOEWY yLo To 6UVOAO Tou Seiypatog pe F(1,34) =
40,81, p < 0,001, d = 0,39. EnutAfov, dlamotwbnke n UMapén onUAVTIKAS aAnAsTtidpacnc
avapeoa otnv akadnuaikn enidoon petaly Twv SU0 PETPACEWV KAl TN CUUUETOXN OTNV
napéuPBaon, ue F(1,34), =5.58, p < 0,05, d = 0,28.
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Mepattépw avalUoeLg ylo KaBeuLd amo Tig opddes xwpLlotd Katédelfav OtL Tooo n opada
napéupaong, 600 Kal N opdda eAéyxou mapoucialav oTATIOTIKA oNUAVTIKY BeAtiwon otnv
akadnuaikn enidoon. Qotdoo 1600 To UEyeBog BeAtiwaonc, 600 Kal to péyebog tng enibpaong
davnke va gival peyaAltepo yla Thv opdda napgpfacng, pe F(1,17), = 32,25, p< 0,001, d =
0,50 oe oxéon e tnv opdda eAéyyou, pe F(1,17), = 9,97, p < 0,01, d = 0,31. ItatloTikd
oNUAvVTIKA $avnke va eival kot n péon dtadopd Petaty twv opddwy = 1,03 (p < 0,01) (BA.
fpadnpa 1).

Opadeg

140
Opébo Nopéppoong
Opéba ehiyyou

135

1 o]

Mpoptrenan Merapéronan
Axabnpaiki emidoon

frpadnua 1. Aladpopég otnv apxLlki Kat tThv TeAKR akadnpaikr enidoon tng opadog
napEpPoaong Kot tng opadag eAEyxou

ZulAtnon

H moootikn tepelivnon NG enidpacng Tou MPOoYPAKMOTOS 0TV akadnuaikr enidoon twv
OUMHETEXOVTWY eTUREPaiwae To 0deNOC TNG edDAPUOYNG TTAPEUBACEWY ECTIACUEVNC OTN AUoN
OXOALKNG LEVTOPELOC YLO TNV OVTLUETWITLON TNG UTtoEMidoong. Av Kot Slamiotwonke pia tdon
TWV HaBNTwv va BEATLWVOUV TIG aKASNUAIKEG TOUG ETLOOCELG 0T SLAPKEL TNG XPOVLACS, N
omola €xel mapatnpnBel oe Stddopeg mponyoLueveg Epeuveg (Pellegrino, Chudowsky, &
Glaser, 2001), ev mpoKelUEVW To HEyeBOG TNG BeAtiwong pavnke va elval HeyaAUTepo Kal
OTOATLOTIKA ONUOVTIKOTEPO Yo TNV opdada mapeuBacnc. Q¢ ek ToUToU, N MapPEUPach oXoALKAS
pevtopelag ¢davnke va oupPalel otn PBeitiwon TG akadnuaikng emidoong Twv
OUMUETEXOVTWY HaBNnTwV HE uTtoemidoon.

Ta amoteAéopata TG £pEUvVaG KATESELEQV TN onupacia tng UTapénc evog MPOCWTIOU
avadopag evtog Tou oxoAlkoU TAALGlou, TO OToio UTToPEL va TTapEXEL UTIOOTHPLEN O LOBONTEC
pe uPnAd kivbuvo oxoALkng anotuxiag péocw ocuvnyopiag kat cupBouleuTikng kaBodrynong.
H i6puon tou Beopol tou cupBoulou oxoAikig Lwng (YA 129431/TA4, ®EK 4183B°/ 28-09-
2020) amoteAel éva onuavilikd Brpa mpo¢ auth tnv katevuBuvon. Evtoutolg, Omwg
eTonualvetal ano tn oxetikn BLBAloypadia, n mponyoupevn ekmaidevon tou maltdaywyou
OTLG BAOLKEG OPYEG, TLG TEXVLIKEC KOIL TOUC TIEPLOPLOUOUC TNG LEVTOPELQG Elval amapaltntn yla
To oxedlaopud Kal TNV UAomoinon KATAAANAwv, EUMELPIKA TEKUNPLWUEVWY  Kal
OMOTEAECUATIKWY TOpPEPUPBAcewyY. ETOL, OUOCTNVETOL N OTOXEUMEVN EMUOpPwWOon Twv
eKTALOEUTIKWV-OUUBOUAWY oxoAlkng Iwng kol twv emnibofwv HeVIOpwWY Ot AVAANOYES
T(POOEYYIOELG.

@ IJEI - Vol. 3(2021)-Issue 4

23



International Journal of Educational Innovation

Neploplopol

EmunpooBeta, n  eukolplakr SewypatoAngio Kol TEPLOPLOUEVOC  apPLOUOG  TwV
OUUUETEXOVTIWY OTO TPOYPAUUO TOPEUPAONG KABLOTOUV LE Tn OSlpd TOU QVEPLIKTN TNV
Yevikeuon twv amoteAecpdtwy. MNa 1o Adyo autd cuviotatal n mepaltépw dlepelivnon g
uToemidoong, TNG APVNTLKAG AKASNUATKAC TAUTOTNTAC TNE KAl CUUPBOANG TNG EOTLACUEVNG OTN
AUON OXOALKAG LEVTOPELAG OTNV OVTLLETWITLON TNG O€ PeyaAUTePa Selypata amo SLadopeTIKEG
TIEPLOXEC KOl OXOALKEC TAEELC TOOO TNG MpwtoPfadulog, 6co Kal thg Sdeutepofdabuiag
ekmaibeuong.

AOYyW Twv BLOiTEPWV XOPAKTNPLOTIKWY TOU SElyUATOC TIOU OMMOTEAECE TNV OpaAda
napépPBacng, 6ev katéotn £dikty n Snuoupyio avtiotowllopevou Selypatog ywa T
Slapopdwon g Looduvapung opadag eAéyxou. Av KoL N TUXOLOTIOLNMEVN ETLAOYN
UTTOKELUEVWV OTTO TO QPXLKO EUKOLPLAKO SElya amoTEAOUCE TNV TTAEOV QVTIKELUEVIKA HEB0SO
yla tTnv dnpioupyia pag opadag mapéupaong e IopooLa XAPAKTNPLOTLKA TNPOUUEVWVY TWV
avaAoyLwv, N cUYKPLON OVTLOTOLLOUEVWV ) TIOAUTIANBEOTEPWY SELYUATWY EVOEXOUEVWG VA
OUUBAAEL otnv KOAUTEPN KOl TIO QfLOTLOTN €Eaywyr] OUYKPLOEWV KOL CUUMEPACUATWY
avapOPLKA LE TNV ATIOTEAECHATIKOTNTA TNG TIOPEUBAONG OXOALKN G LEVTOPELQG.

2Tn SLAPKELA TOU TIPOYPAUUATOC TIOPEUBACNG N LEVTOPELQ AOKABONKE ATIOKAELOTIKA OO
TNV EPELVNTPLA, XWPLC oL LaBNTEG va €xouv Tn SuVATOTNTA VA CUVEPYOOTOUV LIE LEVIOPEG TOU
(6Lou duAou n SLaPOPETIKNAG TTPOCWTIILKOTNTAG. AV KAl O TIEPLOPLOUOC AUTOG dev dAvNnKe va
ennpealel TNV emBUUIiA TWV CUPUETEXOVIWY YLOL TNV EUITAOKH KOL TNV TIAPALOVI] TOUG OTO
TPOYPAUUA, N EMAVAANYPN TNG EPEUVAC LE TN CUUMETOXN MEVTOPWYV Sladopetikol ¢pUAou,
nAkiag, eldkotnTog Kot Lbloouykpaoiag svdexouévwg va amokoAUPEL pla Oslpd amo
TLAPAYOVTEC TTOU BEATLWVOUV TNV AVTLOTOIXLON UEVTOPA-LEVTOPEVOUEVOU KAl EVIOXUOUV ThV
QTMOTEAECATIKOTNTA TNG MapEUBaong.
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Tuvepyatikn padnon o€ NAeKTPOVLIKO mepLBAAAov eknaidsuong otnv
Tpttofadua Eknaidsvon

Apopylaviwtn Elpivn
AE Ekmatdeutikog, MEO2,M.Ed.
eamorgiani@sch.gr

NepiAnyn

H mapovoa peAétn eoTldlel OTNn OUVEPYATIKA HABNon o€ nAeKTpoviKO TepLBAAlov
eknaidevong otnv tpitofabula ekmaidevon kabwg péoa and tnv woxvouoa BewpnTIKA Kal
E£PEVUVNTIKN QVOOKOTNON TPOKUTITEL OTL N CUVEPYOTIKN HABnon cuvlEetal BeTIKA Pe TV
eniboon tTwv ekmaldevopevwy. Méoa amd pLa EUTELPLIKA €PEUVA O SEKQ UETATTTUXLOKOUC
doltntég tou AvolktoU EAAnvikoU Mavemiotnuiou(EAM) pe epyaleio tnv nubopnuévn
OUVEVTEUEN emiyelpeital va kotaypadouy ta odEAn Kat ol SUoKOALEC Katd thv edbapuoyn TNG
OUVEPYOTIKNG HABNoNg oe nAektpoviko meplBallov Katd tn Sldpkela Twv Opadilkwv
JUMPBOUAEUTIKWV ZuvavTthioewv. H épeuva SlevepynBnke tv nepiodo tng dvolEng tou 2019
OTA NAEKTPOVIKA TUAHOTA TWV VEWV HUETOMTUXLOKWY TIPOYPOUUATWY Tou EAM. And ta
EUPNMOTA TNG EPEUVAC TIPOKUTITEL OTL OL POLTNTEG AMOTLUOUV BETIKA TN CUVEPYATIKH LABnon
Kabwg, onwg onueiwoayv, evioxVel tnv aAAnAemidpacn Kal Toug umootnpilel padnolaka.
Afloonpeiwto eival OTL oL i5LoL eKTLHOUV OTL OTLC €€ AMOCTACEWG OTIOUSEC OL SpA0TNPLOTNTEG
OUVEPYATIKNG LABnong ivat n povn mepiotaocn mou Toug €6waoe oto peyahltepo Babuod tnv
aioBnon ot eival opdda kot kowvotnta padnong.

NEEELG KAELSLA: JuVEPYOTLKA LABNGN, NAEKTPOVLKO TtepLBAAAoV ekmaideuong

Elcaywyn

Elvat armobekto otL amd tnv avamtuén tng texvoloylag £xouv emwdeAnBel moAAol Topueig
™m¢ avBpwrvng Spaoctnplotntag Kol OomMwobdAMOTE n eKMAlSeLONn KOL YEVIKOTEPO N
nadaywytkn emotiun (Altinay, 2017 Apuokoiag, 2018- Zhang, Peng, & Hung, 2009). H
aflomoinon tng TtexvoAoyiag kot tou Sladiktuou otnv ekmaldeutikn Sladikacio €xouv
dnuoupynoel adevog véa ekmaldeutikd meplBailovta kol adetépou £xouv SWOEL TN
duvatotnta yla véeg popdeg SibaokaAiog pe tnv xprion Yndlakwyv epyoaieiwv. MapdAinia,
oL oUyXpOVeC MALS Y WYLKEG TACELG £XOUV DEPEL OTO ETMIKEVTPO TO LAONTI) KAL TLC EVEPYNTLKEG
OLOAKTIKEG TEXVIKEG.

OLouyypoveg Bewpieg pabnaong deixvouv OtL N pabnon otov 210 alwva mpoocavatoAileTal
oTo padnth kot otn Suvaptkn tng opadag (Mmolpoac & Toldtoog, 2006). ElSikdTepQ, £XOUV
EMIONUAVEL OTL N HABNon OAO TEPLOCOTEPO EMITUYXAVETOL HECO OTNV OMAdO UE TOV
EKTIOLOEVOEVO VO OUTEVEPYEL KOl va. cUVEPYATETAL OTNV 0LkoSOUNGN TS yvwonc. Altoppola
ouUTOU €lval 0 EKMOLOEUTIKOG, avalauBdavoviag Ttnv TAaywylkrl opyavwon Ttng
ekmatdevTIknG dladikaoiag, va epydleTal EMIKOUPLKA Kol va ULOBETEL VEoug poOAouUG, OTwG
QUTOC TOU cuPBoUAOU Kol Tou cuvtovioth (Apopylaviwtn, 2020).

Akoun n mpoodatn €psuva otnv ef amootdcew( SldaokaAla €xeL emionUAvVeEL OTL h
SuvapLki TNG opadag KoL N CUVEPYATLKA LABNon og nAekTpovika meplBarlovta ekmaidsuong
gival lowg To KUPLOTEPO XAPAKTNPLOTLKO TNC £€ AMOOTACEWCG ekmaibsuonc (Appakolag, 2018).
ElSkOTEpQ, N eMmKOwwWviat KAl cuvepyaoia HETAEU TwWV EUTAEKOUEVWY OThH HaBnolokn
Sladikaoia anotelel éva TadaywyLko epyaleio olkodOUNoNG TNG yvwong KoL evioxuong tng
aAMnAemiSpaong. Tauvtdxpova anotelel epyaleio otnv mpoomndBela Snuloupyiag kowotTntag
HABNoNg Kol apéXeL UTIOOTAPLEN oToUC ekmaldeuopevoug (Atovapakng, Beplkiog, Nuapn,
Idpakiwtakn, Ayyein, TInAou, Zlakag, & Itaupomouldog, 2017). Mevikotepa o OAEG TLG
BaBbuideg ekmaidevong daivetal OTL N cuvepyaTk UABNoN cuoyetiletol BeTIKA pe TNV
enitevén TWV HABNOLOKWYV OTOXWV KABWG eVIOXUEL TNV EUMAOKN KOl TN CUUUETOXN TWV
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EKTTALSEVOUEVWY KAl TO eTinedo TNG KOWwVIKNG aAAnAemtidpaong toug (Nidpn, Zapapdg,
KoutooUkog, Alovapakne & BepUkiog, 2017- Xapahaumidou, 2005). Me Tn cuvepyaTtikn
pabnon OSivetat n  Suvatdotnta  E€kdpaocng, avtoAdayng omoPewv, aviumapabeong
ETUXELPNUATWY, SLOMPAYUATELUONG EVVOLWY, AVaBewpnong oTACEWY, avaAUonG Kal cuvBeong
npoBAnuatwv. Qotoéco, afloonueiwto eival OTL n ocuvepyatik padnon &ev €pxetal oe
avTiBeon pe TV aUTOVOLa, TNV AUTOUABNOoN Kal TV autoplBulon (AppakoAag, 2018).

Atilel va emonuavBel OtL oe éva nAektpovikd TeplBaAlov n aAlnAenmidpaon Kkal n
ETKOWVWVIa avapeoa o avBpwroug, ou v €xouv BpeBel moté otov o xwpo Kat Sev
yvwpilovtal, eivol akoun mo SUOKOAN. I auto £pxovral vo TpootefoUv Kol GAAEG
LLaLTEPOTNTEG TWV TNAESLAOKEPEWV KAL YEVIKOTEPA TWV EVNAIKWY EKTTALOEUOUEVWY, OTWG
elval ol KAELOTEG KAMEPEG, Ta BouBa pOowWTa, N AMPoBUUIA TWV CUMUETEXOVIWY, 0 $OBOC
™G £€kBeong Kal oL TPoadokieg Twv ekmaldevopevwy (Apopylaviwtn, 2020). Qg ek TouTtou, N
OUVEPYATIK HABNoNn amoteAel yla Tov eKMOLSEUTIKO TIOU OXESLATEL TALSAYWYLKA Lo
TNAESLAOKEYPN €va ONUOVTLKO MECO evioyuong Ttng KOWWVIKAG oaAAnAenidpaong Ttwv
OUMHETEXOVTWV.

JKOTO¢ NG mapovoag avaluong sival va diepeuvnBel n epapuoyr TNG CUVEPYATIKAG
pabnong ota NAEKTPOVIKA Tunuata tou EAAnvikoU AvolktoU (EAM) ota PETATTUXLOKA
mpoypappata TG 2XoAng Twv AvBpwrniotikwv Emotnuwv. Ta PETAMTUXLAKA QUTA
mpoypappata gival kawvoupyla Kat 6ev €xouv peAetnBel akoun. Ta mpoypaupata autd
mapakoAouBouv T OpadikéG ZUPUBOUAEUTIKEG ZUVAVTAOELG TOUG €€ AMOOTACEWSG KAl LECW
tAeblaokePng. MapaAAnAa, sival eficou onuUaviiko va epeuvnBel To WG oL dolTtnNTEG
QTOTIHOUV TIC SpacTNPLOTNTEG CUVEPYOTLKNG MABNONG O OXEOn HE TIC € QAMOOTACEWS
omoUbEC. Ta epeuvnTiKA Sedopéva amoteAoUv cuANOYN TNG LEAETNG TWV TpoavadepBEvTwy
NAEKTPOVIKWV TUNUATWY KATA TNV €KmMovNnon NG OSUMAWHATIKAC o0To METAMTUXLOKO
Mpoypappa ot Emotipeg tng Aywyng tnv nepiodo tng dvoléng tou 2019.

H g€£€taon Twv oTolElwV QUTWV OVAPEVETAL VO ATTOTUTTWOEL TOV TPOTIO TIOU cuvepyalovTal
ouTa Ta avBpwriva Siktua HAbnong MPOKELEVOU VA TIAPAYOUV Yyvwaon. Ta CUUTIEPACHATA
Ba umopoucav va aflomownBolv ylwa T evioxuon TG HABnong kal SdaokaAlog oe
NAeKTpovikO Teptfarlov. Tautdypova va cupPaArlouv otnv BeAtiwon tou TapPeXOUEVOU
eKTTALSEUTIKOU £pyouU OTNV €€ AMOOTACEWG EKTIALISEUON KO YEVIKOTEPO OTNV EMLOTAUN TNG
LS AY WYLKAC.

OswpnTIKO MAaicLo

H ocuvepyatikn padnon, cuudwva pe ta BLBAloypadikd dedouéva, Unopel va oplotel wg
pLa cuA oy padnotlakn Stadikacia péoa amo tnv omnoia oL pabntég cuvepyaldpevol otnv
TA&N olkoSopoUV TN YVWaon ATOUIKA Kot CUAOYLKA Kot Ttou otnpiletal BewpnTikd oto poho
Tou mepBarlov otn pabnon (Appakolag, 2018-Johnson & Johnson, 1987-Mmolpag K.a.,
2006). H cuvepyatiki pabnon Baciletal og KOWWVIOYVWOTLKECG KAl EMOLKOSOUNTLKEG Bewpleg
pabnong. OuolooTtikd, €xel w¢ Pdaon Tt Bewpia tou Vygotsky, ™ yvwotn wg
KOLVWVLKOTIOALTLOMLKN, Ttou Sivel éudaon oTLg cuVONKEG Kal TG SeELOTNTEG ULAG KOWWVLKNAG
opadag (Appakolag, 2018- Zheng, Niiya & Warschauer, 2015- Zhu, Valcke, & Schellens,
2010). Me aAAa AdyLa, To KOWwVIKO TAaiolo daivetal va emnpedlel tn Lddnon Kat Tov TpOmo
LLE TOV OTlolo OKEPTOVTOL OL AVOpWTIOL.

ElSIkOTEPQ, BACLKO XOPAKTNPLOTIKO TNG GUVEPYOTLKAC LABNONG ElvaL N EpYACiO OE LKPES
OUAOEC HE KOTOVOWUN POAWV Kol €pyou Kol n oUVOeEon yYyVWOEWV Kol TIPOKTIKWY
(XapaAapumidou, 2005). Avapeca ota HEAN NG opadag umapxel aAlAnAemidpacn mou
QTOPPEEL Ao TIG KOLWVEG SpaaTnpLOTNTEG aAAd Kal aAAnAe€daptnon, kaBwg oAol epydlovtal
yla KowoU¢ otoxouq. Afloonpeiwto lval OTL ol pabntég ota mAaiola TNG CUVEPYATLKAG
pabnong avaAapBavouv TG00 atoplky 600 Kol cUANOYIKN €uBlvn yla TIG €pyacieg mou
ertehovv. Ta HéAN AoyoS0ToUV ATOLKA YL TO £pY0 TOUG OTNV opada.

O ekmatdeutikog avaappavel éva StadopeTtikd poAo amoé auTo Tou PeTAdATH YVWOEWY,
onw¢ oupPaivel otnv mapoadootakn Taén. To KUPLOTEPO UEANUA TOU eival OTL KaAeital va
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OPYOVWOEL KoL va. uTtooTnpifel maldaywykd tTn cuvepyatiky padnon, B£tovrag EekdBapoug
pabnolakolg otoxoug. Autopato, Héoa omd TNV OpyAvwon Twv SpaoctnploTATWV
OUVEPYOTIKNG LABnong yivetal o SlapecoAafnTng avAalesa oTo yVwoTko medilo kal otnv
anoktnBeica yvwon amno toug eknaldevopevoug (Laguador, 2014).

AkoAoUBwg, eival n pabnotlakrn otpatnyLkn mou e€aodalilel TNV evepyd CUUUETOXN TWV
OUMMETEXOVTWY. Ta amoteAéopatd tng Sev meplopilovial HOVO OTO YWWOTIKO TOHEd OAAA
€MeKTE(VOVTAL KOL OTOV KOLWWVIKO, VW TApAAAnAa £Xel BeTIKA amoteAéopata o HadnTeg
1000 pe VPNAEG emibooelg 600 Kal Pe xapnAég (Laguador, 2014). Tautoxpova, HEoa Ao T
OUVEPYOTIKEC SPAOTNPLOTNTEC, OL KOWWVIKEG S£ELOTNTEG BEATLWVOVTAL KAL O OVTOYWVIOUOC
uroxwpel, kabwe afilel va onuelwbel OtL N ouvepyatTikn pabnon amoteAsl pa popdn
KOLWWVLKAG opyavwong the taéng. Avaueoa ota odp£AN TG elval n evioxuon Twv KWATPwWV, N
avamntuén twv Kowwvikwv deflothtwy, n evioxuon tng aAAnAeniSpaong, n avamtuén toug
alodnuartog kowotntag (McLoughlin, 2002).

H avaokomnnon tng épeuvag Tig teAeutaieg dUo dekaetieg €xel Hel€el OTL N CUVEPYATLIKN
pabnon oe nAektpovikd TepBAAAov daivetal va mapéxel MoAAA BeTikA pabnolakd Kot
ekmotdevtika amoteAéopata (Mapoudng, 2012:Aelng, 2014 -Kirschner, 2001-McLoughlin,
2002). Kataypddetal avénon oTn OCUUUETOXN, EVEPYOG GUUUETOXN, OUVEPYAOLO Xwpig
QVTAYWVIOUO, avaAmTuén KPLTIKAC LKAVOTNTAG, CUVOXH, EPEUVNTIKN padnon. Akoun n
TeEXvoloyla €XeL £0TLAOEL Ot OpLOpEveG TOAL sdappoyég, Pndlakd epyaleia kKal otnv
avantuén NAeKTPOVIKWY TEPLBAAOVIWY TIOU TPOOHEPOUV TILO ATTOTEAECUOTIKA KOL EUEALKTA
ouVEPYOTIKA MABnon pe amopokpuopévn emipAedn (Fakas, Nguyen, & Gillet, 2005).
ErunpdoBeta, £xel emonuovOel otL og éva Sladiktuakd meptBaliov uabnong, 6mou pnopsi
KATIOLOG VA OUMOKPUTITEL TNV TAUTOTNTA TOU, HELWVETAL TO AyXOG Kal KOAALEpyoUvTaL TILO
QITOTEAEOUATLKA OL ETUKOLWVWVLOKECG Se€Lotnteg (AbuSeileek, 2012 -Kirschner, 2001 ). TéAog, To
QTITOTEAECHO TNG CUVEPYATIKAC LABnong e€aptatal amd tov moldaywylkd oxeSlaopuo Kat tnv
aflomoinon A PN Twv Kat@AAnAwv texvoloylkwv gpyadeiwv (MclLoughlin, 2002- Nétpou-
Mmnakipn & AnuntpakomouAou, 2001).

ZKOTOG EPEVVNTIKA EPWTHLATA KOLL GTOXOL

YKomoOC¢ NG Tapovoag UEAETNG eival va SlepeuvnBoUlv oL KUPLOTEPOL TIOPAUETPOL TNG
OUVEPYOTIKNG LABNOoNG og €va NAEKTPOVLKO TtepBAANOV, OTWC ival Ta NAEKTPOVIKA T MOTA
Tou EAANVIKOU AvolktoU Mavemotnuiou ot PETATITUXLAKA TOU TIPOYPAUMATA TNG ZXOANG
AvBpWILOTIKWV ZTTOUSWV.

Me Bdon to oKomo TPOKUTITOUV Ta akOAoUBa EPEUVNTIKA EpWTHMATA:

® Me TIOlEC EVEPYELEG O EKTMOLOEUTIC OPYOVWVEL TN OUVEPYATLKA Hadnon oe
NAEKTPOVLKO MepLBAAAoV;

® [lwg amoTLHoUV oL GOoLTNTEG TN CUVEPYATIKA LABnon otic tTNAsSLaokEéPelg avadopikd
ILE TLG OTIOUSEG TOUG;

® [lwg amoTLHoUV oL GOLTNTEG TN CUVEPYATIKA LABnon otic tTNAsSLaokEéPelg avadopikd
LE TNV amoktnBeioa yvwon;

e [wg amoTuouV ol GOoLTNTEC TN CUVEPYATIKA HaBnon avadoplkd He tnv alobnon tg
opadag;

o [loleg SuoKOAleg avtlpeTwmilouv oL ¢oltnTEC otnv edapUoyn TNC CUVEPYATLKA
HAabnong og NAEKTPOVIKO TepLBaAlov;

H MeBodoloyia tng £épeuvag

MNa tnv e€étacn tou Bfpatog Sle€nxOn eumelplkny €psuva Kal €lSIKOTEPA TIOLOTLKN
T(POCEYYLON WE TN XpHnon nULdopnuévng e€ amootdoewg mpodopLkr g CUVEVTELENC. H emhoyn
QUTAG TNG TIPOCEYYLONG E£yLVE KOBWC N TOLOTIKA €peuva MPoodEPEL TN SuvaToTNTA OTOV
gpeuvNTA va avtAnoel mAololeg mMAnpodopieg yla to unod e€étaon Bépa (Greswell, 2011).
MAnpodopntéc TG €peuvag ametédecav &éka (10) petamtuylokol ¢oltntég Tou
napakoAouBoloav TIg OpASIKEC ZULBOUAEUTIKEG ZUVOVTIOELG OTA NAEKTPOVLKA TN LATO TOU
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Avolktol EA\nvikoU Navemotnpiov. O dottntéc mapakolouvBoloov T  Kawouplo
LETAMTUXLOKA TIPOYPAUUATA OTn XXOAR Twv AvOpWILoTIKWY Emotnpwv Kal el8ikdtepa Ta
NAEKTPOVIKA TUAMOTA. A0 QUTOUC O €vag ATV AVTIPAC KAl Ol EVWEd yuvailkeg, Kol n
OUMMETOXN Toug Ntav €Bghovtikr. OL dpoltnTEG KARONKAV va amavtroouv OTI EPWTNOELG
NULSOUNUEVNC CUVEVTEUENC OXETLKA |LE TOV TPOTIO CUVEPYOOLAG 08 AUTA TUAMOTA, TG LOPDEG
OUVEPYOTIKNG LABNnong, Tic SUoKOALEG Kal T odEAN. OL cUVEVTEUEELG £yvav TNV epiodo TG
Avolgng tou 2019. Ag onuelwBel OTL poOKeltal yla PeAETn Teplimtwong mou egetalel TN
OUVEPYOTIKN HaBnon péoa amo tic Opadikeg JUMPBOUAEUTIKEG TuvavThoslg ou dle€ayotav
pe tnAedlaoken.

Méoo cuAloynG Se6ouévwv

Ol epwTAOELG TNG cuvEVTELENC pogkuPav amd tv BLBAloypadikr avookonnon Kat th
UEAETN €peuVWV cuvadwy Pe To BEpa Tou emuxelprioape va mpooeyyicouvpe (Mapoudng,
2012-AeAng, 2014  -Kirschner, 2001- Mcloughlin, 2002- nNétpou-Mmakipn &
Anuntpakomnouiou, 2001- Molidng, Mavoluoou, & Koutooluuma, 2015 -XapaAaumnidou, 2005).
AKOLN, OL EPWTNOELG ATAV AVOLKTOU TUTIOU WOoTe va cUAAEXBoUV 6o Tto SuvaTtd MeEpPLOCOTEPQ
dedopéva amod TNV epmelpia Twv GOLTNTWY yla TV OALOTLKN TIPOOEyyLlon Tou B€patog
(Greswell, 2011). lNa tnv PeEAETN TwV SLASIKACLWY KOL TOU ANOTEAECUOTOG TNG CUVEPYATLKNG
HABnong oe nNAeKTPOVIKO TEPLBANAOV €£0TIACAUE O OPLOMEVOUG TOMEIC Tou Bfpatog
TIPOKELUEVOU va avadeifoupe Suvata kat aduvarta onpeia.

Nivakag 1. H amotinwon ThG SUVEPYATIKAG LAONnong og NAEKTPOVIKO tepLBaAAov
eKknaidevong

Mopdeg

OdéAn

AuokoAieg

O pOAog touc ekmaldeuTn

MpolUmnoBéoelg

VI |WIN]|F-

Napouciaon Kot AvAAUGH TWV OMOTEAECUATWY

KaBoAn tn ouvévteuén oL poLTNTEG CUVEKPLVOY aUBOpUNTO TIG EUKOLPLEG VLA CUVEPYATLK
pabnon pe aiAeg tnAedlaokéPelc mou amouotdlouv Sladlkaoieg cuvepyaTikng pabnong.
Jtnv avaiuon twv Sedopévwy auto npémnel va AndBel umodn kabwg Sev Eywvav aAlou eidoug
LETPAOELS TTOU va e€eTAlouV TN CUUPBOAN TNC CUVEPYATIKAG LABNoNG otnv olkodounaon tng
YVWONG Kal oTnV opadikr) cuvoyn.

Mop@ec ouvepyartikng uadnonc

3TN €pWTINON TOLEC €lval Ol ouvnOEoTEPEC LOPDEC CUVEPYATIKAG HABNong ol ¢oltnTeEg
avédepav OTL Xpnolpormoleital kKupiwg n kabBodnyoupevn avtallayn amoPewv Kot n
OUVEPYOTIKN EKTOVNON SpaotnplotNTwy HKpNG éktaonc. Edikotepa n mAstoPndia avtwv
oupdwvnoav otL o KaBnyntng-ZupBoulog toug avaBETel Eva BEpa yWvwoTIkAG GUCEWC, Tapd
SnUoupPYLKOU XapaKkTpa Tpog MeAETN. EMelta, Toug XWPLlEL 08 OUASEC KOL HUE EPWTAHHATA
TAVW o€ Baclka onpela Tou uno e€€tacn BEUATOC EMLXELPEL VOL EVEPYOTIOLIGEL TOV CTOXACUO,
Va OVOKAAECEL TIPOTEPEC YVWOELG KAl VA TOUG TTOpAKLVAOEL va Eovadouy to B€ua and alAeg
OTITIKEG. XPNOLUOTIOLEL KATIOTE KOl NULTEAEIC epwTNOELS. MeTA ThV €pyacio o opadeg, ol
dortntég mAéov otnv oAopélela, culntouy Kot emavadlanpayuatevovtal To Béua pe Bdon Tig
QTAVTNOELG IOV £8woav oTo TAALoLo TNG opadag. AKOUN, EVvEd Ao Toug Seka avedpepav OTL
0pLOopEVEC POpPEC TOUG avoBETOUV TNV EKTTOVNON SpAOTNPLOTATWY ULKPNG EKTAONG O OUASEG.
AdoU cuvepyaoTtolV yLa €va ULKpo Stdotnua, yupw ota 20 AemTd, yila vo KataAnéouv o€ Ko
sviaia amon, ekmovouv Kowr 8pactnplotnta tnv omoio mapoucldlouv otnv OAOHEAELOL.
Iraviotepa e€fynoayv otL Sivetal éva mpofAnuo tpog Stepelivnon, To omolo amnattei avaluon,

@ IJEI - Vol. 3(2021)-Issue 4

31



International Journal of Educational Innovation

alohdynon 1 olvBeon  avabewpnon anoPewv, To omoio cuvBwg cuvodeleTal Kal ano
Sladopeg mnyég. OL pottntég epyalovtol o elyn yLoL OPLOPEVO XPOVLKO SLaoTnua eite péoa
and ouvepyatikd epyaleia eite péow Kwvntol tnAedpwvou f akOun aflomolwviag Kal Tov
KELLEVOYPAdO yla TNV EMKOWVWVIA TOUG. XTO TEAOG MopoucLalovtal Ol AMAVINOEL OTNV
olopéAela Kal £€dyouv CUUTEPAOCHATA TIPOG TO UTMO ef€taon BEpa. XapakTnploTiKA
avédepav ta eENG:

®  “vai, pag Balel va KAVOULUE EPYACIEG ULKPNC EKTAONC, MAVW OE EPWTHUNTY AP O
ouvleta {ntiuata...@owtntric 1”

® “gpyalouacte oOtO0 YVWOTIKO UEPOC aAda Sev euBaduvouue dlaitepa, amda
gpwtiuata pag GETEL Kot EKElvn TNV WP TPOOTTHTOUUE UE KATE UECO VA ETTIKOLVWVIOOUUE
KOl VO{ CUVEPYAOTOULE, KATTOLEG (POPEC LE TO TNAEQPWVO, AAAEC UE CUVEPYATIKA EPYPAPQ, EXEL
TUXEL KOl UTO, KAl AAAEG LIE TOV KELUEVOYPAPO...DotTtnTnG 4”

®  ‘“karmotot vat, pog divouv mpoBAnuata ipoc eriduon 1 va oUVIECOUUE ULa Evvola, Vo
SouAéPouue navw oe auti...Qowtntrc 6”

OwéAn

‘OMol oL epwtnBevteg doltntég aflohdynoav OeTIKA TN CUUUETOXN TOUG OTN CUVEPYATLKNA
HABNon Kal ekTipnoav OTL elval n KAAUTEPN MPAKTIKA ylo va aloBavBolv PEAN pLag
gupUlTEPNC KOLWVOTNTAC LABNoNng. Omwg e€ynoav eKTEVECSTEPQ, AUTO EVIOYUOE TN EMKOLVWVLA,
Vv oAAnAemiSpaon kat tnv opadikry cuvoxr. Apketol amd autoug, £€L amd toug O€Ka,
niepléypaav pe evOouoLaopo TN CUUUETOXH TOUG OTLG CUVEPYOTIKEG SpAOTNPLOTNTES, KABWG
Toug avénoe to evdladEpov Kal cUVEBOAE o0TO va PNV eykataAeiPouv tnv TnAedlaoken.
OewpoUlV OTL £T0L YyVwploTnkav Pe Ta UTtOAOLTTA PEAN TOU TUARUATOC, avtaAlaéav LOEEC yUpw
amo to umo efftaon OEua Kal HOLPAOTNKOV UALKO yLa TIG OTOMLKEG EPYOOLEG TOUC, TTou Ba
akoAouBouoav PeTd TNV TNAeSLAOKEPN. AKOUN EKOVAV YWWPLHLES, TIOU TIG KpATNOoAV, yLla Vol
OUMTOpEVUOVTOL O OAN TNV TIEPL0S0 TWV £ ATTOCTACEWG GTIOUSWV TOUG KAL VA [NV lval Lovol.
‘OMot untootrpLéav OtTL oL epyacieg mou avélafav toug foriBnoav va Katavoroouv KaAuTepa
TNV UAN mou eiyav peAetrioel. AKOUN oamd TIG OUVEVTIEUEELS OAol ddvnke va emlnTouv
dpaotnpLOTNTEG MAVW o€ Mo ouvBeta {ntrpata mou Ba toug dwoouv tnv adopun va
eUPaBUVOUV TIEPLOCOTEPO. 2TO EPpWTNHA AV EPAPHOCAV TLG YWWOELG TIOU OLKOSOUNoOV péoa
anmd TN CUVEPYATIKH KABnon, ot ¢oltntég amdvinoav OAotl BeTkA Kal onuelwoav OTL TLG
Xpnolgomnoinoav oTl( EMOUEVEC OTOUIKEC Epyacieg tNG Bepatikig evotntag. Akoun, duo
avédbepav OTL Ba nBelav ol dpactnploTNTEG va £lval SNULOUPYLKOU XOPOKTAPA, KoL OXL
YVWOTIKAG amAd Slepeuvnong. Afloonueiwto eival otL mopd ta OTIKA amoteAéopata TNG
OUVEPYATIKNG LABNaong, ol poltnTEG aveédepav OTL OL EUKALPLEG LA CUVEPYATLKN LABnaon eival
Alyeg kal o€ opLopéva pLoBrpata avOTAPKTEG. AVTLIIPOCWITEVTIKA Elval Ta €€NG:

® “.vouilw ot ot ouadlkec Spactnplotntes, av Kat eival Alyeg, pac Sivouv
duvartotnta va pyvwpLotoUue, va avrtaidaéouue beeg...Qottntric 1”

® “..uacebwoe éva B Kal LG YwWPLOoE O oUadeC TwVv 3-4 atouwy, eixaue 20’ yia va
OUVEPYQAOTOUUE UECA Ao Eva SLadtkTuako toixo...ToAU ypryopa kataAnéaue o€ uia eviaia
aroyn, ool culnNTHOAUE...OTNV apPX XPELXOTAKAUE Alya AeMTd va OITAOEL O TTAYOC KoL va
napouue VEon...wotooo ot dpaoctnplotntec dev ekteivovtar oe Badutepa Jeuata mou
anattouv avaiuon kat ocuvieon, da eAsya eival anAd epwtiuata...@owtntrc 3”

® “._.ugoa amo tn ouvepyatikn upadnon, Eviwoo ouada UE TOUC UMOAOUTOUC
OUUUETEYOVTEC TOU TUNUATOG, QUTO UE EKOVE VO OCUUUETEXW TEPLOCOTEPO, va UNV
eykatadeiPw ™ TNAESIGOKEYN 1) av Ve¢ va usivw mpoonAwuévn o autn xwpic ekeivn tnv
wpa Vo KAvw Kol KATL dAAo moapdAAnAa. ToAAEG pOPEC ETUXE va LIAAEL O EKTTAULOEUTNG KAL EYW
va kKavw O0UAEIEC OTO OrtiTt Kot vouilw Kot dAdol To Kavouv auto, av eV UNAp)EL
evéLapépov...Qottntrc 4”
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®  “OL OUVEPYATIKEG SpPATTNPLOTNTEG NTAV N APOPUN VO YVWPLOTW UE UEPLKA UEAN TOU
TUNUATOG Kol EKTOTE avtaAdaéaue TNAEPwva Kol EMIKOLVWVOUUE, aAVTAAAAOOOUUE UALKO Kat
atoBavoual Ot Sev giual uovn o auto nou AEue €€ anootaoews onovdeg...Qowtntrg 7”7

AuokoAiec ouvepyartikrc uadnonc

JTO €pwTNUA av KOTOPEPVOUV VO GUVEPYOOTOUV KOAQ Kal Xwpi¢ SuokoAieg, ekeivol
QmAvINoaV OTL MAVTO cuvepyalovtal XwPLl¢ cuykpouaoel. Movo €va atopo aveédepe OTL
OPVELTAL VO CUVEPYAOTEL LE ATOWO TIOU ELVaL AVTAYWVLOTIKA Kol TTpoBAAAOUV TO YW TOUG EiTE
oTNV opAda eite oTO TUAUA PE OKOTIO va e€aadalilouv TNV euVOiKH SLAOECN TOU eKMALOEUTH.
AM\eg Suokolieg tou mepléypadav cuvolilovtal ato yeyovog otL ev yvwpilovtal dud {wong,
Sev €xouv Bpebei oOTE oTOV 610 PUOLKO XWPO KOL AUTO TOUC KAVEL apXLIKA va alobdvovtal
apola yla va ekB£oouv Tov eautd touc. MdaAlota éva dtopo npdtelve OtL Oa pumopouvos £0Tw
pa popd va eixav Bpebel S Lwong, ektipnd otL autd Ba toug BonBolos va yvwplotolv
KaAUTepa Kal va Aettoupyrioouv we opada. Nepimou ol piool and autolg avadepbnkav oto
QMPOCWIO TNG TEXVOAOYlag Kol onueiwoav OTL oL KAELOTEG KAMEPES amoBappUvouv Tnv
EVEPYO CUUETOYXN. Z€ AUTO MPOOHECAV OTL TTAVTO UTIAPYOUV ATOLA TIOU TIopaévouv BouBa
N ekppalovtal eAAXLOTA, TO BEwWPOUV XAPAKTNPLOTIKO TwV EVNAIKWY. AKOLN §U0 ammd autoug
TPOTELVAY OTL amalTeital XpOvog va eKIAlSeUTOUV O QUTO TO £160G CUVEPYATIKAC LABNoNg
Ko va e€okelwBolv pe Tn Stadikaaoia, QoTtoc0, OTWE EMECHLAVOY, O POAOG TOUC EKTTALSEUTH
0€ OUTEG TG TIEPUTTWOELG EVOLL KATAAUTIKOG KABWCE OL TIEPLOCOTEPOL TTAPAKLVOUV OAOUC TOUC
OUMLETEXOVTEC VO EUTTAOKOUV KOl TOUG avOlOETOUV TIC TIEPLOOOTEPEC POPEG SLaKpLTOUE pOAOUC
péoa otn opada. Télog avadEpOBnKav oTIC SUCKOALEG TTOU OVTIUETWITIOOUV €€lTiOC TWV
Pnodlakwv HECWY CUVEPYATIKAG MaBnong. Kamowa péoca, umootnpliav toug Bonbouv va
OUVEPYQOTOUV TILO OMTOTEAECHATIKA KOLL KATIOLAL ALYOTEPO, YLO UTO TIOANEG dopEC avtalhalav
TNAEPWVO YLa VA ETILKOWVWVHGOUV EKELVN TN oTLYUN. Evag, TEAOG, GOLTNTAC EMECHLAVE TO pOAO
miou mailouv ta e€aunva otn dLabson cuppetoxng, Bewpel SNAadr OTL 600 MepPVAEL 0 XpOVOG,
TOOO HELWVETAL TO &evOladEPOV CUUHETOXNG Ot Spaotnplotnteg, kabwg &ev umdpyxel
BaBuoAoyikn enintwon. Evelktika avadépovral:

® “..eival buokolo, ylati Sev Eyouue Bpeleil ot atov iSlo ywpo, Tov aAdo umopei va
Unv tov EEPELG OUTE Kail aTnV OYn, MoAAOL EYoULE CUVEXELA TNV KAUEPA KAELOTH...QolTtnThG 5”7

® “.. egivau bUuokodo va cuvevvonUeic uéoa omo Tov UMOAOYLOTH, QV N £@aployn, TO
ouvepyatiko Eyypapo b BonBouoe, avtaldacooaue tnAépwva kot WAoUoaue UETaEU
uac...@Qoutntric 6”

® “karmolol mapaugvouv BouBa mMpoowma Kol QUTO EUEVA LE amOYaAppPUVEL Vo
ekppaotw eAcUTepa...ot eviAlkec kivouvtal e Baon ti¢c mpoodokieg toug...Qottntrc 8”

O poAocg tou ekmtatdeutn

Avadoplkd PE TO pOAO TOU EKMALSEUTA OTN CUVEPYATIKH HLABNoN, ol poltnTEG avedpepay
OTL N CUVEPYATIKA HLABnon amattel maldaywylko oXeSLaou0 TIPOKELUEVOU Vol oAokANpwOEel
ETUTUXWG. AuTol emAéyouv TIGC HOPPEC OUVEPYOTIKAG pHaBnong kot to Pndlakd HECO
ouvepyaoiag. Autol emtAlouv TI¢ SUCKOALEG TTOU TIPpOKUTTOUV OTo BaBuo Tou Pmopouv va
elval eviuepol texvoloyilkd. OAolL cupdwvnoav OTL OPXLKA O EKTMALOEUTAG UE EPWTNOELG
EUMAEKEL TOUG OUUUETEXOVTEC 0T Habnaolakn Sladikacia, XwpIlleEl TOUG CUUUETEXOVTEG OF
OUAdEC pe EekaBapoug oTOXOUG KAl KATIOLEG POPEC He SLakpltoUE pOAOUG yLa To KABe puéloc.
Ol ekTaLSEUTEC OVOKAAOUV TIPOTEPEG YVWOELG Kol EUMELpieg e Slddopoucg TpOmMoug A Ue
T(POPOAEC KOl TN CUVEXELA TOUC KOAOUV VA AVOLOTOXAOTOUV Kol va Souv To BEpa amo AAAEG
OTITLKEG. H avTamoKpLon TwV CUMUETEXOVIWY onUelwoav eEApTATOL ATIO TO XAPAKT PO KOL TLG
SL8akTIKEG TtapepBaceLg Tou ekmaldeuth. Otav viwBouv evBdppuvaon kal olkelotnta, B€Aouv
KoL oL (8loL vat sUpETEXOUV TiLo evepyd. H mAetopndia toug, pe eAdyloteg s€apéoelg, mailet
TO POAO TOU SLEUKOAUVTH aVAUESA OTh yvwaoh Kal oTnv owkodounon tng. OL ekmalSeuTEg,
OMWG €€Aynoay, oL IEPLOCOTEPOL, €XOUV TNV EMOMTELA KOL TN UTIOOTAPLEN TwV OMAdwY Kal
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kKaBodnyoLv tn oulAtnon otn OAOUEAELA LIETA TO TIEPAG TWV TOPOUGCLACEWY TIPOKELUEVOU VA
e€axBouv cupnepacuota. Auth n Stadikacio Tng e€aywyng ouUMEpOCUATWY Touc Bonba va
eupabivouv.

®  “.. 0&eknabEUTHC UE ATIAG EPWTHUATA, UE NULTEAE(C EPWTHOELC LA TTAPAKLVEL KoL ETOL
Eekvaue va SouAevouue og ouadeg...Qottntric 2”

® “..0 eknatbeutric gival autog mou Balel TOUC OTOXOUG KAl OTAV UOLPAlEL KAl pOAOUC
otnv ouada vouilw OtL cuvepyalouaoTe KAAUTEPQ, OAOL avTaTTOKPIVOVTAL YLATI EYOUV KATL
avaiaBet..@Qoitntric 9”

®  “ot0 TéA0C, TN oU{NTNON, TN KATEUTBUVEL EKEIVOC KoL ETOL PWTIJETAL TO FEUA KAAUTEPQ,
nipooeyyiletal oAtotikd...@oitntric 10”

Mpoinodéoeic ouvepyartikng uadnong

Mpokelpévou va Katad£pouv vo cuvepyaotolv pe emtuyia, onwe nén avadépbnke,
aratteital oo mpLy thv TNAESLAoKeY N, N TaLdaywyLkn opyavwon TG CUVEPYATLKNAG LABnaong
and tov ekmaldeutr. OAhol avédepav OTL 0 eKmALSEUTAG HE TIG KOTAANAEG SLOOKTLKEC
TAPEUPACELS KAl TTAPAKIVWVTAG 08NYEL TIG OLASEC OTN SLEKTIEPALWON TWV EPYACLWYV KOL TNV
£mLTUYLa TG oUANOYLKAG aUTAG HoBnaotakn Stadikaciog. Autog mopakoAouBel amnd andotacn
Kol evepyoroleital O0Tav ol cUVBNKeCg To amattolv. AKOUN OXTw Ao Toug Séka Bewpolv OTL
oTn Sle€aywyn CUVEPYATIKWY SpacTNPLOTATWY CNUAVTLKO polo mailouv ta Pndlakd péoa.
Oplopéveg ¢opég TOVIOAV OTL Ta HéEoa Oev TOUG SLEUKOAUVOV KOl OVOYKAOTNKOV Vo
avalntoouv AAAOUC TPOTOUC ETUKOWWVIAC Kol ouvepyaciag. TéAog, dUo aveédepav wg
ONUOVTLKO Ttapdyovia Ta HéAN ouvBeong tng opadag, KaBwe UTIAPYOUV AToUA TIou £ite 8e
OUMUETEXOLV E(TE KIVOUVTAL QVTAYWVLOTIKA. H cuvepyacoia pavnke va SteuKkoAUVETOL OTAV TO
KaBOs UEpOC €xeL ovaAdBel KATL yla To omoilo dEPeL atopikr) €uBUVn. XapaKTnELOTIKA
napatiBevrat:

® “.0 eknmatdeutnc eivat autoc mou kaBopilel TO EXMALOEUTIKO QITOTEAEOUN TNC
OUVEPYATIKNG padnonc yla ueva...auto¢ Sivel kivntpoa kot kiveitor pebodika, wote va
géayoupe éva cuumépacua ano oAn t dtadikaoia...@ottntrc 2”

®  “Otav eva péoo Snuiovpyei mpoBAnua n Sev kaAunrtel ™n Stadikaoia...n epyacio Sev
oAokAnpwvetat...Qottntric 3”

® “Otav BAénmw atoua va KIVOUVTOL QVTOYWVIOTIKA, QPVOULOL VX CUUUETEXW, LOU
Juuilet oxoAikn taén...Qoitntng 10”

ZuiAtnon - ZupnepaouoTa

H épeuva emuPePfaiwoe 6tL n SuvapLKN TG oLASAG CUUPAAEL BETIKA OTLG €€ ATIOOTACEWG
omnoubec (Appakolag, 2018). OL dolTNTEG EVTACOOVTAL TILO ATIOTEAECLOTLKA OTNV OUAda TwV
NAEKTPOVIKWY TUNHATWY, AIOKTOUV TNV aicbnon tng opadag Kol AELIToUpyoUV we Kowotnto
pnabnong. Ot meplocotepol avepepav OTL £T0L VIWBOUV va polpalovtal 0TOXoUG, aVNOUXLEG,
KOAEG TIPAKTLKEC, UALKO Kal TtNYEG yLa TN HEAETN Toug. Qotdoo, dpaivetal va punv atgbavovrat
opada Pe ToV eKMOLSEUTH AMAG va EKTLHOUV ThV TIPOOEear] Tou va SOUAEPEL e OUABEG KaL val
SNULOUPYNOEL GUVONKEC CUVEPYATIKNC HaBnonc. AfloonuelwTo €ival OTL, EVW QATTOTIHOUV
BETIKA TNV aUTOVOULa TTOU TIPOOEPEL N £ ATTOOTACEWG EKTTOLGEVGN OTN LEAETN KOIL OTO XWPO,
6e B€Aouv va sival povol. EEedpalav apkeTeG GopEC KATA TN SLAPKELA TNG CUVEVTELENG TNV
emBupia va cupmopevovtal HE AAAoUC poltnTEC Kol SAwoav OTL KPATNOAV TIPOCWITLKN
enadr HUE ATOUO TIOU YVWPLOAV OE CUVEPYATLKEG SPAOTNPLOTNTEC.

AvadOopLKA E TO YVWOTIKO AVTIKELUEVO, N GUVEPYATLKN LABNnon amoteAsl pLo eukalpio ylo
Va KATAVOGOoUV TO P0G EAETN UALKO, Ta AABN TOUG O TPONYOUUEVEC OTOULKEG EPYOOILEC, VOl
eUBabUVOUV TTEPLOCOTEPO KAl ElvalL N AdETNPLA YLO TIEPALTEPW TIPOCWITILKA LEAETN N YVWOTIKN
avalntnon. NapalnAa e¢Edpacav Katl Tnv avaykn népa amnod tig dStadikaoieg avtopuadnong
Kol autopuBULONG va evioxuBel oTig €€ amooTdoewe oMOUSEC N SLBACKOAL OTO YVWOTIKO
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avTikeipevo. Oa nbBehav oplopévn amd tn UAN vo TNV KATAKTOUV OXL HOVO GUECA Ao
TPOCWTILKA LEAETN aAAG Kot pe AAAOUG SLEAKTIKOUG TPOTOUG.

AKOUN, oL epwtnBEvTeg PoltnTEG Teplypadouv pe evBouolacuo o0An tn dadikaoia Twv
OUVEPYOTIKWY Spaoctnplottwy alAd kot tig duokoAieg e€attiag Kuplwg Tou NAEKTPOVIKOU
neptBarlovioc. OL amoyelc tou empePaiwoav kol TNV €peuva  OTL aufavel Tnv
aAANAeTiSpaon Kol TNV EMIKOWVWVIA, TNV EUTTAOKA KOL TN CUMUETOXN TWV EKTIALOEVOUEVWV
(Nwpn k.a. 2017-Xapalaunidou, 2005). Ao Ta eupAUaATa TNG EPELVOC Elval TIPODAVEG OTL N
OUVEPYATIKN Hadnon Sev amoteAel amAd €va PHECO evioyxuong TG OladIKAG ouvoxng aAld
elval To KupLOTEPO, KABWC pOvo HEcO amd TIG OMOSIKEG £pyaoieg &viwoav ouada.
Tautoxpova, Teplypadnke n ampoBupio. OPLOUEVWY VA OCUUHUETEXOUV KABWC, OmMwg
urmoothpLEav, autd cuvnBiletal og opadeg evnAikwy Kamolol va Hévouv BouBa mpdowra.

Téhog, atilel va onpewwBel otL oL Poltntég mapamovéBnkav OtL o ekmaldeutng &¢
XPNOLLOTIOLEL TN CUVEPYATIKN LABNoN T000 cuxvd, Kabwe amaltel xpovo, MPosToLacia Kal
opyavwon. OL eukalpleg yla ouvepyatiki Habnaon gival Alyeg oTa CUYKEKPLUEVO TUNLATA Kl
TAVW o€ BEPATA TEPLOPLOUEVNC YVWOTLKAG EUPEAELAG.

Qotoo0 Katda Ty edapuoyn LOVIEAWV CUVEPYOTLKAG Hdbnong, paivetal va evronilovral
npoPAnuata nou adopoulv ite TNV EAAeWPN £EOIKELWONG TWV EKTTALSEUOUEVWY LE AUTO TOV
TpOMo gpyaociag site avendpkelo twv Pndlakwv péowv. Npoteivetal ot ekmaldeuTéG TWV €€
QIMOOTACEWG OTOUSWY KATA To oxedlacuo tg vo AdPBouv umodn T apxEC ekmaidsuong
evnAikwv Kal va adlepwoouv Xpovo wote va ekmolde00UV TOUC CUMUETEXOVTEG OTLC
Sladikaoieg ouvepyatikig padnong. Akoun, evéladEpov Ba mpokalolUoe 0 EUTTAOUTIOUOC TNG
tnAedldokedng pe TMOANEG kol SladopeTikEG popdEC ouvepyatikng uHabnong. Avaykoaio
KpLVETOL KOl KATA TOV OXNUOTIONO OUAdwyY oL ekmaldeuTég odeilouv va polpalouv poAloug
SlakplTouc wote KABe péog va eivat urteUBuVo yLa opLopEvn epyacia, KabBwg £tol kepdiletal
Xpovog kot e€aodpaliletal n kaBoAkn cuppetoxn. Teheutaio aAAd MOAD onUAVTIKO gival n
dnuovpyia mAatdoppag tnAediaokePng mouv Ba umootnpilel tn SLASPAOK, TIC CUVEPYOTLKES
8paoTNPLOTNTEG KAL TNV EMLKOWVWVIO LETAED TWV EUTIAEKOUEVWV.

Afilel va onuewBel otL n €psuva TepLExel BswpntikoUg Kot peBodoAloyilkolg
TIEPLOPLOUOUG. Ta  OUYKEKPLUEVA NAEKTPOVIKA TUAMATA TOUu EAANVIKOU  Avolktou
MNaveniotnuiou AsttoupyolV GUUBOUAEUTIKA WC OpaSIKEG ZUUBOUAEUTLKEG SUVOVTIOELG LECOL
0T0 oUOTNUO UTIOOTNPLENG TWV €€ AMOOTACEWS OTIOUSWV Kal OXL W KOWOTNTEG Hadnonc.
AKOun, To delypa glval MOAU UIKPO WOTE VAL ETULTPOTIEL N YEVIKEUON TWV ATIOTEAECHATWY,
WOTO00 OTOTUTIWVETAL N ELKOVA TNG CUVEPYOTIKNG LABNONG OTO CUYKEKPLUEVA NAEKTPOVIKA
neplBaAlovta. H épeuva amotelel povo HeAéTn mepimtwong. Amaltolvial £PEUVEG
peyaAutepng epPéAlelag mou Ba cuvdudalouv TIOCOTIKA Kal TOLOTIKA SdeSopéva wOoTe va
kataypadouv mAnpéatepa Ta 0dEAN Kal ol SUGKOALEG KOTA TNV edapUoy TNG CUVEPYATIKNAG
pHabnong oe nAektpovika neptBariovta € anootdoswg eknaibeuonc.
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Summary

In our days, the age of digitalization, as the digital technologies have become a vital part of
the everyday work, principals of special secondary education schools with immigrant students
with SEN face new challenges and are forced to transform their previous educational and
administrational practices improving their digital competences in their administrative issues.
Especially, this present research is focused on the digital competence of principals of special
secondary education schools with immigrant students with SEN in Greece. It is a quantitative
research in which it has been used the questionnaire in order to measure the extend of digital
competence of principals. After the statistical analysis of the data it has emerged, firstly
medium level of digital competence of these principals and, secondly, the need for further
training and technical support. Of course, issues that could be the subject of future researches
came in the surface.

Keywords: special education, multiculturalism, principal, digital competence
Abbreviations: EU- European union, ICT- information and communication technologies,
SEN- Special education needs

Introduction

The digital world is an indelible part of our modern life (Jackman, et al, 2021). The
administration of today's special secondary schools with immigrant students with SEN has as
its main objective the proper and effective function of the school unit both in its internal
context and in the wider social context in which it is a part of. In the modern environment of
the technological explosion of information and communications, special secondary schools
with immigrant students with SEN, and especially, each principal of these could not be an
observer, but principals must integrate and exploit ICT as well as their digital competence in
their daily administrative practice(Giddens, 2006) .

As Kamaton and TowumAibou (2009) mention, the attitudes of principals play a crucial role
in the integration of ICT in schools and in the promotion into a modern and effective
organization. Principals are required to act as technology leaders and teachers as facilitators,
to provide the skills and knowledge for the 21st century education (Roblyer & Doering, 2014).
The role of the principal is very important for this as principal can instil in the other members
the vision for the success of the education (Dakoup£An, 2. & NtepomoUAou- Ntépou, 2013).
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Framework of students with special educational needs

The EU has made some efforts to improve the living conditions of special people and to
ensure equal rights for every people with disability since 1980s. From all the legislative tools
it is worth mentioning the year 2003 as the Year of Persons with Disabilities (Kottas, 2020).

In students with SEN is included a broad range of students with varying cognitive, physical,
emotional, and behavioural learning needs which has a result these students to be
underperformed and are restricted from daily educational and social activities (Kang &
Martin, 2018; Kasturiarachchi, 2020).

According to Greek Law 3699/2008 (Chapter A, Article 1), special education and training is
the set of educational services provided to students with disabilities and identified special
educational needs. In addition, special education means specially designed instruction
supported by special support services programs and can be provided in properly configured
and equipped spaces using specialized tools and methods to meet the specific needs of the
child, provided within the usual classroom or provided that it does not meet the needs of the
student within a department that operates in the general school, hospital, home or elsewhere
for as long as continuous assessment is provided of the child (MoAuxpovonouUAou, 2012).

Framework of multiculturalism

Nowadays the number of migrants is being significantly increased in many places around
the globe and as a result principals have to face different students in terms of language,
cultural, values, knowledge and capacities (Ariza et al, 2017).

The multicultural education is a broad concept as have to follow a process in order to
deliver basic educational concepts, suitable to all students (Alghamdi, 2017). The multicultural
education respects the principles, values and practices of every person and is linked to social
justice (Shannon- Baker, 2018). Especially, multicultural education is not a series of strategies
or curriculum content but is, in addition, a struggle for the definition of the purposes of
education in an unequal world (Sleeter, 2018).

In today’s digitalization world people of different cultures communicate without obstacles.
Students and teachers activities can participate in all educational practices around the world.
In this framework, teachers and principals of schools must have a positive attitude towards
multicultural education, respecting the different cultures of everyone in order to ensure
equality opportunities in education without discrimination of religion, language and race
through the designation of appropriate educational programs and teaching methods (Dewy,
et all, 2019; Karacabey, et all, 2019).

Multicultural education should be a process of a comprehensive school reform with seven
basic characteristics: it is anti-racist, it is basic, it is important for all students, it is pervasive,
its goal is social justice, it is a process, and it is critical pedagogy (El Ashmawi et all, 2018; Nieto,
2000).

Framework of school leadership

The School leadership is an important component for the strong performance of the
school. The principals of the schools are responsible for the changing of the school culture
(Anderson, 2017).

Every school principal has as obligation to promote, where it is appropriate, innovative
approaches in educational institutions, in particular, recognizing and promoting the leadership
potential of staff within institutions, in particular through "leadership sharing", providing
opportunities to work with colleagues in other institutions and encouraging staff, offering
opportunities to develop their capabilities in this area, promoting the creation of innovative
teaching and learning environment, including the proper use of ICT and open educational
resources both as pedagogical aids and as administrative tools, creating and maintaining
networks to initiate and develop effective approaches to leadership in education institutions
and promoting mutual learning among managers ”(European Union, 2014:,pp: 3-4).
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The continuing challenges require all school principals to adopt an open mind on the
changes and advances brought by rapid development in technology (Thannimalai & Raman,
2018).

In the context of a special education school with immigrant students, principals need to
play an important role, guiding and supporting teacher development, using new techniques
to help these students, trying to adapt them to the new school environment. In this regard,
efforts should be made in order to reach out to the families of immigrant students with special
educational needs and other pupils. A positive educational climate is, after all, a motivation
for learning, but also an important factor in promoting resilience. Principals should not treat
students with stereotypical reactions, as they are more likely to isolate and marginalize these
students (Hamilton, 2007).

Digital competence
The continuous use of digital technologies requires new skills and competencies for all
the citizens and especially for the school principals (McGarr & McDonagh, 2019).
According to Digicomp 2.0 project, there has been proposed a digital competence
framework which includes the following 5 key areas of competence:
e Information and data literacy

e Communication and collaboration

e Digital content creation

e Safety

e Problem solving (Vuorikari et al, 2016)

Methodology

In the present research is examined the perception of digital competence of the principals
of secondary special education schools in Greece with immigrant students with SEN in relation
to its contribution to the improvement of the administrative procedures. In this survey, the
gender of the participants, their age, their level of education, their training in issues about ICT,
special education and multiculturalism as well as the years of experience in the administration,
are variables that were included in the design of this research tool (questionnaire).

The quantitative method was selected and, finally, used as it reflects the trends of
individuals (Robson & McCartan, 2016). In addition, this method is proposed for those cases
that are examined the relations between variables (Creswell, 2011).

As independent variables were considered the questions that are related with the
demographic data of the participants and the frequency of using ICT in administration and as
dependent variables, the questions about the perception of their digital competence.

Initially, the use of descriptive statistics allows the presentation of the demographic data
of the research but also to give the trend that emerges from the answers to the research
questions. The inductive statistical analysis was used for the better performance of the
results.The results of the questionnaires were edited with the statistical program SPSS. In
addition, based on the questions, where it is necessary, the related questions (thematic axes)
are grouped, in order to give a more complete picture of the answers. Then, as the questions
are grouped, an average is emerged which is based on the averages of the answers to the
questions that are grouped individually. Having calculated the above-mentioned averages and
standard deviations for each thematic axis, a conclusion is drawn about the prevailing trend
in the questions that constitute it. For the purpose of this research has been made seven
thematic axes.

The significance level determines the range of the area of acceptance and rejection. The
level of significance is a=0.05.
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Research questions

The research questions of the survey were about the digital competence of the principals
of special secondary education schools with students with SEN in a multicultural environment.
Especially:

e Isthere any effect between the demographic elements and the digital competence of
principals of special secondary education schools with immigrant students in their
management?

e In which extend does the digital competence of the principals of special secondary
education schools with immigrant students affect the degree to which they use ICT in
the communication?

e How does is it connected the digital competence of principals of special secondary
education schools with immigrant students and the level of their self-assessment?

e How does the training on issues about ICT, special education, multiculturalism affect
the digital competence of principals of special secondary education schools with
immigrant students?

e In which extend does the digital competence of principals of special secondary
education schools with immigrant students affect the extent to which they apply
special, digital educational programs in the teaching of students with SEN in a
multicultural environment?

Sample/ participants

In this research took part the principals of secondary special education schools with
immigrant students with SEN in Greece. Especially, in this survey took part: 32 principals of
united special vocational secondary gymnasium lyceum, 31 of united special vocational
gymnasium with lyceum classes, 17 of united special vocational gymnasium, 48 of special
laboratories of professional education and construction, 46 of the integration departments.
The questionnaires were distributed to the principals of secondary schools of special
education with immigrant students during the period May-June 2020. The number of
answered questionnaires that were received was one hundred and seventy four (174).

Instrument to collect data

The tool which was used to collect data and investigate questions was the questionnaire.
According to Borg & Gall (1989), the questionnaires can be used in a research in order to
record the opinions, attitudes, preferences and perceptions of individuals who are the subject
of aresearch.

The first part of the questionnaire is consisted by questions about personal information’s
of principals and other information’s from managers such as: demographics, their knowledge
of computer, data about the use of computer in their schools, information’s about their
training.

The second part is consisted by questions in which principals are asked to express their
degree of agreement and their desire, according to Likert scale questions, in which
“agreement / desire scores are presented in a continuous 5 numbers, where one end indicates
an absolute agreement and the other absolute disagreement, while the intermediate number
expresses the neutral position (Sarafidou, 2011). Furthermore, it was used the Likert scale (1
= not at all, 2 = A little, 3 = Medium, 4 = Much, 5 = Too Much) and also it was used categorical
questions (YES-NO).

The third part is constituted by questions (Likert scale) about the degree of disagreement
or agreement on the need to use ICT in specific tasks of the school administration by
principals.
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The last part is constituted by questions (Likert scale) about the reasons that principal don’t
use the ICT in the administration, as well as the factors that will push them to develop more
their digital competence in their school administration and the factors of their administrative
success in a special secondary education school with immigrant students with special
educational needs.

The main part of the questions were closed because this type can provide useful
information about what is being investigated, and it is best offered for statistical analysis, as
one can distribute the people who have answered according to their answers, without having
to go through from intermediate stages of analysis. Other advantages of this type of questions
are that they can be understood easily and at the same time they can be easily answered,
while they guarantee a relative anonymity. In addition, the closed-ended questions are useful
for gathering certain categories of information and for judging the approval or disapproval of
a given opinion, as well as the perceptions of the research subjects (Javeau, 2000).

Specifically, the questions that were used to identify principals' digital competence in
administration are consisted mainly by regular Likert scales of five points as follows: | disagree
absolutely = 1, | disagree = 2, neither agree, nor disagree = 3, | agree =4 and | agree absolutely
= 5. With the use of Likert scales, the difficulty of measuring objective attitudes can be
overcomed due to the possibility of alternative answers that they are provided for the benefit
of the accuracy of the information (Anuntpomnouiog, 2001).

Distribution and collection of questionnaire

The questionnaire, after being recorded in electronic form via google forms, was sent to
the mails of the directors through a specific completion link and some was given to other
directors in person. Personal contact was also selected in order to emphasize the importance
of the research.

After, it has been done the collection of the data through the specific link, they were
entered in the statistical package SPSS 17 for the social sciences (Statistical Package for the
Social Sciences, SPSS-Version 17.0). With this specific program, the data of the questionnaires
were analysed and processed using both descriptive -for the description, organization and
presentation of some data-, as well as inductive statistics -for the control of research
questions- (Pouooog & Toaolaong, 2002). After the collection of the questionnaires, they were
listed and before we start their codification, they were supervised (Cohen & Manion, 1994).

During the process of codification, it was given a code number for each answer to each
question (Cohen & Manion, 1994).

Results

In this survey took place 174 principals of special secondary education schools with
immigrant students, 88 (51%) of whom, were men and 86 (49%) were women. The most
participants in the study belonged to the age group 51-60, at a rate of 53% and the smallest
population in the population had a rate of 10%.

According to their level of studies, most of the participants in the research have a
postgraduate specialization diploma, at a rate of 59%, while most participants work in a
Special Vocational Education and Training Laboratories (49 people), a percentage of 28%.

The average number of immigrant students with special educational needs per school unit
is 3.8. The most immigrants with special educational needs in a school are about 20, while
there are schools without such students.

The average number of educational years of principals is 24. Most years of service are 40
and fewer 6. The average number of years of management experience is 7.6. The most years
of administrative experience are 30 and the fewest, only 1.

According to the level of education, most of the participants in the research has attend
special training for immigrant students with special educational needs, at a rate of 68%, and
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most participants hasn’t attended any special training on multicultural education, at a rate of
58%.

In this survey, the managers were asked if they have attended any special training on ICT
issues. The majority of directors answered yes, at a rate of 97%. The most frequently attended
training programs were the digital skills and their educational utilization, both at 28%

According to their years of experience in ICT use, the most participants seem to have more
than 10 years, at a rate of 50% while the participants use ICT in the school administration very
often, at a rate of 40%. Finally, in a large majority (65%), the principals consider that the ICT
equipment of their school unit is not sufficient.

Firstly, it is analysed the frequency of using ICT for communication. This axis is consisted
by ten sub-questions. The overall average of the axis, as it is shown in the table 1, is 2,878 and
the sub-averages of the statements is ranged from 2.3 to 3.8, demonstrating a moderate
influence of these statements on the frequency of use of ICT for communication. For this axis,
the queries that are used were tested for their reliability using Cronbach’s alpha = 0.899. It is
seemed that the reliability is excellent.

Table 1: Summary Item Statistics

Maximum / N of

Mean Minimum Maximum Range Minimum Variance Items
Item Means 2.878 2.305 3.879 1.575 1.683 214 10
Item Variances 915 .615 1.297 .682 2.107 .044 10

Especially, 57 principals use ICT for communication with the directorate of secondary
education very much while 63 principals much. In order to communicate with the Ministry of
education, principals use ICT in a medium level as well as with the director of special education
and director of multicultural education. Impressive is the fact that principals use ICT little for
their communication with pedagogical institute and with the municipality and very little for
their communication with the teachers and families of students.

Secondly, it is analysed the digital competence of principals and its contribution to the
normal function of the school unit as it is shown in the table 2. This axis is consisted of nine
sub-questions. The overall average of this axis is 3,233 and the individual averages of the
statements range from 2.4 to 3.9, demonstrating a moderate influence of these statements
on the digital capacity and its contribution to the normal function of the school units.
Especially, the questions were checked about their reliability using Cronbach’s alpha = 0.902.
From the following, it seems that the reliability is excellent.

Table 2: The digital competence of principals and its contribution to the normal function
of the school unit

Maximum /
Mean Minimum Maximum Range Minimum  Variance N of ltems
Item Means 3.233 2.425 3.937 1.511 1.623 219 9
Item Variances  1.157 .730 1.609 .879 2.204 .085 9

Especially, the 76 principals mentioned that they have medium digital competence towards
those (16) who have very much digital competence. 50 principals mention that their digital
competence helps them to apply digital educational material while 68 principals consider that
the ICT helps them to organize better their administrative duties. 73 principals find necessary
the ICT in the administration towards 28 who finds ICT very important in their administration.

After, it is analysed the digital competence of principals and their effectiveness in the
management of school as it is shown in the table 3. This axis is consisted by twenty-one sub-
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questions. The overall average of the axis is 3,703 and the sub-averages of the statements
range from 2.5 to 4.5, demonstrating a moderate to very large influence of these statements
on digital skills and their effectiveness in management.

Table 3: The digital competence of principals and their effectiveness in the management

Maximum /
Mean  Minimum Maximum Range Minimum Variance N of ltems
Item Means 3.703 2.511 4.529 2.017 1.803 .230 21
Item Variances .989 436 1.563 1.127 3.588 .071 21

The gquestions that are used, were checked about their reliability, using Cronbach's alpha =
0.934. From all the above it seems that the reliability is excellent.

It is worth mentioning that 103 principals want to develop more their digital competence
while their digital skills help them to execute better the administration.

In addition, it is analysed the usefulness of the various possibilities of ICT in the
administration of school units. This axis is consisted by fourteen individual questions. The
overall average of the axis, as it is shown in the table 4, is 4.14 and the individual average of
the statements is ranged from 3.3 to 4.6, demonstrating a quite large influence of these
statements on the usefulness of the various ICT capabilities in the administration of the
schools.

Table 4: Summary Item Statistics

Maximum / N of

Mean Minimum Maximum Range Minimum Variance ltems
Item Means 4.140 3.270 4.598 1.328 1.406 152 14
Item Variances .690 .392 1.055 .663 2.691 .039 14

For this question, the questions that were used, were tested for their reliability using
Cronbach's alpha = 0.947. It seems that the reliability is excellent.

The sending of emails and the school computerization are the most important possibilities
that are offered from the use of ICT.

Last it is analysed the factors of digital competence that contribute to the execution of the
duties of principals. This axis consists six sub-questions. The overall average of the axis, as it is
shown in the table 5, is 4,307 and the sub-averages of the statements is ranged from 4.1 to
4.6, demonstrating a large to large influence of these statements on the factors that
contribute to the performance of the duties of directors.

Table 5: Summary Item Statistics

Maximum / N of

Mean Minimum Maximum Range Minimum Variance Items
Item Means 4.307 4.126 4.626 .500 1.121 .034 6
Item Variances .509 .318 .886 .568 2.788 .042 6

The questions that were used, were checked for their reliability using Cronbach's alpha =
0.725. It seems that the reliability is excellent.

@ IJEI - Vol. 3(2021)-Issue 4



International Journal of Educational Innovation

Conclusions and Discussion

From the above research analysis it seems that there is a significant effect of the type of
secondary special education school to the extent of digital competence of principals as well
as the use of ICT necessary in their administration.

The gender doesn’t seem to affect the digital competence of the principals as their extend
of use ICT in administration. The value of p-value =0.817, i.e. it is greater than the significance
level a = 0.05 and therefore as it seems there is no statistically significant dependence
between the two questions. That is, it is observed that there is no statistically significant effect
of gender on the use of ICT in the administration.

In addition, it is examined the impact of school type on the usefulness of different ICT
capabilities in school administration. Especially, the value of p-value = 0.002, i.e. it is less than
the significance level a = 0.05 and therefore it seems that there is a statistically significant
dependence between the two questions. It is observed that there is a statistically significant
effect of the school type on the usefulness of the various ICT possibilities in the administration
of the school units. For this reason comparisons are made between different schools.

In relation to the effect of gender on how ICT facilitates managers to better organize their
administrative tasks it is emerged that the value of p-value = 0.296, i.e. it is greater than the
significance level a = 0.05 and therefore it seems that there is no statistically significant
dependence between the two questions. So, there is no statistically significant effect of
gender on how much the use of ICT facilitates the organization of administrative tasks.

After it is made a check made between the type of schools and the useful of ICT in school
administration. It has emerged that the value of p-value = 0.805, i.e. it is greater than the
significance level a = 0.05 and therefore it seems that there is no statistically significant
dependence between the two questions. So, there is no statistically significant effect of the
school type on the usefulness of the various ICT possibilities in the administration of the school
units.

It is observed that there is a statistically significant effect of the level of studies on the use
of ICT in administration. Especially, the value of p-value = 0.00, i.e. it is less than the
significance level a = 0.05 and therefore it seems that there is a statistically significant
dependence between the two questions.

Those principals who have a PhD diploma have better digital competence and use more
often ICT in their administration.

Furthermore, there is a statistically significant effect of the level of studies on how much
the use of ICT facilitates the organization of administrative tasks. The value of p-value = 0.000
is less than the significance level a = 0.05 and therefore it seems that there is a statistically
significant dependence between the two questions.

There is a statistically significant effect of the level of studies on the usefulness of the
various ICT possibilities in the administration of school units. The value of p-value = 0.000, i.e.
it is less than the significance level a = 0.05 and therefore it seems that there is a statistically
significant dependence between the two questions.

The age group to which the managers belong is not related to their years of experience in
ICT use. The value of p-value = 0.920, ie it is greater than the significance level a = 0.05 and
therefore it seems that there is no statistically significant dependence between the two
questions.

There is a correlation between the years of experience of the principals in the use of ICT
and the adequacy of the school unit in ICT technological equipment. The value of p-value =
0.001 is less than the significance level a = 0.05 and therefore there seems to be a statistically
significant dependence between the two questions.

There is a correlation between the frequency of use of ICT in management by managers
and their years of experience in using computers. The value of p-value = 0.000 is less than the
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significance level a = 0.05 and therefore it seems that there is a statistically significant
dependence between the two questions.

The frequency of use ICT in school administration is positively related to the extent to
which digital skills should be a key criterion in the selection of a manager (cor coeff: 0.460).The
value of p-value =0.000, i.e. it is less than the significance level a = 0.05 and therefore it seems
that there is a statistically significant dependence between the two questions.

It has emerged that the frequency of ICT use in management is positively related to the
frequency of ICT use for communication (cor coeff: 0.552).The value of p-value = 0.000, i.e. it
is less than the significance level a = 0.05 and therefore it seems that there is a statistically
significant dependence between the two questions.

The frequency of use of ICT in administration is positively related to the use of ICT in the
teaching of students with SEN (cor coeff: 0.479).The value of p-value = 0.000, ie it is less than
the significance level a = 0.05 and therefore it seems that there is a statistically significant
dependence between the two questions.

The frequency of use ICT in the administration is positively related to the possibility
provided by digital competence in the development of cooperation with school units of the
country of origin of students (cor coeff: 0.322).The value of p-value = 0.000, ie it is less than
the significance level a = 0.05 and therefore it seems that there is a statistically significant
dependence between the two questions.

The more years one principal has in the use of ICT, better digital competence they have
and they evaluate themselves better (cor coeff: 0.626).The value of p-value = 0.000, i.e it is
less than the significance level a = 0.05 and therefore it seems that there is a statistically
significant dependence between the two questions.

It is obviously that the school’s principal is the most important key for the improvement of
the school and its administrational efficiency (Sebastian & Allensworth, 2012). As ICT
implementation in schools is still a relatively new agenda in school reform, understanding
effective leadership for ICT implementation is urgently needed (Moreira et all, 2019;
Yamamoto & Yamaguchi, 2019).

Dawson and Rakes (2003) referred to the fact that the integration of ICT in the learning
process within the classroom is significantly influenced by the form and duration of the
training that the Principals will organize for the teachers.

As the world has become digital, the school principal of a secondary special education
school with immigrant students should facilitate the process of using ICT in administration and
learning process (Okeke, 2019).

The positive attitudes of the principals will contribute to the cultivation of positive
attitudes on the part of the teachers and then the students of the school towards the
integration of ICT in the learning process (Tsoulis & Tsolakidis, 2013).

Nowadays, each effective principal of a special secondary special education school with
immigrant students needs a set of specific competences in order to change him/her teaching
and administration creating equal educational conditions for every student respective every
one’s diversity (Karacabey et. all, 2019; Redecker, 2017, p.: 15). Especially, each principal of
every special education school with immigrant students should respect the diversity of each
student building basic skills for the world's citizens, essential for all students, through all
aspects of the education system such as building attitudes, knowledge, and skills that enable
students to work for social justice (Sahal et all, 2018).

Digital competence has, nowadays, been an essential part of every education system (Park
2016). Every European citizen should have at least basic digital literacy skills in order to be
able to live, share, communicate, work, learn and actively participate in a rapidly changed
information society (Tsekeris, 2019).
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The literature review shows that no research has been made on the role of Principal in the
use of ICT in the educational process for immigrant students with special educational needs.
On the contrary, there is an extensive research literature in the field of General Education.
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Summary

The aim of this paper is to investigate the digital competence of the directors of institutes
of vocational training and schools of second change in Greece. People by their nature have
the need to learn, acquire and develop new knowledge and skills, throughout their lives, as
ICT has become an integral part of everyone’s life in the 21st century. In this framework, it is
clear how necessary are the digital competence of the director of an institute of vocational
training and school of second change in the administration of each one structure of lifelong
learning. For this reason, the research occurred in a sample of 115 directors of vocational
training and 72 of schools of second change in Greece. Through the use of a questionnaire
that designed for this purpose, has emerged, firstly, the outcome that the years of use of ICT
as well as the existence of adequacy technological equipment affects the digital competence
of these managers.

Keywords: Lifelong learning, educational leadership, vocational training, digital
competence
Abbreviations: ICT- information and communication technologies

Introduction

Nowadays, information and communication technology (ICT) has entered thoroughly in
our society, causing changes to all levels of social and economic life, and without any doubt,
to the educational one. The ICT to education has led to changes in educational administration
that must be adapted to a culture where digital practice is predominant (Arzola et al, 2017;
Garzon, et al, 2020). In addition, the globalization and all the increasingly recent changes in
economic and social life has as a result the development of institutes of vocational training
and schools of second change in order people be able to be adapted to society and especially
into the labor market without facing the danger of social exclusion (Kersh & Huegler, 2018).

It is now necessary in the age of information society, the democratic function of the
institute of vocational training and school of second change that will be based on a modern,
balanced and equal regulation (Kwvotavtwién kat cuv., 2010). Certainly, it is required an
intervention in the operation of these units as the democracy contributes to the upgrading of
the administrative services in these units. In every institute of vocational training and school
of second change, the director and the teaching staff must have the philosophy of the modern,
open, digital and democratic unit (Mpivtag, 2005).
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Consequently, all European citizens should develop digital competence as a key
competence of lifelong learning, becoming them active citizenship reducing employability
(Council of the European Union, 2018). All these changes make the adult education imperative
for developing and industrial nations (Unesco, 2015).

The school leadership is the key for this change. Ngang (2012) defines leadership as the
knowledge of change strategies, knowledge of curriculum alternatives and development
process, skill in group process, and decision making. According to Boonla and Treputtharat
(2014), leadership is the process where the leader can use his/her influence to convince in
decision making process and setting the goals for the organization. As Northouse (2016)
mentions “leadership is a process whereby an individual influences a group of individuals to
achieve a common goal” (p.:6). Generally, leader is someone who can influence other, can
control a process and is responsible for organizational learning (Binieck & Schmidt, 2020).
Consequently, the leadership of every educational unit is one of the biggest educational issues
(Bush, 1998).

In this rapidly changing demands, the manager of every institute of vocational training and
school of second change in order to be adapted to the administrative demands must has
digital competence in order to be able to seize the potential of digital technologies for
enhancing and innovating the education. According to DigCompEdu there are the above six
areas that are focused on different aspects of educators’ professional activities: 1)Professional
engagement, 2) Digital Resources, 3) Teaching and learning, 4) Assessment, 5) Empowering
learners, 6) Facilitating learner’s digital competence (Redecker & Punie, 2017). They have
become an essential part of a comprehensive education framework, so that without a specific
digital learning program a part of the population will be illiterate, unable to meet the
necessary job requirements, “and access to technology will be distributed unevenly,
exacerbating inequality and hindering socio-economic mobility” (Park, 2016)

This technological advancement push the managers of institutes of vocational training and
schools of second change to formulate their leadership that would be appropriate to the
demands of the 21% century and principals have to lead their units towards future success
(Shava & Tlou, 2018).

Adult education administrators serve as leaders of basic literacy programs situated in
public school districts, leisure education programs in non-profit organizations, and job training
programs in community colleges (Grover & Miller, 2016)

According to Grover & Miller (2016) the managers take leadership positions in schools of
adult education having very little or zero experience in adult education structures.

The director of a public institute of vocational training in Greece

The institute of vocational training is an area of education very important as it is a vital
precondition for the employability and productivity of young people in order to have
smoother transition to job (Biavaschi et al., 2012). Institutes of vocational training are not part
of the educational system. In Greece, according to article. 12, par. 1 of the law 3879/2010,
institutes of vocational training are legal bodies or operate within the framework of legal
entities, which have some of the forms provided by national or community legislation for the
purpose of providing initial or supplementary vocational training services. Institutes of
vocational training apply certified programs of initial or supplementary vocational training
that correspond to specific vocational profiles.

The director of an institute of vocational training is the head of the institute without having
teaching duties. In order the institute functions smoothly and with prospects of development
and success, the director should have eight-year in education and must have administrative
and scientific knowledge in the field of non-formal education. Furthermore, manager must be
well awareness of development opportunities as well as learning and business opportunities
and needs of the region where is the institute of vocational training (Law 4186/2013, article
27).
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The director of a school of second change in Greece

Schools of second chance is an institution in Greece which started its function with the law
2525/97 and came to realize the goals of lifelong learning as they have stated in White Bible
(1995) in order to combat the social exclusion. Especially, these schools are alternative public
schools (gymnasium) and their function is determined by the needs, interests, capabilities and
motivations of adult learners. The students are adults who haven’t completed the compulsory
education. The core of the curriculum consists of language, arithmetic, computer science,
social, English, environmental and scientific literacy, as well as cultural and aesthetic
education. Special emphasis is given to the acquisition of basic qualifications and the
development of personal skills that are enhanced by collective actions. (Kokkos, 2007).

The manager of a school of second change according to the ministry decision K1 /
192979/2016:

e is responsible for the implementation of the educational policy of the General
Secretarial of Lifelong learning, for the implementation of the curriculum and the
school program schedule

e s responsible for the collaboration with local community to promote the school's
goals

e isresponsible for management issues of Schools of Second Change staff

e isthe head in the meetings of the teachers' association

e takes care of the good representation of the school in public meetings

e Sends to General Secretarial of Lifelong learning all data related to the operation of
the school (registrations, attendance, school activities, information reports, statistics,
etc.).

Methodology
The research questions of this quantitative research are the following:
» In which extend do the Demographic factors (such as age, gender, level of studies, the

years of educational experience, administrative experience, attendance of training
programs about ICT ) affect the digital competence of the directors of schools of
second change and institute of vocational training?

»  Which ICT and social networks facilitate managers in their administrative issues?

» Which are the benefits and the frequency from the digital competence and use of ICT
in administration?

> To what extent do the digital competences of the directors contribute to their (auto)
evaluation?

» Which factors contribute and prevent the directors from the further use of their digital
competence in their administrative duties?

Consequently, the aim of this survey is to identify and investigate the digital competence
of the directors of lifelong learning structures and in particular of the institutes of vocational
training and schools of second change in Greece. At the same time, we aim to identify the
extent of the digital skills of principals of these lifelong learning structures, the factors that
may prevent the use of ICT in the administration, as well as the factors that will push them to
develop further their digital skills in the administration of each one unit. It is a quantitative
research based on a survey technique, using a questionnaire designed and validated with a
pilot study.

Validity -reliability -of research process

Validity arises from the fact that a particular tool really measures what it seeks to measure
(Grawitz, 2006, p. 175). To ensure the validity of this survey: It has been chosen the
appropriate time period for sending the questionnaire (towards the end of the school year so
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that even the principals who took office for the first time, have gained experience of one
school year in the administration of the Institute/School of Second Change), adequate sources
were used for the research, the appropriate methodology was selected based on the research
questions, a suitable research tool has been developed, with its pilot application and with the
contribution of experts. At the stage of data collection in order to ensure the validity has been
done the following procedures: The time period for the collection of the questionnaires was
limited (about 30 days), In data analysis to ensure validity: It was performed triangulation of
data analysis techniques (quantitative) and sources (questionnaire), it was performed the
appropriate statistical processing of the data, the conclusions are supported by the research
data, in the presentation of the data: It is avoided the selective use of data (eg highlighting
the positives and downgrading the negatives). It is mentioned the way of collection data and
the limitations of research.

The reliability of this research, the repetition of a similar or the same sample of
respondents in similar conditions and from different researchers that would have the same
research results (Strtici & Maslakgi, 2020), is increased by the statistical processing of the
received answers, as well as with the help of advanced statistical processing applications.

Sample

The sample of the survey was the directors of institutes of vocational training and schools
of second change of the school year 2019-2020 of Greece. The sample of this research
emerged randomly. More specifically, in this survey took part 72 directors of schools of second
change and 115 of institutes of vocational training. The total number of the directors of
schools of second change during the survey was 91 (of which 23 were out-of-home
departments and 12 operated in detention centres) and 121 of managers of institutes of
vocational training. In this survey took part 125 men towards 62 of women that were directors
this specific period of the survey (Figure 1). The majority of the directors were between 51-
60.

Gender

= Men = Women

-

S
Figure 1: Age of the participant’s directors

Instrument to collect data

The survey is quantitative and the main tool that was used in order to collect the survey
data was the structured questionnaire with weighted closed-ended questions, with a grade
five-point likert scale, which was distributed to the sample of this survey in order to measure
the attitudes of the directors towards digital competence in a scientifically accepted and
validated way (Joshi et al., 2015). According to Robson (2010), the questionnaire has the
advantage of the anonymity of the participants and it helps them to provide honest answers.
The honesty is enhanced by the physical distance between the researcher and the
respondents (Leedy & Ormrod, 2013). The form of research method that was used was the
descriptive statistic in the presentation of data concerning those directors who participated
in the survey. The results were presented schematically using pie charts, etc. In addition,
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based on the questions, where it is necessary, it is done grouped of the related questions
(thematic axes) that were posed in the questionnaires, in order to give a more complete
picture of the answers. Especially, for each topic axis, they are used the individual questions
that were answered by the participants, in order to be presented clearly the trend in the
research question and which answers are more prevalent. Then, as the questions are grouped,
it is emerged an average for the answer to the research question, which is based on the
averages of the answers to the questions that are grouped individually. Having calculated the
above-mentioned averages and standard deviations for each thematic axis, it is drawn a
conclusion about the prevailing trend in the questions that they are constitute it. Especially, if
the average answer of a research question is about 4, this indicates that the answer to this
guestion is “Very”. It should be noted that the scoring of research questions is also based on
the Likert rating scale. Finally, in order to be drawn conclusions about the research questions
that were raised, it was used the methods of inductive statistics.

The questionnaire of the present research was formed, based on the research questions
and the purpose of this research.

The pilot application of the questionnaire was carried out to 20 directors of school of
second change and institute of vocational training. After the pilot application, some questions
/ statements were rewritten in order to be made clearer and additionally, have been added
new questions / statements in order to gather more data about the digital skills of the
principals of school of second change and institute of vocational training, mainly for their
contribution to the improvement of management issues.

The completion of the questionnaire was done electronically during the period May- June
2020 mainly because of Covid-19 research and the distance between the researcher and all
the managers. More specifically, the questionnaire was introduced to the Google Forms
application and sent via e-mail to directors of school of second change/institute of vocational
training. The collection of data via the internet has been chosen because it is undoubtedly a
fast, economical and popular process due to the development of internet technologies
(Creswell, 2016). The questionnaire was accompanied by a cover letter informing the
participants about the purpose of the research, encouraging them to respond by emphasizing
the importance of their participation and, above all, assuring them the confidentiality of their
answers After the initial submission of the questionnaire, it was sent another message in order
to remember the managers the completion of the questionnaire (Robson, 2010).

The final questionnaire is consisted of 29 questions including following parts:

In the first part, participants were initially asked to fill in some demographics. Specifically,
they were asked to provide information about their gender, age, years in service, years in the
position of director, their studies, their training about issues of the administration of school
of second change/institute of vocational training, the population of the headquarters of
school of second change/institute of vocational training, the ICT number, the hours of dealing
with ICT, sources of access to internet. The answers to the above questions were given
through the nominal scale where participants had to choose one of the possible categories
(Creswell, 2016).

The second part is consisted of questions related to the digital competence and views of
the principal regarding the use of ICT in the administration of school of second
change/institute of vocational training, teachers and trainees. Questions included sub-
questions in which the answers were given through the Likert scale, in which there is one end
that indicates the absolutely agreement and the other that indicates the absolutely
disagreement of the participants. (Creswell, 2016). Furthermore, it was used the Likert scale
(1=notatall, 2 =Alittle, 3=Medium, 4 = Much, 5 =Too Much) and also it was used categorical
questions (YES-NO) that may be of interest of respondents (Robson, 2010).
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The third part is constituted by questions (Likert scale) about the degree of disagreement
or agreement on the need to use ICT in specific tasks of the school administration by
principals.

The fourth part is consisted of general proposals (Likert scales), which aimed at the auto
evaluation of principals in relation to their digital competence, in the evaluation of the degree
of digital competence in their unit and try to detect the reasons for the non-substantial use of
ICT, as well as the reasons that will impulse the directors to develop more their digital
competence in their administration.

Results

In this survey took place 187 managers of institutes of vocational training and schools of
second change. 125, a percent of 67% of whom were men and 62 were women, a percent of
49%. According to their age, most of the participants of the research belong to the age group
51-60, in a percentage of 68% and the smallest population group (61+) has a percentage of
4%.

The overall average of the axis about the frequency of use of ICT in the administration is
3,527 and the sub-averages of the statements is ranged from 2.0802 to 4.8984,
demonstrating a moderate to large influence of these statements on the frequency of use of
ICT in the administration.

In addition, the administrative benefits from the digital competence of managers about
the use of ICT in institutes of vocational training and schools of second change it is analyzed.
This axis is consisted of five sub-questions. The total average of the axis is 4,397 and the
individual averages of the statements is ranged from 4.1818 to 4.5401, demonstrating a quite
large to very large influence of these statements regarding the benefits of the use of ICT in
an institute of vocational training and school of second change as it is shown in the table 1.

Table 1: Digital competence of managers

Maximum /
Mean Minimum  Maximum  Range Minimum  Variance N of Items
Item Means 4.397 4.182 4.540 .358 1.086 .029 5
Item Variances .318 .250 412 163 1.651 .007 5

The majority of the managers consider as main benefit from their digital competence
through the use of ICT the immediate and fast communication with public and private sectors
and the alternative way of presentation of information’s.

It is worth mentioning, the factors that are related to the contribution of ICT to the
management. This axis consists seventeen individual questions. In the question 20.32 has
been a reversed on the question, ie "the use of ICT in administration is not a waste of time"
(20.32r). The overall average of the axis is 3,901 and the sub-averages of the statements range
from 3.2086 to 4.2299, demonstrating the great influence of these statements on the
contribution of ICT to the administration. For this axis the questions that have been used, were
tested for their reliability using Cronbach's alpha = 0.956. From the following, it seems that
the reliability is excellent as it is shown in the table 2.

Table 2: Contribution of ICT to the management

Maximum /
Mean Minimum Maximum Range Minimum Variance N of ltems
Item Means 3.901 3.209 4.230 1.021 1.318 .075 17
Item Variances .706 458 1.327 .870 2.900 .064 17
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The managers believe that the trainee has the ability to make visual educational visits in
order to reinforce their professional profile as well as to improve the administration of the
unit. 135 managers would like to gain more digital the factors that are related to the self-
assessment of the digital competence of managers.

Furthermore, it is very important to be mentioned the factors that are related to the self-
assessment of the digital competence of managers. This axis is consisted by five sub-questions.
The overall average of the axis is 2,916 and the sub-averages of the statements are ranged
from 2.4920 to 3.2620, demonstrating a moderate influence of these statements on the self-
assessment of the digital ability of managers. For this axis, the questions that have been used,
were tested for their reliability using Cronbach’s alpha = 0.975. From the following it seems
that the reliability is high.

Table 3: Factors that are related to the self-assessment of the digital competence
of managers

Squared Cronbach's
Scale Mean if ~ Scale Variance Corrected ltem- Multiple Alpha if Item
Item Deleted if tem Deleted  Total Correlation Correlation Deleted
Q22.1 11.3155 22.550 918 916 971
Q22.2 11.3957 22.176 .942 .936 .967
Q22.3 11.6150 21.367 .937 .882 .967
Q22.4 11.8984 20.479 .947 .922 .966
Q22.5 12.0856 20.412 912 .888 972

According to the self-assessment of digital competence of managers, it is important to be
mentioned that the majority of manager’s possess medium information and data literacy and,
on the other hand, 64 managers hasn’t any digital competence about problem solving. About
the digital skill of safety, 56 managers have this digital competence. Little managers have the
digital competence of communication and collaboration. The same number is observed in the
digital content creation.

Last but not least, is analyzed the factors that contribute to the further use of ICT in
management. This axis consists four sub-questions. The overall average of the axis is 4,326
and the sub-averages of the statements is ranged from 3.3690 to 4.8021, demonstrating a
moderate to very large influence of these statements on the factors that contribute to the
further use of ICT in the administration. For this axis, the questions that have been used, were
tested for their reliability using Cronbach’s alpha = 0.370.

In relation to their level of studies, most of the participants of the research hold a
postgraduate specialization diploma, at a rate of 68%, while the majority of participants is
director of an institute of vocational training (115 people), a percentage of 61%.

The largest percentage (63%) of directors has 21-30 years of service. As it emerged, the
average term of the years of service in this position is about 6 years. The most years in service
in the position of director are 17 and the fewest are 2. The most institutes of vocational
training and schools of second Change are located in areas with a population of more than
25,000 inhabitants.

In relation to their level of studies, most of the principals have attended a training program
about the administration of an institute of vocational training and school of second change,
at a rate of 75%

The principals were asked if they had attended any ICT training program —related to ICT.
The majority of the directors answered positively, at a rate of 98%. The most frequently
attended training program was this of the Ministry of Education (58%).
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Regarding to the years of experience in the use of ICT, the most participants seem to have
more than 10 years, at a rate of 78%, while the most participants use ICT for administrative
purposes about 2-4 hours, at a rate of 50%. Finally, in majority (65%), the principals consider
that the ICT equipment of the institute of vocational training and school of second change is
insufficient.

In relation to ICT equipment, the average of PC in an institute of vocational training and
school of second change is 20, as the smallest number is 5 and the largest is 40. In the absolute
majority (percentage 100%) the managers have a PCin their office. Mainly the way of internet
access is done through PC, at a rate of 80% and in addition in an institution of vocational
training there is no internet access at all.

151 of the managers of the research agree absolutely that they need technical support in
their administrative works and 128 of the managers that there is need for recruitment of
suitable staff that would have the special training about issues of ICT.

A percentage of 39.6% consider to have mediocre digital competence even if a percentage
of 44,4% finds satisfactory the use of ICT to their unit.

The existence of the administrative software is medium (51,9%), towards those who find
the software well (30,5%).

38% of the managers evaluate medium their confidence about their digital competence
through the use of ICT towards 35,8% who has high confidence. Only a 7% hasn’t no
confidence.

The digital skills of the managers should be taken into account in a percentage of 34,8%
towards those one (26,2%) who believe that the digital competence should be taken much
into account. Only 0,5% wouldn’t like to taken into account their digital competence.

Conclusions- Discussion

From this survey, it is emerged that the gender of the managers doesn’t affect the extent
to which the managers of public institutions of vocational training or schools of second change
use ICT in their administration. It has been emerged from this survey that there is a statistically
important difference between the digital competence and the age of the principals. Especially,
there is a difference between the age group 41-50 and the age group 61+. The large majority
of managers recognize the benefits and the large influence of the use of ICT in the
administration.

In addition, about their years in the use of ICT it seems that those principals who have
obtained a doctoral diploma have more experience years in the use of ICT that those who have
only a degree.

There is an important effect of the population of the region of the public institutes of
vocational training and schools of second change and the years of experience of managers in
the use of ICT. Furthermore, the population of each institute affects the digital competence
of the managers.

It is very important to mention that there is no any important difference about the digital
competence of managers of a public institution of vocational training and those of schools of
second change in relation to years of experience in the use of ICT. But it is worth to mention
that the type of unit that those managers work, affect the extent to which they use ICT in their
administration. Furthermore, it seems that the type of institute or school that these managers
works, affect their digital competence.

About the years in this position it seems that the years of service in the position of manager
don’t affect their digital competence in the administration. It is worth mentioning that the
years of administrative experience don’t affect the auto evaluation of the managers.

The attendance of training programs effect the digital competence of the managers and
the degree to which they use ICT in the administration. The attendance of any kind of training
program doesn’t affect the evaluation of their digital competence.
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The managers that use ICT for more than 10 years have more digital skills than those who
use ICT 1-5 or 6-10 years. Consequently, managers who use ICT more than 10 years it seems
that they use ICT more in their administrative work as well as they evaluate more their digital
skills.

In relation to technological equipment it is emerged that the existence of adequacy
technological equipment affects the digital skills of the managers about the use of ICT in the
administration. Principals who use more ICT in their administrative work have better digital
skills than those who haven’t any digital competence or have little or medium digital skills. It
has emerged, unfortunately, that the technological equipment is not sufficient in the large
majority of an institute of vocational training and school of second change.

Consequently, in today’s digitalization world where there are a lot of challenges, the
administrative role of managers of institutes of vocational training and schools of second
change is important as they face these challenges and need digital skills for their
administrative digital transformation (Zeike et al, 2019; Mihardjo, et al, 2019). Especially, in
the age of information society, the vocational education aims to develop occupational skills
(Okolie & Yasin, 2017). In every institute of vocational training and school of second change,
the principal and the teaching staff must have the philosophy of the modern, open, digital and
democratic unit (Mpivtlag, 2005). This action is work of the manager and is necessarily
associated today with the use of ICT in the administration and their digital skills. The digital
skills of managers of institutes of vocational training and schools of second change are
connected with changes, at the level of teaching, learning as well as in every administrative
task. Digital skills of the managers and the further use of ICT enhances the daily school routine,
program, updating the evaluation of school programs, solving individuals’ or groups’ as well
as staff development (Oyedemi, 2015). Principals’ administrative functions require the use of
ICT in their administrative works in order to improve themselves in their administrative
performance (Abraham & Bariyaa, 2020).
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NepiAnyn

JTnv nmapoloa epyacia epeuvatal To Galvopevo tng Slappong KATAPTI{OUEVWY Omd TO
AIEK Natpag. H épeuva mpaypatonotibnke to kahokaipt tou 2020, o€ AUtV cUppeTeixav 53
Slappeloavteg kol ta Ssdopéva cUAAEXBNKav Bacel spwtnuatoloyiou. Ta gpeuvnTKA
epwtnuata adopolioav ota Kivntpa doitnong, otoug Adyoug tng Slapporg kabwg, emiong,
KOL OTNV KATAOEon TPOTACEWV €K MEPOUC TWV Slappeucaviwy yla tn BeAtiwon twv
TIOPEXOUEVWY OTIoudwV — UTINPEaLWV Tou AIEK MNatpag. H epeon epyaciog 0TO AVTLKEILEVO
NG KaTapTLong mou eméAe€av gival To mo Loxupo Kivntpo eyypadng akoAouvBoupevo amnod thv
amokTnon €vocg emumAéov TitAou omoubwv. OL Adyol eyKatdAewpng Twv OMouUdwWV TOUG
oxXeTlovtal PE TO WPAPLO AELTOUPYLOC TNG OXOANG, TNV EUPECH €pyaciag Kol TG EKTOKTEC
OLKOVOULKEG UTIOXPEWOELG I} SUCKOALEG TTOU TIpoEKUaV KATA TN SLApKELa TNG Poltnong. ZTLg
npotdoelg BeAtiwong umeploxouv n aAlayn tou wpapiou Astoupylag, n Katapynon N n
aUEnon Tou opilou TwV AroucLwyY Kot oL EAAEIPELG O UALKOTEXVLKEG UTTOSOUEG TNG OXOANRG.

Négelg kAewdd: Slappory omoudactwy, emayyeApatiky katdption, AIEK, Cedefop,
KaTapTL{OpEVOL

Elcaywyn

To B€pa tng Slappong katapT{opeéVwY anoteAel éva {ATNUA TOU amooXoAEel Lolaitepa ta
Anpoola Ivotitovta EmayyeApatikng Katdptiong (AIEK) tou Ymoupyeiou Nawdeioag kat
Opnokevpatwy (YMAIO). H Stappon omoudaotwy anoteAel ATOULIKO KAl KOWVWVIKO TIPOBANUa
(Beilmann & Espenberg, 2016 - Feixas, Gairin, Munoz, & Rodriguez-Gomez, 2015) mou
eTupEpel mapAAANAQ KOl OLKOVOLKO KOOTOC OTLG SOUEG KT eVONG KaL KatapTiong (Amépyn,
2019 * Mwrtomoulog, 2020B). Ito AIEK Matpag, to peyalutepo mAnBuouiakd AIEK otnv
Mepldpépeta AuTikng EAAGSAG KL Eva armo Ta LeYaAUTEPO TNE XWPOC, N SLOKOTIH TN KOTAPTLONG
Twv onoudaotwv mpoPAnuatilel otabepd tn Sloiknon Kol TO EKMALSEUTIKO TIPOCWTIKO
(Amépyn, 2019) moéco paAlov otav n Autikry EAMGda mapouotdletl tov uPnAotepo Seiktn otn
SLAPKELO TTOPAPOVAC OTNV avePyLo —PTAVEL TOuG 32 Hrvec— oe oAOKAnpn T xwpa (OAEA,
2020, 0.20).

Ta AIEK amoteAoUv ¢opeic apxLKAC EMOYYEAUATIKAC KATAPTIONG aAAQ mopdAAnAo
gVTAooovTaL Kal otn St Blou HABNoN TOU EMLKEVIPWVETAL OTNV EMOYYEAUATIKI) KOTAPTLON
(Boeren & Holford, 2016, 6.121 * MwtomnouAog, 2020a; 2020B). ZuviaTolLV TIG KUPLEC SNUOOLES
S0oUEG oTIG oToleg €vag evnAlkag epyalOUEVOC UTTOPEL VO EMLKALPOTIOLNOEL TIC YVWOELG KOL TLG
6e€10TNTEG TOU OTO EMAYYEALQ TIOU OOKEL 1] VA ATIOKTIOEL VEEG WOTE VA AANGEEL EpyaoLaKko
QVTIKELLEVO KaL EVag Avepyog va BonBnBel mpokelpévou va elcaxOetl ) va evtayxBel ek véou
oTnV ayopa epyaciog.

Me tov Nopo 4763/2020, and to ¢pOwonwpo tou 2021, os k&Os AIEK, Ba Asttoupynoet
lpadeio EmayyeApoatikig Avamrtuéng kal Itadlodpopiag (FEAZ) to omoio Ba oteAexwOel pe
€€elOIKEUPEVO  OTNV  ETAYYEAMOTIK) OUUPBOUAEUTIK) TIPOOWTILKO Kal cuUPoUAoug
otadlodpopiag. ITic appodlotnteg tou ypadeiov autou meplappavovral n mAnpodopnon
yLOL TNV OPXLKH ETAYYEALOTLKE KATAPTLON, N EVAUEPWON KAL N CURBOUAEUTIKY) UTIOOTAPLEN TWV
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Kataptilopévwy (apbpo 32, ap. 2). OswpoU e otLn Aettoupyia tou NEAY Ba cuvelodépel oTn
peiwon tng Sappong Twv kataptllopévwy n omola evromiletal, kupiwg, oto édunvo
eloaywyng (mivakag 1). 1o onueio autd nmpénel av emwbel 6tL e€dpnvo eloaywyng Unopet va
elval kat to tpito (') ylo TOUG MTUXLOUXOUG emayyeApoTkol Aukeiou mou SnAwvouv
el61KOTNTO cuvadn e TO TTUXLO TOUC KalL, lowg, AUTOC va ival o AGyog Ttou mapatnpsitol pia
HKpn avénon g dtappong oto e€Aunvo auTo o oxéon Ue To B' e€aunvo.

Nivakag 1. Atappon katapti{opévwy tou AIEK Matpag
ava eEAUNVO KATAPTLONG KAl EEANNVO TTPOYPARLATOG

EEAMHNO NMPOTPAMMATOZ

EZAMHNO

KATAPTIZHZ A B r A
2013B 24,26%
2014A 24,59%  4,27%
20148 29,23% 17,02%  14,97%
2015A 9,26%  2,43%  5,23%
20158 30,55% 8,16%  4,62%
2016A 5,94% 0,39%
20168 25,37% 10,89%
2017A 6,82% 1,11%
20178 34,96% 3,40%
2018A 9,02% 1,32%
20188 34,18% 15,12%
2019A 8,22% 2,19%
20198 37,60% 11,63%
2020A 7,83% 2,94%
20208 43,11% 7,79%

Kabwe €peuveg €xouv &eifel oTL Ta aitia tng Sloppong upmopel va Siadépouv ava
YewypadLkr mepLoxn, akoun kat otnv (dla Slolkntikn nepdpépela (De Witte & Van Klaveren,
2012' Boudesseul, Grelet & Vivent, 2012, om.avad. oto Mrmutodkog, 2021, 0.41) sival
ONUAVTLKO auTad va StepeuvnBoulv o€ Tomiko eminedo.

EvvoloAoyko Aaiolo

MoAMoi epeuvnTEG €xouv avamtuEel Katd Kalpoug Stadopa PoVTEAD Tou Tpoomtabouv va
EVOWHATWOOUV OAOUC TOUC TTAPAYOVTEC TTOU OXeTi{ovTal e TN SLappor) EVOC ATOUOU OO €va
EKTTOLOEVTIKO TPOYpaUUa, Kuplwg TpltoBabulag ekmaideuong 1 eknaideuong evnAikwv
(Spandy, 1971 Cullen & Tinto, 1973- Bean & Metzner 1985- Cabrera, Castaneda & Nora,
1993: Kornbeck et al, 2013 Cabrera et al, 1993 Donalson & Graham 1999). To mio npocdato
HoVTEAO elval tpoiov cuAAoyLKAG epyaciag tng Emtpomnc MeAétng Qoltntwy tou Feppavikol
Kévtpou yla tnv Epsuva otnv Avwtepn Eknaidsuon kat otig Emotnpovikég Znoudéc (Deutsche
Zentrum fir Hochschul und Wissenschaftsforschung), (DZHW, 2014, 6mn. avad. otov Heublein
2014, 0.504) kal amotelel tnv gupwnaikn €kdoxr Tou HOVTEAoU Tou apepikavol Tinto.
Amelkovilel pe pia olyxpovn OMTIKA TNV KEKTNUEVN Yyvwon ylo To B€pa kal amotelsi to
€VVOLOAOYLKO TAaiolo Tng mapoloag £psuvag. H cuvelopopd TOU CUYKEKPLUEVOU LOVTEAOU
EYKELTAL 0TO MANBOC TWV MAPAUETPWY TIOU TIAPOUCLALEL KL OXL OTN YPAMULKA Slaclvdeon
autwy. MNa mapddelypa, to Bépa tng mAnpodopnong Bewpolue OtTL allel onuaivovta polo

@ IJEI - Vol. 3(2021)-Issue 4

62



International Journal of Educational Innovation

OXL Hovo Katd tn ¢don Twv ormoudwv aAAA Kol 0To poyevéaTtepo otadlo, Katd th APn tng
anddaong yla Tnv mAoyr] ToU TPOYPALHUATOG.

Baoel Tou povtéAdou DZHW (Zxnua 1), n anodaocn tng eyKATAAEWP NG eVOG EKMALSEUTIKOU
T(POYPAUUATOC elval anmoppola pLog Stadikaoiag ou pnopet va StakplBei ot tpelg (3) dpaoelg.
AladopeTikol mapayovteg emdpolv oe KABe Pl amod auteg Tig GAoeLg. H mpwtn, eUMepLEXEL
OAa ekelva Ta oTolxeia mou poUmapyxouv oTov oTtoudaoTh, TPoToU Kav apxioel va ¢poLtd oto
OUYKEKPLUEVO TIPOYpOUpA. To umtoBabpd Tou (KOWWVIKO, €KTALSEUTIKO, UETOVACTEUTLKO)
embpA OTNV TMPOOWTIKOTNTA Tou (e€wotpédela, ocuvaloOnuatikn Loopporia, avtiAnyn,
bk SlaBeon, umeuBuvotnta) kot ta dU0 QUTA OTolXela oTNV KOowwviKomolnon Tmou
OUVTEAEOTNKE Katd TN Stadikaoia tng mponyouevng ekmaideucorc tou (yla mapadelyua To
€i6o¢ tnc B/OuLag exm/ong mou €AaBe, N TUXOV ETTAYYEALATLKY KATAPTLON H/KOL EPYOCLOKD
eunelpia, Ta mMBava TPOCOVTA TIOU UMOPEL VO ATTEKTNOE KAl OXET(OVTAL E TO TIPOYPAUA
onoubwv KTA.). O,TL mponynBnke kabBopileL TNV €AoYy TOU yLa OTIOUSEG (TO TIPOYPAMLQ, TOV
TUTO TNG ekmaideuong Kal To 0heAOG TTOU AVOEVEL ATIO AUTEC).
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2xnua 1 Movtélo Stappong DZHW 2014

(Mnyn: Heublein 2014, 0.504. Anobdoon ota eAAnvika: Aniépyn)

H 8eltepn daon adopd otnv Katdotoon Twv omoudwy. EUMEPLEXEL TNV ATOULKA TopEia
onoubwv —omou e¢akoAouBoUv va emdpolv OAa TO TPONYOUUEVA— KaL TOUC EEWTEPLKOUG
TLAPAYOVTEC TTOU TNV eMNPeAlouv, OTIWG oL cuvlrkeg omoudwy, N TAnpodOpNcN, Ol CUVONKEG
Slopiwong, ol mBaveg evaAloktikeég emidoyéc. H mopela Twv omoudwv eUmepLEXEL TN
ouuneplpopd (evowpdtwon, otk pabnong, Slaxeiplon xpovou), To kivntpo (6dehog amo tn
HEAETN, TOUTION UE TO BEUQ, EMAYYEAUATIKEG TPOOTITIKEG), TNV aAmMOdoon (LKavotnta Kot
npoBupia yla andédoon), Ta Puxo-cwWHATIKA aTopkd Sedopéva (aUTeVEPYELQ, avTioTaon OTo
ayxog, vyela) oe pila oxéon Stapkol¢ aAAnAenidpaong. OL eEwteplkol mapayovteg (Omwe n
OLKOYEVELQ, Ol OLKOVOLILKEC KL KOWVWVIKEG oUVONKeG Slafiwaong, ol ATALTACELS TWV OTIOUS WV,

IJEI - Vol. 3(2021)-Issue 4

64



International Journal of Educational Innovation

n rototnta Stdaockaliag K.A.) dp£pouv KL autol ta Sikd toug Sedopéva Ta omoia petaBarAouv
NV atoptkn opeia omoudwv. Tehka, n anodoaon yla Stakorr | OAoKANpwan Twv omtoudwy
Tou armoteAel Tnv tedeutaia ¢paon, lval TO ATTOTEAECUO TOU ATOULKOU KIVATPOU, OTIWE AUTO
TAPOUCLATETAL EMELTA OO OAEC TLG TiponyoL eveg Sladikaoiec (UpwonG.

MeBobdoloyia

2KOTTOC, OTOXOL KOl EPEUVNTIKA EPWTHUAT

H mapoloa £psuva €XEL WC OKOMO VA EVIOMIOEL TOUG AOYOUC TNG eyKATAAEWPNG TNG
kataptiong oto AIEK Ndtpac¢ péoa amd TtV OMTKN Twv (Slwv Twv Sloppeucaviwy.
AVOAUTIKOTEPQ, OL OTOXOL TNG EPEUVAG ELVOL VA EVTOTIIOEL Ta KivnTpa e TO oTtoia eyypadovtal
OPXLKA Ol OTIOUSAOTEC TTOU OTN CUVEXELA SLEPPEVCAYV, TOUG AOYOUG TTOU oL i8Lot SnAwvouv oTL
ToUug 0drynoav otnV eykatalsewpn Twv omoudwv Kal mapdAAnAa va SLEPEUVIOEL TIG ATIOYELG
TOUC yla TNV MOLOTNTA TNG TTAPEXOUEVNG KATAPTLONC.

To EPEUVNTIKA EPWTALOTA TIOU LaG ama.oxOAncov ATav Ta eEnc:

1. Mowa eival Ta Kivntpa mou eiyov ol omoudaoTtéC va syypadolv O TPOYPAUUO
Kataptiong Tou AIEK Ndtpog to onolo otn cuvéxela eykatéAewpay;

2. T moloug AGyoug oL Sloppeloavieg eykKaTtEAeLp OV TO TIPOYPAUUA KATAPTIONG OTO
ormnoio ¢ottovoav oto AIEK Natpag;

3. Moleg sival ol TMpotdoel tTwv Slappeucaviwv oe oxéon e T Peitiwon Twv
mapexOUeEVWY oTIoUS WV — UTtNPECLWY Tou AIEK Mdtpag;

Epeuvntikn tpocéyyLon- Epeuvntiko epyaleio- Asiyua

H €peuva £xeL TOOOTLKN TPOCEYYLON Kol WG epyaleio cuAAoynG SeSouEvwy XpnoLpomoLel
€VOl EPWTNUATOAOYLO OXeSLOOUEVO QMO TOUG €PEUVNTEC ME EMIAOYEG QATOVTINOEWV OF
EPWTNUOTA TIOU UETPOUV, Kuplwg, HeTOPANTEC O OVOUAOTIKEG KAlpakeg (Creswell, 2011,
0.203). OL epwINOEl HETPOUV OSnNUOYPUPLKA, EKTTALSEUTIKA KOL  EMAYYEAUATIKA
XOPAKTNPLOTIKA TWV Sloppeucdvitwy omoudaotwy/tplwyv. Mo TN PETPNON TWV KWATPWVY
EYYPAPNC OTO TPOYPOHUMO KATAPTIONG KOl TOUG AOYoUG TNG  EYKATAAsWpr¢ Tou
xpnotpomotndnke kAipaka Likert mévte (5) BaBuwv (Creswell, 2011, 6.203). And tg 32
OUVOMIKEC EPWTAOELG TOU gpwTnuatoloyilou, ot 19 ival kAewotol tumou, ol 11 népa amnod TG
TOAMATAEG amavtroeLg divouv Kat Tn SuvatoTtnTa CUUTANPWONG VLA ETLIMAEOV EKSOXEG TWV
QITAVTAOEWY, EVW UTIAPXOUV KAl 2 OVOLKTEG EPWTNOELG avATuEnG. Amd TIG TeAeuTaieg, n nia
Bétel eUBEWC TO EpWTNUA YL TOUG AOYOUG SLaKoTiG tng poitnong mou dev kaAupOnkav amno
TLG TIPONYOULEVEG EPWTNOELS KAl N AAAN INTAEL TIG MPOTACEL TWV SLAPPEUCAVIWY YL Th
BeATiwon TwV MAPEXOUEVWY CTIOUSWV KAl UTINPECLWV.

MpaypatonotnOnke pia pkpn mAOTIKA €peuva o€ TPELG Stappevoavteg tou AIEK Matpag
TOUC OTOLOUG Ol EPEUVNTEG MPOCEYYLoaV PEoA amo tnv Sl T Soun Katdptiong We
Aedwviky emikowvwvia. Adol amavinoav oto epwInuatoAdylo toug Intnbnke va Tto
0fLOAOYAOOUV HE KPLTAPLO TNV KOTAVONON TWV EPWINCEWV KOl vo TMPocBEcouv TuXOV
EPWTNAMOTA TOU OXETI{OVTOL HE TA €PWTNUATA TNG £PEUVAC. Ta TEAIKA £PWTNUATOAOYLA
oxeblaotnkav Aappavovrag untodn tig, Alyeg, mMPoTAoeLg TNG TUAOTIKNG OpASaG.

H épeuva mpaypatonowBnke amnod tig 23 louviou £wg kat Tig 27 louliou 2020 kal eotiace
oToUC Kataptllopevoug mou Stéppeuacav amo tov OktwPplo tou 2016 £wg kat Tov lovvio Tou
2020 kal ot omoiol avépyovtav ota 481 dtopa. AmMO QUTA QMAVTINCOV OCUVOALKA 53
Slappelioavteg KAtopT{OUEVOL, TOOOOTO oOUUHeToxng 11,02%. To epwitnuatoAdyla
oxedLaoTnkayv Kal amavinonkav Sladlktuoakd péoa and Soopévn nAektpovikr oehiba (google
form). Apxwka £ywe amootoAr] OUVOECHUOU CUUTANPWONG TOU EPWTNUATOAOYLOU OTO
NAEKTPOVIKA TAXUSPOUELD TWV GUUUETEXOVTWY, art’ Omou OpwG SlamotwOnke adevog n
AavOaopévn cupmAnpwon Twv SleuBuvoswv Twv email Toug Kal adeTEPOU Ol NAEKTPOVLKEG
aUTEC SleuBUvaoeLg TTapEMeUmayY o€ GLALKO i CUYYEVLKO TOUC IPOOWITO YEYOVOC TIOU EIXE WG
OUVETIELQ TNV APVNON CUUMARPWONAC TOUG. Mo Toug To MAvw AOyoug amodacioTtnke Kal N
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TNAEDWVLIKA EMKOLVWVIA TIPOKELUEVOU va evnuepwBel, oto mAaiolo tou duvartou, To cUvolo
TWV OTOUWV TIoU eyKOTEAELP Y TIG oTOUSEG TOUC. TEAOG, KataypddeTal n mpodopLkr) dpvnon
pepidag atopwv mou Siéppevcav amd to AIEK ylo cupmAnpwaon tou epwtnuatoAloyiov Sla
HEoOU ToU ThAedwVoUu, KOBWE Kol Pl YEVIKOTEPA OPVNTLIKY) OTACH TOUG ATMEVAVTL OE QUTOV
TIOU TOUC KAAOUOE N omola, g EAAXLOTEG MEPLTTWOELG, SeV NTAV KOGHLA.

31O onUelo auTo TPEMEL va onUelwBel OTL N €peuva Sev amooKomel 0Tn Yevikeuon Twv
QMOTEAEOUATWY 0 AAAec opadeg Slappeucaviwv GAwv Anpooiwv IEK mépa amd toug
Slappevoavteg tou AIEK Ndatpacg, tn ouykekpuuévn mepiodo. H edapuoyn tng BoAKng
SewypatoAnpiag n dewypatoAnyiag sukalpiag mou uiwoBetnBnke Sev e€oodalilel oTL TO
Selypa Twv SLoppEUCAVIWY NTAV TO TILO OVTUTPOCWTEUTIKO TOU TTANBUGHOU, ETOUEVWE TA
gupnuata tg £psuvag Sev UMOPOUV va YEVIKEUTOUV oUTE oTov TIANBUGUO avadopdg
(XaAtkiag, AdAou & MavwAéoou, 2015, . 39 kat 179).

To mpoiA TwvV CUUUETEYOVTWY

To Selypa tng €peuvag amoteAeitat amo 53 dropa. To mpodid twv epwtnBéviwy,
Snpoypadlkd, KOWWVLKO Kol EKTIOLOEUTIKO €XEL WG €€NG: ZxeSOV 3 oTouG 4 SLOPPEVCAVTES
Kataptilopevoug elval BnAukou yévoug (71,7% ywa tnv akpifela) kot to 28,3% elvat
0pOeVIKOU YEvoue. Avadoplkd pe TNV nAkia Twv cuppetexovtwy, 7 otoug 10 €xouv nAwia
€w¢ 30 eTwv. To 66% tou Selypatog el povog/n, mAnv toutou To 11,3% eival €yyapol e éva
naldl. EmutpocBeta, €va peydAo mocooto Twv epwinbBéviwv (71,7%) SnAwoav wg tomo
HOVLUNG KaTowkiag Tnv MNatpa evw to 15,1% Slapével povipa ektog vopou Axaiag. EmutAéov
niepinmou 9 otoug 10 Slappelioavieg katapt{opevoug (90,6%) £xet tdpet amoAutriplo Mevikou
Aukelou. Amo to evamnopeivav mocootd 9,4% mou Sev éxouv amoAuthplo Mevikol Aukeiou,
€xouv telewwoel SladopeTikeég edLkOTNTEG EMAA. Akopa, to 24,5% tou Selypotog eixe
napaAAnAec omoudég eite oe TEl, eite oe AEIl, gite o petamtuylokd mpoypapua. IStaitepa
onuovtikn Slamiotwon tng €peuvag eival otL to 60,4% TWV CUMUHETEXOVIWV £pyalotav
TIAPAAANAQ LLE TLG OTIOUBEG.

AvadopLka e To £T0G eyypadn¢ oto AIEK Matpag, oL piooi amod toug epwtnOévieg (50,9%)
andavtnoav to 2019 kal to 18,9% 1o 2017. ZUUMANPWHATLKA, Ol CUHUETEXOVTEG OTNV EPEUVA
dnAwaoav otL Eskivnoav va omoudalouv os £va MARB0og SladopeTikwy elSLKOTHTWY oto AIEK,
amnod Tig onoleg ta Mpwteia €xel n eldikotTNTA «Mouaotkr- Tpayoud» pe mocooto 11,3% kal
6eUlTePN KATA CELPA €lval n el8kOTNTA «TEXVIKOG TouploTikwv Movadwv kat Emiyelprioewv
duoeviag (Yrmnpeola umodoxng- Ymnpeoia opodwv- Eumopeuvpatoyvwoia)» He MOCOCTO
7,5%.

AnoteAéoparta

Kivntpa eyypacpris

‘Eva pHeyAAO TTOCOOTO TWV CUUPETEXOVIWV SNAWOE WE KIvNTpo gyypadr og Mpoypappa
tou AIEK Ndtpag (moAU kot mapo mOAU): o) TNV €UPECN €PYNCIAC OTO QVIIKELUEVO TNG
Kataptiong mou enélefe (60%) kat B) TNV amoktnon evog emmAéov Tithou onoudwy (58%),
WOTE V) va Unv £XouV WG LovadLko TPoaov yLa Ty eVPEC epyaciog éva armoAutrpLo AUKeiou
(30%). To klvntpo auTo dev Tav LoXUPO Kal anotédece Adyo SLakoTG tng dpoitnong (oAl
Kol Ttdpa MoAU) 0To 9% TWV CUUUETEXOVTWY KABWE mMépacav og l8IKOTNTA ToU Sev NTav
TPWTN Toug emthoyn N e€acBévnoe otnv mopeia Tng katdptiong kabwe To 15% Stamiotwoe OTL
Sev ftav auto Tou fBeAe.

Mépa amod ta Kivntpa Tou TPOoUTAPXOoUV TNG eyypadnC O TMPOYPUUUO KATAPTLONG,
UTIAPXOUV KalL Ta Kivntpa mou kaAAlepyoUvtal katd tn Sldpketa tng doltnong kat oxetilovrot
LLE TLG EMOYYEAUATIKEG TIPOOTITIKEC (Heublein, 2014). Ta amoteA£opaTa TG TAPOUCAG EPEUVAS
£86et€av OTL HOALS TO 18,9% avalnTnos apuEowS Epyacia otnv el8IKOTNTA TToU doltovos, adpou
TpWTO £iXe oTAMATACEL TNV Kataption ota AIEK. Mepimou 6 otoucg 10 epwtnbévreg (60,4%)
elval epyalOuevol OALEPQ, €K TWV OTIOLWV TO 9,4% QMAVTNOE WG N EPYOLOLA TOU ELVOLL OXETIKN
pe tnv eldikotnta tou AIEK mmou 8ev oAoKANpwoE.
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EvSLadEpov £X0UV KaL OL ATIOVTHOELS TNV EPWTNON «TIOLOL ATIO TA MAPOKATW Bewpeite OTL
eival/nrav kpiowpa ya tv avalritnon 6éonc epyoociag oe aviikeipevo mou oxetiletal pe to
£l6o¢ Twv onoubwv cag oto AIEK» oL CUUMETEXOVTEG amavinoav (oAU Kol mdapa ToAv):
Mwotomnoinon tunou EONNEN (AtmAwpa) (53%), Exkmovnon Mpaktikng Acknong (47%), Katoxn
OXETIKOU TitAou MBulag Exmaibevong (47%), BEK — BeBaiwon EmayyeApatikng Katdptiong
(41%). AnAadn, povo Vo otoug TEVie GCUMUETEXovteg Oswpolv OtL n BePaiwon
EnayyeApatikng Katdaptiong mou xopnyel wg titAo to AIEK pe tnv oAokAnpwon Tou
TIPOYPAUHATOG Kataptiong Ba toug BonBrioel otnv mpocofacn otnv ayopd gpyaciag oto
€MAYYEALQ TTOU EMLBUHOUV.

To 19% Twv Slappeuocavtwv SAAWOoE (oAU Kot tapa TToAU) OTL KATToLa. OTLYU Bewpnoe OTL
£XOVE TOV XPOVO Tou aditka aAAd yla Toug HLooUG amo autolg n SnAwaon autr oxetiletal pe
TNV gpyaocia. XapakTnplotiky givatl n SAAwon otnv €pwInon AVOLKTAC ATAVINONG €VOG
oUppETEXOVTA: «ETEldN oL wpeg mapakoAolBNaGNG NTav apKeTeg, Bewpnoa nwe Ba RBeAa va
enevOUW TIEPLOOOTEPO XPOVO 0T SOUAELA OV KL €TOL SEV UmopoUoE va cuvOUAoTEl, cuv OTL
elya €emuTAéov KOl KATOlO ONUAVIIKA Ogpwvapla». Ol Qmavinoel OUuTEC UMopel va
€punveUBoUV KL W EAAeWPN KLVATPOU YLO AP0V OTNV KATAPTLON.

Noyol diapponc

Ocov adopd atoug Adyoug Stakomng poitnong, dpaivetal OTL eyKATAAEITTOUV TIG OTIOUSEG
Toug (oAU Kat mapa moAU) Adyw TOoU amoysupativol wpapiou to omoio dev toug BoAelel
(45%), eneldn Bprkav douleld (34%), eMeLd MPoEKUYP AV EKTAKTEG OLKOVOULKEG UTIOXPEWOELG
i SuokoAieg (30%) ) emeldn dev yvwpLlav OTLUTIPXOV UTIOXPEWTIKEG IOPOUTLES (22%) (ZxAua
2).

A6yo1di1appong KaTapTI{OHEVWV
dyvola UTTOXPEWTIKOTNTAG ATTOUCIWV

EKTOKTEG OIKOVOUIKEG
UTTOXPEWOEIG/OUOKOAIEG

elpean epyaciag

ATTOYEUUATIVO WPAPIO KATAPTIONG

0% 10% 20% 30% 40% 50%

Zxnua 2. Kuptotepot Adyol Stappornc — Baduoi kAipakag «Mapa moAu» kat «[MoAv» (N=53)

To Bpa Tou wpapiou av kat adopd, KUPLWE, Toug epyaldpevouc Seixvel va emnpedlel Kol
TIC YUVOLKEG UE OLKOYEVELOKEG UTIOXPEWOELG. XAPAKTNPLOTIKY dNAwon kotapTlOUevnG o€
£PWTNON OVOLKTAG QAVTNONG: «AgV (X0 KATIOLOV VA OV KPATAOEL TO Ttaldl T00EC WPECH.
Ouwg, Bépata OMwE To WPAPLO KAl OL UTIOXPEWTIKEG Ttapouaieg kaBopilovtal amd Tov
Kavoviopuo Asttoupyiag twv AIEK (YA 5954/2014) kat Ba £€mpeme vo gival yvwotd oTtoug
KOTOPTL{OPEVOUG.

Amo 6ogoug Stekoav SLoTL Bprikav SOUAELE, LOVOo ol piootl SnAwvouv (oAU Kot tdpa oAU)
OTL TTPOEKUPaV EKTAKTEG OLKOVOWLKEG UTIOXPEWOELS. Otav, OUwC, avopepOUaoTe Ot pia
YEWYPOPLK TIEPLOXH OTIOU OL AVEPYOL UIMOPEL VoL TapaEVOUV OTNV avepyla ylo 32 UAVEG,
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OMWC EMWONKE 0TNV ELCAYWYH, YIVETAL AVTIANTITO OTL N eUPECH €pyaoiag MPoKPIVETaL EvavTl
OTOLOSATIOTE TPOOTTTLKA G KATAPTLONG.

To QMOTEAECUATO TIOU TIOPOUGCLACTNKOV TIOPATIAVW OTNV mapoloa evotnta adopolv,
Kupilwg, Tov Babuod mou, kabéva and Ta unospwtnpata, Stadpapdrios otnv anddacn Twv
Slappevodviwy va eykataAsipouv To mpoypappa. To GNUAVIIKOTEPO, OUWE, EPWTNUA, AUTO
mou avadelkvlel Tov PBacilkd Adyo TG Slappong yla Kabévav/pia amd Touc/Tig
OUUUETEXOVTEG/CUUUETEXOUOEG £lval EKELVO OTO OMOLO AMAVTOUV HE Ta SLKA TOUG AoyLa yLa
TOuG AOyou¢ Ttou Toug/Tic odrynoav otn Stakomr g poitnong.

Me Baon, Aounov, ta Sedopéva Twv 37 amavtroewy mou cUAEEaE amd ThV EpWTNON TIOU
anattolos ocuumAnpwon (Katnyopla Avolktwv Epwtioswv) omd Toug (8loug Toug
OUMMETEXOVTEG, WG KUPLOTEPEG autieg Slappong mapouatalovral: o) n epyoocia (41%), B) ot
amaltioslc Twv ornoudwv (35%) oTIc omoieg sumeplEXETAL TO OEUa TOU wWpPAPIoU Kol TWV
QTTOUCLWY, Y) OL OLKOYEVELAKEG UTIOXPEWOELS (14%) Kot &) To BEpa TNG EVOWUATWONG oTNV
opada padnong (10%) (Zxnua 3).

Aé6yol1d1appong (TroloTIKA didoTaon)

B ATTQITAOEIG OTTOUD WOV
Evowpdtwon
B Epyaocia

OIkoyevelakég
UTTOXPEWOEIG

2xnua 3. OL CUXVOTEPEG KATNYOPLEC AMAVTTEWY OTNV AVOLKTH EPWTNON:
"Stauatnoa va pottw oto AIEK MNatpac yati... " (N=37)

BAémoupe, &nAadr, vo UTIELOEPXETAL Kal pia AAAn TOPAUETPOG Tou adopd otn
ouuneplpopd TwWV  KATOPTIWOMEVWY, 1N  EVOWHATWON. XOPAKTNPLOTIKA — QmAvinon
ouppeTéxovta: «Emumpoobeta, kamolotl katapti{opevol Sev emedeikvuay oUTe Tn coBapdtnta
OUTE TNV WPLLOTNTA TTOU XPELaloTay yLa TN SLEKMEPALWON TN EKTTALOEUTIKAC Stadikaaoiagy.

Mpotaoelg BeEATIwWONG MAUPEYOUEVWY OTTOUSWVY — UTTNPECLWY

To Bpa twv Mpotdoewv Bewpnoape OTL EMPENE VA TO SLEPEUVHOOUUE TTAPEXOVTAC TV
e\evBepia oTOUC CUMETEXOVTEG va ekdpacToUV eAeVBepa e Ta SIKA TOUG AdyLa YL auTO Kall
N €pwWINCN ATAV AVOLKTH. X& auth amavtnoav 30 datopa. Ki edw to Kuplapyo B£ua sival To
wpaplo Asttoupyiag kat ot anouaieg (40%) omou oL Slappeloavteg poteivouv Pelwon tou
oplou f Kol KaTtapynon Twv anouclwyv (ZxAua 4). To BEpa Twv UTOSOUWYV TWV EPYAOTNPLWV
Kol Twv €EOMALOUWY Tou¢ amavtdtal oto 30% Twv MPOTACEWV KAl CUXVA CUVOUATETAL KL UE
10 Béua Twv ekmaldeuTwy (23%), OMWG yLa MOPASELYUO OTNV OITAVTNON CUUUETEXOVTA: «...
£pYOOTNPLAKA HAOALATA PE ETIOYYEAUOTIEG OE EMAYYEAUATIKOUC XWPOUC», OAAQ KAl LE TO
Béua tng Slolknong (17%) OnMwg otnv amavinon cUMUeTéxovia: «Na unv avalopPavel
£161KOTNTEG oL omoleg Sev pmopolv va otabouv emdfla ylo toug doltntég (amd dmoyn
KaBnyntwv Kot ard anoyn Ywpeou)».
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O1 KUpiapXEG TTPOTACEIG TWV SIAPPEUCAVTWYV

e€EAK H

Sioiknon [N
ekmmaideutéc NN ——

] e g e
aiBouceg d1daokaliag)

wpPapPIO-aTTOUTiEg W

0% 5% 10% 15% 20% 25% 30% 35% 40% 45%
MARBog amravrioewv N=30

Agoveg BeATiwong

xnua 4. OL GUXVOTEPEC KATNYOPLEC AITAVTHOEWY OTNV QVOLKTH EPWTNON YLA TIC TTPOTAOELG
BeAtiwonc twv omoudwyV Kol TwV UTTNPECLWY

TEAog, evlladEpov €XOUV KOl OL TIPOTACELG yLa TNV edapuoyn €€ AMOOTACEWS KATAPTLONG
(10%) elte povo yla ta BewpnTKAE HoBA AT, ETE YLO TOUG OTIOUSAOTEG TTOU £X0UV EPYACLOKI]
eunelpia oto avtikeipevo. Mapadelypa andvinong: «... Av ywotav dnladn, va amallayei o
omoudaoTNC Ao TIC UTIOXPEWTLKEG TTOPOUCILEC, AOYW TOU OTL KATEXEL &N TN YVWON OLUTWV TTOU
onoudalel, Ba BonBouaoe MOAU oTo va OAOKANPWOEL TIG 0TToUdEC Tou(...] Eva mpoypapua €€
OMOOTACEWC OTNV E8LKOTNTA pou (Slattoloyia), Ba NTav n téAeta Avon». H edoapuoyr tou
Nopouv 4763/2020 (&pBpo 25, map. 6) o omoiog mpoPAEnel ot ta IEK sival duvatdv va
mapéxouv emayyeApatikn kataption Sia {wong f €€ anootdosws, ekmaideuon-Kataption
olyxpovn i acuvyxpovn N WIKTA, He Baon toug O8nyolg Katdptiong twv elSIKOTHTWY
Katdptiong Bewpoupe otL Ba Bonbrost otn peiwon g Slappong Twv KaTapT{oPEVWY Tou
SduokoAsUovtal vo TapakoAouBroouv AOYw €PYACLOKWY, OLKOYEVELAKWY KOl AOUTWV
UTIOXPEWOEWV.

Tupnepacparta — uintnon —Mpotdosig

Ao Ta amoteAéopoTa TNG €peuvag TPOEKUPE OTL OL TEPLOCOTEPOL GUUUETEXOVTEG
ypadtnkav oe mpdypappa tou AIEK Mdtpag £xovtag we Paciko Kivntpo Tnv elpeon epyaciag
OTO OVTLKEIUEVO KATAPTLONG OAAQ KOl TNV ATOKTNON €VOg TitAou omoudwv. Kupldtepol Adyol
Slakomnc tng doitnong, £toL OMwC toug opilouv ol (Blot oL dlappeloavieg, amoteAolV N
mapAdAAnAn epyacia, oL AnMAlTAOELS TwWV oTIoudwV —0L OTIOLEG KATd KUPLO AOYo oxeTilovTal Ue
TO QTIOYEUUATIVO WPAPLO—, OL OLKOYEVELOKEG UTIOXPEWOELC KoL N EAAEWPN EVOWUATWONG OTNV
opada pabnong. To wpaplo Asttoupylag tou AIEK Matpag avadEPETol WS 0 CNUAVIIKOTEPOC
Aoyog Stappong pe tov peyalutepo Babuo Baputntac. Adopd toug &N epyaldOUEVOUS
omoudaoTég/TpLeg aAAd Kol EKELlVOUC/€g TTOU BprKav epyacia KoTd tn SLAPKELD TWV OTIOUS WV
Tou¢. Itnv amodacn TtNG OLAPPONG CUVTEAECAV OPKETA KAl OL EKTOKTEC OLKOVOULKEG
UTIOXPEWOELG 1} SUOKOALEG TTOU QVTLUETWITLOAV Ol CUUETEXOVTEG AAAA KOl N AyVOLA TOUG yLO.
TOV KAVOVLOUO oTtoudwv Tou TIPOPBAETIEL UTIOXPEWTIKEG TTAPOUGLEG.

OL mpotaoel Twv Slappeucaviwy yla tn BeAtiwon Twv mapexOpevwv omoudwv Kal
uTNPEOLWV oxetilovtal, TAAL, e To wpdplo Aettoupyiog tou AIEK MAtpag KoL TIC Amouoieg yla
TG omoie¢ mpoteivouv peiwon tou opiou n/kal kotdpynor Ttoug. EmutAéov, mpoteivouv
KataAANAOTEPOUG €pyaoTNPLAKOUG XWPOUG, UAOTOINGN £pYacTnPLOKWY HOONUATWY OE
XWPOUG Tapaywyng Kot eKMadeUTEG péoa amd tnv mapaywyr). TEAOG, urtipéav Kal TPOTACELG
yla tnv edappoyr peBodwy €€ amooTtdosws ekMAideuong oe ATOMA TTOU £XOUV EPYACLOKN
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gUmELpia KoL EMIBUUOUY VA TILOTOTOL 00UV TLG YVWOELG TOUC LE TNV ATIOKTNON EVOG TiTAOU Ao
to IEK.

Je 0,TL adopd ota KivnTpa eyypadrg o€ MPOypapd KATAPTLONG, N ATOKTNOoN evog TiTAou
omoudwv amnotelel evav EgkaBopo oTOXO Kal N «SECUEVON OTOV OTOXO» ATIOTEAEL KivnTpo yla
nepatépw ekmnaidevon (Cullen & Tinto, 1973, 0.41). Onwg, 6UwG, £6€L€e N MOCOTLK £pEuval
TIOU TIPOYLOTOTIOONKE OTOUG VEOELOEPYOMEVOUG OE TIPOYPUMMA KOTAPTIoNG oto AlEK
Matpoag to pOwvonwpo tou 2020, ovVo €va MOCOOTO TNG TAENG Tou 57% deopevetal OtL Ba
olokAnpwaoel tn ¢oitnon oto IEK, to 39% Seopcvetal otL Ba mpoomadrjost kal to 4% Sev sival
kav olyoupo otL Ba to mapakolouBrosl (Mwtomoulog, Anépyn & AyyshomoUAou, 2021).

Jtoug Aoyouc Slappong omoudaotwy, To BEpa tng epyaocioc avadEPeTal WG altia os
OPKETEC EPEVVEC apXIKNG EmayyeApatikng Exnaideuong kot Katdptiong (Aparicio-Chueca et
al, 2014 - Feixas et al, 2015 - Hovdhaugen, 2013) aAAd KL WG EUTIOSLO YEVIKOTEPNG CUMUETOXNG
o€ ekmoldeUTIKA Tipoypappata Ao Biou MaBnong (KapaAng, 2013, 0.81). H epyaoia, ot
OLKOVOULKEG SUOKOALEG KOl OL OLKOYEVELAKEG UTIOXPEWOELG EVTACOOVIAL OTLG OUVONKEG
SlaBilwong mou amotéAecay TV KUpLa Katnyopio AOywv SLopporng KoL 0TV TIOLOTIK EPEUVa
mou €Aafe xwpa to 2018 oto AIEK Matpag (Amépyn, 2019). Itnv £peuva ekeivn, n EpEVVATPLA
eiye emAé€el va evtatel to B€pa tng epyaciag otnv Katnyopia Twv cuvBnkwy dafiwong Ki
OXL oTIG TLBaVEG eVOANQKTIKEG TTOU TO povtélo Slapporc DZHW mporteivel, kobwg amod tote
Sladaivovtav OTL n epyocia oxetiletal pe Tn XpnUatodotTnon Twv omoudwy Kal TV emiBiwon
TWV ATOLWV KoL AmOTEAEL LOVOSpOopo KL 0L TILBavr evalhaktik 0806. Emtiong, av kat n ENewdn
evowpdatwong Sev anote)el kuplapyo aitio dtappong ormoudaotwy, eVToUTOL CUVETILKOUPEL
otnv anodoaon TNG eyKOTAAEW NS TWV oTIoUSWV Kol AANOTE EVTACOETAL OTNV OITOLKI TIOPELA
onoudwv Twv eknaldevopévwy (Holmegaard et al., 2010) kL @AAote oTLG cUVONRKEG oTOUS WV
(Amépyn, 2019).

H ocuxvotepn npdtacn Twv SLAPPEUCAVTIWY yLa BEATIWON TWV CTIOUSWV KL TWV UTINPECLWV
Tou AIEK MNatpag mou evionmiotnke Atav n aAAayn Tou wpapiou KAtapTiong Kot n peiwon n
KOTAPYNON TWV QIOUGCLWY, YEYOVOC OVAUEVOUEVO KABWE oXETI(ETAL AUECA LE TOUG AOYOUC TNG
Slapponc toug. To B£pa Tou KatdAAnAou epyaotnplakol e€OMALOMOU amOTEAEL TpoTOan OXL
HMOVO TWV SLopPEVCAVTWY OAAG KOl TTAYLO aTnHA TwV SOHWV KOTApTIoNnG. H uAomoinon Twy
£PYAOTNPLAKWY HOONUATWY 0 KATAAANAQ EPYACTHPLO 1] OE XWPOUG TIOPAYWYI G OOLOXOAEL
Slaitepa to AIEK Matpag kot yio Tov Adyo autov n dlolknon Kavel mpoomdBeleg ocuvang
oupdwviwy pe Avwtata Ekmatdeutika I6pupata (alfavita, 2021).

JTNV MPOTAcN TWV SLOPPEVCAVIWV YLO TNV €TUAOYH EKMOLOEUTWV-EMAYYEALATIWY N
vopoBeaia €xel aAAAEEL KOL OL £XOVIEC £PYAOLOKI) EUMELPLO CUYKEVIPWVOUV TEPLOCOTEPQL
HOPLO EVaVTL 00wV £xouv ekmaldeuUTIKN eumelpia ota IEK, Baosl tou KavoviopoU Alayxeiplong
Mntpwou Ekmawdevtwv (YA K1/104717, 2020), pue OmOTEAECHA VA TIPOTACOOVTAL OTLC
TPOCAAYELS. TNV TIPOTACN TWV CUHHETEXOVIWV ylo TNV edapuoyr LeBodwv € amootdoewg
eknaidevong, n BBAloypadia avadEpel OTL 0 OXESLACHOG KOL N OPYAVWON TIPOYPOUUATWY
Tou uAomotloUvtal He TEToleg peBdSoug anoteAsl pia amattntik Stadikaocia pe cuykekpLUEVn
pebodoroyia (Holmberg, 2005, o. 99). E¢ amootdoswC TPOYPAUUATA HITOpoUV va
oxeblaotolv ot Keviplkd emimedo kot vo vlomolnBolv amd e€eldikeupévoug oe €€
arnootdoswg StéaokaAio eKMadeUTEG.

H napoloa €peuva GUUETEXEL OTOV ETMLOTNUOVIKO SLAAOYO YLt TOUG AOYOUG EyKATAAEWP NG
omoudwv ot eninedo petadeutepoPABULAG EMAYYEAUATIKAG KATAPTLONG KAl SLEPEUVA TOUG
Aoyoug Slappong péca amo Toug i8loug Toug SLappeUCAVTEG, YEYOVOG TIOU OO HOVO TOU
EUTIEPLEXEL TTPAKTIKEG SUOKOALEG TOOO OTOV EVIOTILOMO TWV OTOPWYV TG opadag otdxou, 660
KOlL OTNV QVTATIOKPLOK TOUG OTLC EPWTIOELG EVOC popEa TOV Omoilov £XouV eyKataleleL.

Onwg emonpaivel kot to Eupwnaikod Kévtpo yia tnv Avamrtuén tng EmoyyeAUATIKAG
Kataptiong (CEDEFOP, X.x.) 0 TpooSLoplopog TwV KATAPTI{OUEVWY TTOU OMOXWPEOUV TIPOWPO.
amo TG SOUEG KATAPTLONG SLEUKOAUVEL TOV OXESLAOUO KOTAAANAWY HETPWV VLA TNV TTAPOXH
£€yKalpng Kot KatdAAnAng umootrnpleng Kat o MPoadloplopog auTtog ival Kald va yivetal os
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TOTIKO eminedo, onwg eibape. Mo autov Tov Adyo £xel avarmtiiel pla epyadelodnkn (toolkit)
mou adopd OTNV AVILHETWIILON TNG TMPOWPNG AMOXWPENONG amd TNV EMAYYEAUATIKA
eknaidevon kal kataption (Cedefop, 2021). H évapén Aettoupyiog Mpadeiou EmayyeApATIKAC
Avarmrtuéng kot ZupBouleutikng o kABe AIEK, mioteloupe 6Tl B cUUBAAAEL OUCLACTIKA OTNY
npOAnyYn Tng SLappong Kat to mapov apbpo eAniloupe otL Ba Bonbrosl ta oteAéxn tou MNEAL
nou Ba cuotaBel oto AIEK MAtpag va opyavwoouv oToxeupéva To £pyo TouC. To MEAY Ba
pmopoUloe va Tai€el evepyd poOAo WG TPOC TNV EVNUEPWON TwV UTIOYNdLWY KATAPTI{OUEVWY
YLOL TLG QTTOLTHOELG TWV TIPOYPOAUUATWY KATAPTLONG OAAG KOL TWV EMAYYEALATIKWY TIPOOTITIKWY
TIOU aUTA TPoodEPOUV IPOKELUEVOU va auénBouv Ba kivnTpa yla Tnv oAOKARpwWar TouG.
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